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The mare r e c e n t  view of language and language l ea rn ing  
I 

o f f e r e d  by ?enera t ive  grammar has c a l l e d  i n t o  q u e s t i o n . t h e  

c o n t r a s t i v e  a n a l y s i s  hypothesis.  The purpose of t h i s  study i s  

t o  ga the r  empir ica l  evidence through an e r r o r  a n a Q s i s  of the  

inter language of speakers  of a  source language thgt  i s .  

fundamentally d i f f e r e n t  from t h e  t a r g e t  language being 

learned ,  namely, speakers  of  Chinese l ea rn ing  English a s  a  

second l a n g u a ~ e  (ESL). Four s y n t a c t i c  _-- a r e a s  i n  English a r e  

found t o  have major c o n t r a s t s  w i t h  Chinese and four  l e v e l s  of 
- 

d i f f i c u l t y  a r e  pos tu la ted .  On the  b a s i s  of the  inves t iga to r* - s  

knowledge and experience a s  an ESL l e a r n e r  a s  we l l  as an ESL 
-- I 

t eacher  and on t h e ' b a s i s  of c u r r e n t  t h e o r e t i c a l  i n s i g h t s ,  it 

i s  hypothesized (1) t h a t ,  t o  a d u l t  Chineseb speakers ,  t h e  

l ea rn ing  of a completely unre la ted  language l i k e  English 

p resen t s  numerous d i f f i c u l t i e s  t r a c e a b l e  t o  i n t e r f e r e n c e  from 
, d 

~ h i n e s e ;  (2 ) '  t h a t  t h i s  i n t e r f e r e n c e  from t h e  source language 

decreases  with l e v e l s  of l ea rn ing ;  ( 3 )  t h a t  i n  t h e  f o u r  
i . - 

s y n t a c t i c  a r e a s  con t ras t ed ,  English verbs,  a r t i c l e s ,  

preposi t&ons and word order  p resen t  a  descending o rde r  of 

d i f f i c u l t y ;  and (4)  t h a t  i n t e r f e r e n c e  from the  t a r g e t  language 

inc reases  w i t h  l e v e l s  of learn ing .  

These hypotheses were t e s t e d  a g a i n s t  d a t a  c o l l e c t e d  by an 

uncont ro l led  e l i c i t a t i o n  technique. The da ta  were examined 
- 

through an e r r o r  a n a l y s i s  of t h e  l i n g u i s t i c  productions b f  

n ine  Chinese ESL s tuden t s  who represen t  t h r e e  l e v e l s  of , 



l e a r n i n g .  The r e s u l t s  o f  a  q u a l i t a t i v e  and q u k n t i t a t i v e  

a n a l y s i s  of  t h e  e r r o r s  suppor ted  hypotheses  ( I ) ,  .(2) and (4) 

i n  t h a t ,  f o r  t h e  sample under i n v e s t i g a t i o n ,  t h e  i n t e r l i n g u a l  

i n t e r f e r e n c e  d id  p r e s e n t  numerous d i f f i c u l t i e s ,  and t h a t  t h e  

l e a r n e r s '  i n t e r l i n g u a l  e r r o r s  d i d  decrease  whi le  t h e i r  

i n t r a l i n g u a l  e r r o r s  i n c r e a s e d  wi th  l e v e l s  of l e a r n i n g .  

Hypothesis  ( 3 )  was S 'ubs tan t ia ted  i n  t h a t  while t h e  

+ 

v e r b  w a s  t h e  'most and word o r d e r  was t h e  l e a s t  p rob lemat ic  

a r e a ,  t h e  a r t i c l e  and t h e  p r e p o s i t i o h *  showed l i t t l e  d i f f e r e n c e  

i n  t h e  degree of  d i f f i c u l t y .  

I n  r e l a t i o n  t o  t h e  Chinese ESL s t u d e n t s  i n v e s t i g a t e d ,  

t h e  above r e s u l t s  i n d i c a t e  t h e  fol lowing:  

, 1. An a p r i o r i  d o n t r a s t i v e  analysis 'pr$es  va luab le  i n  

l o c a t i n g  and e x p l a i n i n g  problem a r e a s .  The phenomenon of 

o b j e c t i v e  l i n g u i s t i c  d i f f i c u l t y  is r e a l  and  must be recoqnized 

i n  a second language l e a r n i n g  theory .  
i. 

i 2. An a p o s t e r i o r i  e r r o r  a n a l y s i s  p rov ides  da t a  f o r  v e r i f y i n g  

c o n t r a s t i v e "  a n a l y s i s  and supplements it by r e v e a l i n g  e r r o r s  
r*- 

n o t  p red i c t ed .  C o n t r a s t i v e  a n a l y s i s  and e r r o r  a n a l y s i s  have 

t o  be j o i n t l y  cons idered  and employed f o r  a b e t t e r  

unders tanding  and a more e f f i c i e n t  t r ea tmen t  of d i f f i c u l t i e s  

i n  second language l e a r n i n g .  

3. C lea r  i n t e r -  and i n t r a l i n g u a l  e r r o r s  i n d i c a t e  - t h a t  f i r s t  

language e s f e r ,  o v e r g e n e r a l i z a t i o n  and r u l e  s i m p l i f i c a t i o n '  

a r e  t h e  l e a r n i n g  s t r a t e g i e s  employed. 
I 

4. There is v a r i a b i l i t y  i n  t h e  i n t e r l anguage  of  both \ 

1, 
\ 
\ 

i v  



- 
i n d i v i d u a l s  and groups. ~ y s t e m a t i o i t y  i n  " the  inter language 

l i e s  i n  t h e  r e c u r r i n g  p a t t e r n s  of i n t e r -  and i n t r a l i n g u a l  

e r r o r s  f o u n d , i n  t h e  l i n g u i s t i c  productidns.  

While the  da ta  c o l l e c t e d  d i d  supper% the  ,-main hypotheses 

propounded, t h e  r e s u l t s  a r e  t o  be i n t e r p r e t e d  i n  terms of t h e  , 

1. 7 

s t r i c t l y  defined populat ion a s /  wel l  as the r e l a t i v e l y  small  

sample used. The f ind ings ,  t h  l i m i t e d  i n  g e n e r a l i z a b i l i t y ,  

haye p r a c t i c a l  s ign i f i cance  abd they warrant f u r t h e r  research .  
-1 - - 

For f u r t h e r  research ,  a ; r e p l i c a t i o n  of t h i s  study i s  

suggested,  p re fe r sb ly  by a research  team, on a l a r g e r  s c a l e  

and w i t h  i n f e r e n t i a l  s t a t i & i c s .  .In genera l ,  more c o n t r a s t i v e  
i 

e r r o r  a n a l y s i s  s t u d i e s  on a  / l a r g e r  s c a l e  involving more 
i 

languages, typo log ica l ly  r e l a t e d  a s  wel l  as unre la ted ,  and i n  

d ive r se  l ea rn ing  con tex t s  and s i t u a t i o n s ,  a r e  d e s i r a b l e  s o  

t h a t  more cumulative data-based evidence w i l l  pave the way 

for,  t h e  foundation of a  v i a b l e  theory of second language 

l ea rn ing  and teaching,  which i s  the  concern and preoccupation 

o f  c u r r e n t  research  i n  app l i ed  l i n g u i s t i c s .  
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1 INTRODUCTION TO THE STUDY 

1. I n t r o d u c t i o n  . . 

I n  t h i s  chap te r ,  t h e  r a t i o n a l e  f o r  t h i s  s tudy ,  ' the 

approach, t h e  purposes,  t h e  under lg ing  assumptions,  and t h e .  

d b f i n i t i o n  of t h e  terms used as w e l l  as t h e  l i m i t a t i o n s  a r e  

s t a t e d .  

1.1. Statement  qf t h e  Problem 

Recent r e s e a r c h  i* a p p l i e d  l i n g u i s t i c s  h a s  wi tnessed  a 
1 

resurgence  o f  a c t i v e  i n t e r e s t  i n  t h e  c o n t r a s t i v e  a n a l y s i s  

hypothes is  which h a s  had i t s  scope widened dsgecia l ly  i n  

connect ion with t h e  two new a c t i v e  f i e l d s  o f , r e s e a r c h  i n  

second language l e a r n i n g ,  namely, e r r o r  a n a l y s i s .  and 

in te r l anguage .  Transformat ional  g e n e r a t i v e  grammar, wi th  i t s  
, 

/ 

a l t e r n a t i v e  view of  language and language l e a r n i n g ,  has  -- 

r ev ived  o l d  q u e s t i o n s  and posed new ones as w e l l  as brought 

about  a  s h i f t  o f  focus  and d i r e c t i o n  i n  k s e a r c h  a c t i v i t i e s .  

What seemed t o  be accepted  t e n e t s  and p r e v a i l i n g  axiomh dur ing  

t h e  e r a  of audio l ingual i sm i n  t h e  f i f t i e s  and s i x t i e s  have 

been c a l l e d  i n  q u e s t i o n  and made c o n t ~ - o v e r s i a l  once aga in ,  a t  

l e a s t  t h e o r e t i c a l l y .  The hypothes is  o f  a o h t r a s t i v e  an&ysis; 

among o t h e r s ,  is one main i s s u e .  Arguments, views and 

e m p i r i c a l  evidence pu t  forward regarding  t h i s  i s s u e  a r e  

d i v e r s e  ranging  from those  suppor t ing  t h e  s t r o n g  v e r s i o n  t~ 

those  i n  f a v o r  of t h e  weaker ones. A review of r e c e n t  



people have argued f o r  increas ingly  weaker vers ions  of t he  

B u r t ,  1974; Olle r ,  

~ rgumen t s  and 

be so empirical ly.  

i n  ,empirical data.  

There a r e  proponents who maintain t h a t  few o r  none of  the 

e r r o r s  second language l e a r n e r s  make can be pred ic ted  o r -  

explained on the  bas i s  of a c o n t r a s d v e  -- a n a l y s i s  ,(Dulay and 

views which a r e  adequate l o g i c a l l y  may not  

Applied l i n g u i s t i c s  needs a sound foundation 

One can never overemphasize the  importance 

of empirical  evidence f'rom data-oriented research i n  an appl ied  

f i e l d  l i k e  second languagellearning and teaching,  e spec i a l l y  

i f  the  f i e l d  is t o  e s t a b l i s h  i t s e l f  as an i n  ependent 
. k. 

d i s c i p l i n e  having autonomy and a wisdom o f  its own. Data- 

or ien ted  research s t u d i e s  which do y i e l d  f ind ings  regarding 

the  con t ras t ive  ana lys i s  hypothesis ,  however, have almost 

invar iab ly  d e a l t  with Indo-European languages l i k e  English, 
C 

French, German, Spanish, I t a l i a n  and Russian. S tud ie s  I 

I 

involving uncommon languages l i k e  Chinese have be en r a t h e r  
. i 

scanty and sparse.  An inves t iga t ion  deal ing with languages .  . 
which a r e  typo log ica l ly  d iverse  w i l l  undoubtedly con?ribut; * 

more cumulative evidence f o r  a b e t t e r  understanding 'of thee 
G 

1 : 
i s sue  and shed f u r t h e r  l i g h t  on other , i ssues  which a r e  

I 

i nex t r i cab ly  r e l a t e d  t o  the  new f i e l d s  of e r r o r  a n a l y s i s  .and . 
interlanguage i n  a p p l i e d ' l i n g u i s t i c s .  - .  I 

4 

* 
- C . - 

t 



T h i s  s tudy seeks  t o  examine t h e  c o n t r a s t i v e  % a n a l y s i s  i 
hypo thes i s  i n  r e l a t i o n  t o  speakers  of a source language which , 

is  fundamentally d i f f e r e n t  from t h e  t a r g e t  language being 

l ea rned ,  namely, a d u l t  speakers  of Chinese l e a r n i n g  Engl ish  

a s a  a s e c ~ n a  language (ESL). I t  seeks  t o  i n v e s t i g a t e  the  i s s u e  

o f  t h e  c o n t r a s t i v e  a n a l y s i s  hypo thes i s  a c r o s s  t h r e e  d i f f e r e n t  

s t a g e s  of l e a r n i n g .  i . e .  t h r e e  l e v e l s  of p r o f i c i e n c y ,  t h r o u ~ h  

analyz ing  e r r o r s  i n  t h e  l i n g u i s t i c  product ions  of  t h e  l e a r n e r s .  - 
L... This  s tudy i s  t h e r e f o r e  an e r r o r  a n a l y s i s  o f  t h e  i n t e r l a n ~ u a q e s  

' 8 ,  

of ' t h ree  groups of a d u l t  Chinese ESL s t u d e n t s  a t  d i f f e r e n t  . 1 

stages of l e a r n i n g  and p ro f i c i ency .  On . the .  t h e o r e t i c a l  s i d e .  

it seeks  t o  provide  f u r t h e r  e m p i r i c a l  evidence w i t h  r e s p e c t  , 

t o  t h e  c u r r e n t ~ c o n t r o v e r s y  on t h e  v a l i d i t y  of t h e  s t r o n g  and 

weak. v e r s i o n s  of  t h e  hypo thes i s  and, a s s o c i a t e d  with t h i s .  + 

on t h e  r-kture of  second language e r r o r s ,  second l a n g u a ~ e  

s t r a t e g i e s  and t h e  n a t u r e  of in ter language  i n  r e l a t i o n  t o  

~ h i n e s e  ESL s t u d e n t s .  P r a g m a t i c a l l y ,  i t  a t t e h p t s  t o  i d e n t i f y  

a r e a s  of English-grammar 'which cause d i f f i c u i t i e s  t o  a d u l t  

Chinese s t u d e n t s  of Eng l i sh ,  and t o  p?ovide an exp lana t ion  
I . - 

f o r  t h e  problem a r e a s  found. 

This  s tudy is t h e r e f o r e  bothG a prior% and a p o s t e r i o r i  

. i n  approach i n  t h a t  l e a r n i n g  problems and, consequent ly,  e r r o r s  

hypothesized on t h e  b a s i s  of conWas t ive  s tudy  a r e  t e s t e d  
\ 

a q a i n s t . r e a 1  e r r o r s  made and c o l l e c t e d  i n  l e a r n i n g  s i t u a t i o n s .  



It is hoped t h a t  the  data rill y i e l d  f?rdings &$the 6ature  of 

second language. learning s t r a t e g i e s  and second language 

lea&rs. interlanguage i n  r e l a t i o n  t o  t h e  subjec ts  under 

invest igat ion,  nanely, adu l t  Chinese speakers learning h g l i s h  

a s  a second language. 

To achieve theu above goa l s ,  t h i s  8tbdy s e t s  out t o  do 
\ 

the followingz - , 

1 .  To study the typological  c h ~ r a c t e r i s t i c s  o f  Chinese 
\ 

and English syntqx w i t h  a view t o  ident i fying areas  of major 
7.. .% 

cont ras t  between t h e  two 3anguagesf 

2. To propound hypotheses ident i fying learning problems 

and, consequently, the e r r o r s  expected based on the  revealed 

areas  of cont ras t  and negative correspondences; 
, 

3 .' To s e l e c t  su i t ab le  subjec ts  from d i f f e r e n t  s tages  of 

learding and, l e v e l s  of proficiency and c o l l e c t  representat ive 
/' 

samples  interlan languages using uncontrplled procedures 
-, 

and techniques t 

4. To iden t i fy ,  c l a s s i f y  and analyze. qua l i t a t ive ly  and 

quant i ta t ive ly ,  the  e r r o r s  ac tua l ly  made by the subjects ;  

5. To t e s t  the  hypotheses against  the f indings and discuss 

the nature of the e r ro r s ,  the learning s t r a t e g i e s  and the 

interlanguage i n  r e l a t i o n  to'  adul t  native Chinese speakers 

learning Engliah as a second language. 

I n  applied l i n g u i s t i c s  the  concept of d i f f i c u l t y  and the 

knowledge o f  the  problem areas  in a second language learning 



s i t u a t i o n ,  t h e i r  magnitude and causes, have bee; c ruc ia l ,  
. C 

whether it is f o r  pedagogical purposes a s  it was..in t h e  
. 

audiolingual e r a  o r  for-theory-building purposes as seems t o  
Q 

be the preoccupation of current  researchers. D i f f i c u l t i e s  can 

have numy causes, l i n g u b t i c  as wel l  as non-l inguis t ic .  The 

- €- i n t e r e s t  of the present  s udy iskfocuaed on l i n g u i s t i c  causes 
V 

which stem from interference from the f i r s t  language, which is 

in te r l ingual ,  and from the second- language, which is 

intPalingua1. ' In te r l ingua l  interference manifests i t s e l f  i n  

e r r o r s  which can be traew.3 to t h e  use of categories, 
\ 7 . -  .. 

%- 

constructions,  meanings and r u l e s  i n  .tPe ;learner a s source 

language. In t r a l ingua l  interference i s  evident i n  e r r o r s  whose 

causes l i e  i n  the inherent complexities within the t a r g e t  

language i t s e l f  such a s  its i r r e g u l a r i t i e s  and ,asymetry. 

, The following hypotheses a re  based on the aims s t a t e d  

above t 

1. To adul t  Chinese speakers, the  learning of a 

fundamenta&ly d i f f e ren t  language l i k e  English presents  
' 

enormous problems t raceable  t o  interference from Chinese. 

2. T h i s  i n t e r l ingua l  interference is evident i n  the 

interlanguages of the  subjec ts  'under inves t iga t ion  though it 
I 

may vary i n  degree with the s tages  of learning,  
, 

. j., Based on 'a  typological- study o f  t h e  twd languages in 
-\ 

mmplto-synta~tic areas, +he M 3 o w h g  are pl%bms ferP € k h e s e  
I .  

ESL students,  i n  descending order of d i f f i c u l t y t  



Y 

(a) The English verb system 
- 

( b )  The English a r t i c l e  system 

( c )  The English preposit ion system , 

\\ 
(d)  The placement of adverbials  and modifiers. - . - 

4. ~ n t r a l i n ~ u a l  interference is more evident i n  l a t e r  

stages of learning a t  r e l a t i v e l y  higher l e v e l s  of 

proficiency . 
'\ The above hypotheses can be put i n  terms of questions 

addressed i n  the following way; 

1. A r e  i n t e r l ingua l  errors e reality or a-'Wth i n  

r e l a t i o n  t o  Chinese speakers learning. English as a second 

language ? 9 

-2, If they a re  a r e a l i t y ,  what is  t h e i r  d i s t r ibu t ion  

w i t h  respect  t o  d i f f e r e n t  s tages  of learning o r  l e v e l s  of 
- -L 3 

proficiency? 

3. Is a p r i o r i  detection of e r r o r s  based on contrast ive . 
3 - .4 

analys is  supported by a pos te r io r i  e r r o r  analysis?  
4 

4. What is the d i s t r ibu t ion  of in t r a l ingua l  e r r o r s  w i t h  

respect  t o  d i f f e ren t  s tages  of learning o r  l eve l s  of 

proficiency? 

1.4. Definitions and Aseumtions 

In  attempting t o  define the following terms used i n  

r e l a t i o n  to t h i s  study, I am aware o f  the  fact  t h a t  lack of 

precise def ' irdt ions &n ~ ~ R B ~ ~ & +  kt e f f t K 8 e M + i e  of a 

developing f i e l d  o f  study l i k e  second language learning. 



Applied Linguistics / 

l, 

In a broader sense, applied linguistics has been defined 

as 'the application of the insights, principles, methods or + 

findings of linguistic science to practical ., langmge problems* 

(Ferguson, 1971, p. 135). In this study, applied linguistics - * 

will refer, I to the British and international meaning of the - 
term, namely, the field of second or foreign language learning 

and teaching. It is a field which came into being as a result - .  

of fresh theoretical insights and of growing practical needs 
, 

during the ei'a of structural linguistics and audiolingualism. 

As it is, applied linguistics appears to be moving away from 

preoccupation with practical pedagogy to concerns with theory 

building, with seeking explanations, rationales and capturing 
4 , ;  

g e n e r a ~ ~ i o n e  hd&>lying second language learning. This 

study will place its focus on contrastive analysis, error 

analysis and interlanguage - the three actike fields of current - 
research --as research techniques for propiding insights into 

' I 

the nature of second language learning in relation to adult 

Chinese ESL students. 

Contrastive Linguistics 

Contrastive linguistics is also known as contrastive 

analysis. It has been an important branch of applied 

linguistics and the major research paradigm in second language - - 
- - 

investigation. The contrastive analysis hypothesis has two 

versions. The strong version states that most, if not all, 

difficulties of the' second language learner can be predicted 



and s t r a t e g i e s  can be devised t o  meet these  d i f f i c u l t f e s .  
5 

The weak vers ion claims no more than an explanatory r o l e ,  

s t a t i n g  t h a t  a comparison seen the source-  language and the  

t a r g e t  language may he lp  t o  exp la in  t he  d i f f i c u l t i e s  which 
0 

.A a r e  evident from t h e  e r r o r s  made by lea rners .  One Fnam ~ u r p o s e  

of t h i s  study is t o  ga ther  empir ica l  evidence as t o  t he  

v a l i d i t y  of e i t h e r  vers ion  w i t h  respec t  t o  a d u l t  Chin s e  \ 
speaking s tuden ts  l ea rn ing  h g l i s h  as a second languag&. 

The P r inc ip l e  of Transfer  . . 
According t o  Se l inke r  (1969). the  not ion of the  t r a n s f e r  

of l i n g u i s t i c  e n t i t i e s  from one language t o  another  i s  an 

adapta t ion 0s. the. psychologis t ' s  concept ,of " t r a n s f e r  of 

t ra in ing ."  T h i s  concept w a s  ' ~ e f i n e d  by Osgood (1953) as "the 

e f f e c t  of preceding a c t i v i t y  upon the  l ea rn ing  of a given 

t a s k N  (p. 5 2 0 ) .  *%y Ausubel (1963) as "the impact of p r i o r  

experience upon cu r r en t  learningn (p. 28).  S e l i n k e ~  (1969.) .. ' 

. ' a s s o c i a t e s  "preceding a c t i v i t y n  o r  "p r io r  experience" with 
r i  

the  na t ive  liinguage, and "given t a s k w  o r  nculcsent l ea rn ingN 

w i t h  t he  second language. The theory of t r a n s f e r ,  i n  i t s  , 

s imples t  form, s t a t e s  t h a t  t he  l ea rn ing  of a  t a sk  is &er 

f a c i l i t a t e d  o r "  impeded by the  previous l ea rn ing  of another  
\ 

t a s k  -- depending on, among o the r  th ings ,  t h e  degree of- 
- 

s i m i l a r i t y  o r  d i f ference  between the  two t a s k s .  I n  t he  context  

of the  present  s tudy,  language t r a n s f e r  r e f e r s  t o  t he  

app l i ca t ion  of source language ca tegor ies ,  meanings and pules  



P A- 3 
P 

- - 

i n  t h e  attempted use of t he  t a r g e t  language being learned. 

The ,laws of t r a n s f e r  i n T t h e  contex t ,o f  con t r a s t ive  ana lys i s  

haye been f u r t h e r  discussed by 2 a r r o l l  (1968 ) . Jakobovits 

(1971) and James (1976). 

Competence - 
Chomsky (1965) defines competence a s  "the underlying 

' - system of r u l e s  t h a t  has been mastered by the  speaker-hearer 

a n d ' t h a t  he puts  t o  use i n  a c t u a l  performancew (p. 4 ) .  I t  is 

t h e  t a c i t  and i n t u i t i v e  knowledge of a  language, the  device 

which enables a speaker-hearer t o  understand and produce an 
--. 

i n f i n i t e  number of grammatical sentences. G r a m m a r  i n  t h i s  

respec t  5s taken t o  mean the composite s e t  of r u l e s  inherent  - 

i n  a language system which c o n s t i t u t e s  t h i s  device. This' - 0 

- 5.1 

study examines the  learner1F-p8r~rqa.nce a s  r e l a t e d  t o  h i s  + 
l i n g u i s t i c  competence. It assumes t h a t  if an element, category. 

o r  construct ion of a t a r g e t  language is, cons i s t en t ly  and 

~ p p r o g r i a t e l y  use'd i n  the  speech and writing'  of the  learner .  

then it is  p a r t  of h i s  perceived knowledge and, 
I f 

consequently. p a r t  of h i s  evolving and t r a n s i t i b n a l  competence 
-* 

i n  the t a r g e t  language. Pe*gogically speaking, the  t a sk  of 

second language teaching is t o  help  buQd up such a competence 
'5 - i n  the  student .  o us++t. 

4. 

Performance 

Performance is the  ac tua l  use of language which, though 

based on l i n g u i s t i c  Competence, m y  involve non-l inguis t ic  o r  
, , 

e x t r a ~ i n ~ u i s t i c  f a c t o r s  such a s  lapses  of memory, fa t igue.  



. l i n g u i s t i c  competence must neces sa r i l y  under l i e  performance, 

it is only one f ac to r .  n Chomsky (1965) has remarked t h a t  "i 
--- 

t o  study a c t u a l  ' l i n g u i s t i c  performance, we must consider  

the  i n t e r a c t i o n  of a v a r i e t y  of  f ac to r s ,  of  wbich t h e  

underlying competence of t he  speaker-hearer i e  only onen 

The Chinese Language 

By Chinese. language *is meant Mandarin Chinese, 'the 
/ 

s tandard Chinese t h a t  educated Chinese speak and w r i t e  

i r r e s p e c t i v e  o f  t h e  d i a l e c t s  they use. It is a l s o  known as 

Modern Standard Chinese described- by K r a t o c e i l  (1968) as 
i d  

' " t h e  language the  bvemhelmirg - majori ty of  iducated speakers 
/ 

of a l l  Chinese" d i a l e c t s  sharen (p. 1 9 ) .  I n  t h i s  s tudy,  $he - 
J 

j sub jec t s  under i nves t iga t ion  speak both Mandarin Chinese and 

Cantonese d i a l e c t s  which are ' syntactically a l i k e .  Adcbording 

.-- .r t o  Chao (1968 ), "Cantonese and Mandarin d i f f e 5  glaammatically 
7 d ' 

only i n  minor po in t sn  (p. v i i ) .  Tang, Tung and Wu (1972) 

maintain t h a t  though phonologically Chinese d i a l e c t s  may be 

"mutually u n i n t e l l i g i b f e n  s y n t a c t i c a l l y  they share  the  same 

, r u l e s  (p. 66).  

The English Language 

The English language means t h e  standard English t h a t  i s  

used by educated English speakerskae formally c o r r e c t  and 

3 .  acceptable,  regard less  of whether it is Brit ' ish o?' American 

A' 



t h a t  spoken and w r i t t e n  in B r i t i s h  C.olumbia. ( / - 

Staqdard Language IS . r,i y!? - .& 
X s tandard is taken as one which hris &tt&n;led 

o f f i c i a l  recogni t ion  i n  terms of having mitt n grammatical- e 
descr ip t ions  i n  t h e  language. 

Source Language 
s" ,. , 

By source language is meant the  l e a r n e r *  s na t ive  language '. 
- - 

o r  mother tongue o r  first language, a l l  of  which have been 
.. 

7 - 

used interchangeably. Halliday , McIntosh and Strevens  (1965% . 
- 

def ine  first language as a language w l s a r n t  & t h e  c h i l d  

before t he  age of i n s t r u c t i o n ,  from g a r e n t , ~  and o the r s  looking 

a f t e r  it, o r  from o the r  ch i ld renn  (p. 78).  I n  t h i s  s tudy,  the  - 
-A e. 

ils' source language r e f e r s  t o  '&?h l a n d a r m  f , Chinese and Cantonese 
a ,  

spoken by the sub jec t s .  A s  mentioned e a r l i e r ,  Mandarin Chinese 
- 

- and Cantonese a r e  s y q t a c t i c a l l y  a l i k e  a s  they share  t he  same 

r u l e s ,  A 

*- . 

Target Language- + 

By t h i s  i s  meant the  second languagk being learngd, - 

although it m y  be the  t h i r d  o r  n th  language l e a r n t  a f t e r  the  

f i rs t  l ~ u a g e .  $n t h i s  s tudy '  the  sub jec t s  d i d .  no t  have more 

than one second language -and  t h a t  i s  English. 

Interlanguage J 

- - 
- 

By intarlanguage is meant "the s&parate l i n g u i s t i c  system 

-?i . 4Y baaed on the  observable output  which r e s u l t s  from a l e a r n e r ' s  
B 

attempted production of a t a r g e t  language normw (Se l inker ,  



4 

p. 1-47). "in,terlinguaW (James, 1971). and " learner ' s  languagea - 
3 - 4 

P 

(Hanzeli, 1975, pa 428). It -is considered as "a dynamic 

' l i n g u i s t i c  system r e s u l t i n g  from regular  and systematic 
t 

--, 

' a p p l i $ a t % o  ok hies, . , s t r a t e g i e s  and hypothesesa (Richards. 

1978. p. 2). In  o ther  words, it is the language of t h a m c o n d  . 
language br foreign language ldarner  as he progresses from I I 

zerq competence t o  near nat ive speaker competence in  the 
* 

- - 

t a r g e t  language, 
4 

Norm 
1 

I 

The norm is the  standard -form df the  language used by 

na t ive  speakers. I n  t he  context of t h i s  study, ut terances  d 

J which a r e  d i a n t  from the. standard form w i l l  be considered.  
- 

- e r r o r s  even though they do n o t ' a f f e c t  i n t e l l i g i b / l i t y  or , 
* r' 

* .  

comunication. 
t 

Errors  .. g ' .  
r 

: (' Errors a r e  deviations from t h e  nomi of 'the ' t a r g e t  > .  

=. rz 

language whether phpnologica"l, syntac t ic  o r  semantic. Corder 

719-67) makes a d i s t inc t ion  be&een werrorsa ,  which are. 
.. 

systematic deviations from the  t a r g e t  language revealing the, 

learner*  s t r y s i t f  onal compefenee and "mistakesm, which a r e  
- - -  - - - - - - - -  

A<-& / 
t he  product of c h a c e  c i r c u m a n c e s  o r  e r r o r s  of performance 

- L- - 
- 

owing t o  lapses  of memory, inattent ' ion, fa t igue ,  etcGtera, and 

a s  such are  unsystematic. According t o  Burt and Kiparsky (19-72~ 

e r r o r  making is a productive phenomenon during the language 4 J 



learning p r o c e s ~ ?  I n  t h i s  study it is assumed that  a s ingle  

instance of a deviation is insu f f i c i en t  t~ es tab l i sh  t h a t  

there  e x i s t s  a r egu la r i ty  or  a s e t  of  r u l e s  i n  the  l ea rne r ' s  

inte.rlanguage. It m y  be a performance e r ro r ,  a  mistake. We . ;  

can t a l k  about the  learner ' s  _rules only when we observe the 
i 

sene e F o r W  occurring regularly.  Errors,  being. the  product 
e3 

of learning,  a r e  considered t o  r e f l e c t  learning d i f f i c u l t i e s  

and their,-frequency t o  be proportionate t o  the  degree of , 

d i f f i c u l t y  . l'he well-fombd utterances,  on the other hand, 
-- - 

a r e  assumed t o  be evidence of an absence of d i f f i c u l t y .  

Error Analysis 

Richards (1971b) defines the f i e l d  of e r r o r  ana lys is  a s  

"dealing wi th  the  differences  between the way pecple learning b 

. 4  

a language speak, and the way adu l t  nat ive speakers of the 

language use the languagew (p. 1 2 ) .  He considers the stqdy of 

such differences  as e s s e n t i a l  i n  discussing second Language 

learning which involves sucb questions as the causes of the  

deviant behavior and what' inferences we can draw about the  ' 

learning s t r a t e g i e s  and 'psychological processes involved. 

Interference 

The notion of the t r a n s f e r  of 1inguis"tic e n t i t i e s  f r o m  
, * 

one aanguage t o  another has been an adaptatien of $he 

p s y c h a b g i s ~  s ~ m c q x t  af- -transfer ,Of &raining. Based mAhis 

concept, Weinreich (1964) has defined interference as "those 

instances  of deviation from the norma o? e i t h e r  language 

which occur as a r e s u l t  of f ami l i a r i ty  w i t h  more than one P- 



' languagew (p, 2 ) .  

I n t e r l i n g u a l  E r r o r s  

This  c l a s s  of e r r o r s  i s  a l s o  known as . e r r o r s  of  t r a n s f e r  

from t h e  source language, o r  " e r r o r s  caused by i n t e r f e r e n c e  

Gf l e a r n e r s f  first language. They r e f l e c t  t h e  s t r u c t u r e  of t h e  

mother tpngue. ~ p ~ l ~ i n ~ ' t h e  d e f i n i t i o n  of i n t e r f e r e n c e  g iven  

above by Weinreich (1964),  i n t e ~ l i n g u a l  e r r o r s  w i l l  r e f e r  t o  

those  i n s t a n c e s  of d e v i a t i o n  from t h e  norm of  t h e  t a r g e t  

language which occur  as a r e s u l t  of  f a m i l i a r i t y  w i t h  the  

mother tongue -o r  f irst  language. They a r e  e r r o r s  made a s  a 

r e s u l t  o f  t h e  use o r  non-use of  elements,  s t r u c t u r e s  and 

-meanings from t h e  source  language while  speaking o r  w r i t i n g  

t h e  t a r g e t  language a t  a l l  l i n g u i s t i c  l e v e l s .  

These a r e  e r r o r s  which a r e  n o t  caused by i n t e r f e r e n c e  

from t h e  language which i s  p rev ious ly  learned:  Richards 

(1971a) d e s c r i b e s  t h e s e  e r r o r s  a s  those  which r e f l e c t  the  
P-r, 

. - ' 'F1&yral c h a r a c t e r i s t i c s  of r u l e  l e a r n i n g s u c h  a s  f a u l t y  

a g e n e r a l i z a t i o n ,  incomplete a p p l i c a t i o n  of  r u l e s ,  f a i l u r e  t o  

l e a r n  c o n d i t i o n s  undek which r u l e s  apply,  and f a l e e  concepts  - 

hypothesized.  They do n o t  r e f l e c t  t h e  s t r u c t u r e  of t h e  mother ' 

tongue' but  g e n e r a l i z a t i o n s  based on p a r t i a l  exposure t o  t h e  

t a r g e t  language. This  s tudy w i l l  cons ide r  i n t r a l i n g u a l  e r r o r s  a s  

those  whose source is  i n  the  i n h e r e n t  complexi t ies  of t h e  

such a s  its i r r e g u l a r i t i e s ;  incons i s t ency  and 



asymmetry, r.e'sulting i n  confusion and mutual i n t e r f e r e n c e  o f  

Developmental E r r o r s  

Richards (1971a) c o n s i d e r s  t h e s e  e r r o r s  as a subcategory 

o f  i n t r a l i n g u a l \ e r r o r s .  These e r r o r s  "show t h e  l e a r n e r ' s  

a t t empt  t o  b u i l d  up hypotheses about  t h e  t a r g e t  language from 

h i s  l i m i t e d  exper ience  o f  i t  i n  t h e  classroom o r  textbook and 

r e f l e c t  h i s  competence a t  a p a r t i c u l a r  t r a n s i t i o n a l  s t a g e  i n  

h i s  l e a r n i n g  p rocessn  (p. 206). Based on t h i s  e x p l a n a t i m ,  

t h e r e  seems t o  be l i t t l e  d i f f e r e n c e  between i n t r a l i n g u a l  and 

developmental e r r o r s .  

Language Acqu i s i t ion  and Learning 

Krashen (1976a and 1976b) proposes two p o s s i b l e  systems 

for second language performance r one "acqui redw,  and t h e ,  o t h e r  

" l ea rnedw.  He d e s c r i b e s  a c q u i s i t i o n  as a subconscious n a t u r a l  . 

process  of i n t e r n a a i z a t i o n  o f  l i n g u i s t i c  a b i l i t i e s  t h a t  
> .  * 

t y p i c a l l y  t a k e s  p l a c e  i n  an informal  s e t t i n g  wi thout  t h e  

b e n e f i t  of t h e  t eacher .  Learning, on t h e  o t h e r  hand, is a 
\ 

conscious p rocess  t h a t  t y p i c a l l y  occurs  i n  formal  classroom 
. ' 

s i t u a t i o n s ,  c h a r a c t e r i z e d  by t h e  presence of t u i t i o n  through 

c o l l e c t i v e  feedback and r u l e  i s o l a t i o n .  The language s i t u a t i o n  

i n  t h i s  s tudy i s  more of  l e a r n i n g  than  a c q u i s i t i o n .  

binguiskis A d d t  

This  r e f e r s  t o  "earners over  t h e  age of %welve o r  s o  a f t e r  

which t h e  c r i t i c a l  p e r i o d  f o r  language a c q u i s i t i o n  is s a i d  t o  

begin t o  a t rophy and lan&uage l e a r n i n g  becomes d i f f i c u l t  and 



-C- 

is l i k e l y  t o  be incomplete ,  e s p e c i a l l y  phonologica l ly  . This 
-4 * . , 

n o t i o n  comes from Lenneberg (1967) and Krashen (1975) ' wtro .- -* I 

/- - "* - 
cla im t h a t  f o r  most ado lescen t  and a d u l t  1earn"es a natf t re-  

sounding a c c e n t  and f u l l  n a t i v e - l i k e  competence even i n  s y n t a x  

and semantics  may never  be achieved a f t e r  t h e  onse,t o f  puberty 

When t h e  c r i t i c a l  p e r i o d ' i n  b r a i n  matura t ion  h a s  been passed . .. 
and a k ind  of p l a s t i c i t y  has  been l o s t .  

Learning S t r a t e g y  

T m m e ,  ~ r h e n f e l d e r  and S e l i n k e r  (1976) d e f i n e  t h i s  as 

"a process  of r u l e  formation,  a t e n t a t i v e  hypo thes i s  which 
I 

t h e  l e a r n e r  f k s  about  t h e  n a t u r e  ofw t h e  second language 

which is  t e s t e d  and su,bsequently modifiedn (p. 99) .  For 

i n s t a n c e ,  t h e  s t r a t e g y  of language t r a n s f e r  us ing  first 

, language r u l e s  i n  t h e  t a r g e t  language express ion  i s  a n  a c t i v e  t 
, 

l e a r n i n g  s t r a t e g y  e s p e c i a l l y  a t  t h e  i n i t i a l  s t a g e s  of  second 

language learning. Sarnpson and Richards (1973f view l e a r n i n g  

s t r a t e g y  as " the  l e a r n e r ' s  o r g a n i s a t i o n  ~f what he perceiv,esn 

1.5. L i m i t a t i o n s  of the  Study 

Second language l e a r n i n g  is a h ighly  i n t r i c a t e  process  

invo lv ing  a complex of v a r i a b l e s ,  l i n g u i s t i c  as w e l l  as non- 

l i n g u i s t i c  such as pedagegiea l ,  phys io log ica l ,  neuro- 

psychologica l  and s o c i o - c u l t u r a l ,  T h i s  study fmuses its 

a t t e n t i o n  on t h e  l i n g u i s t i c  v a r i a b l e .  The n o n - l i n g u i s t i c  

v a r i a b l e s  a f f e c t i n g  t h e  s u b j e c t s  i n  t h i s  s tudy a r e  assumed t o  

have been h e l d  c o n s t a n t  t o  a reasonable  e x t e n t  i n  t h a t  t h e s e  



subjects were selected from an approximately 

group. 

The grammatical component focused on in 

syntax which, as the generative componer& in 
."& 

homogeneous 

this study is 

considbred, as one central and crucial component to language 

learning. As the study involves contrastive analysis, error 

analysis and inter guage, the level of representation L 
considered more relevant is the surface structure which 

- r* 

constitutes the language specifif rather than the deep 

structure which constitutes the language universals. Therefore, 

+the main, though not the exclusive, emphasis is on the , 
, d 

rV 

structures as they actually occur. 

  his study does not at$empt to provide a full account of 

the structural differences between Chinese and English. In 

fact, a complete syntactic description of any language has 

yet to be made, let alone a. complete dyntactic comparison of 

any two langdages which is only a theoretical possibility. As 
*": 

$-* d 

Nickel and Wagner (1963) have putk'it, Ha comprehensive 
- 

contrastive analysis presupposes extensive and detai1e.d 

individual studies, which are well beyond the capacity of a 

single investigatoru (p. 240). This i9 especially true of 

languages which modem linguists have net done m ~ c h  research 
* 

in. As seems tQ be the censenel-us, a m c a x  medest  and redistio 

goal would be a c~mpilation of 8s many observations as 

possible on the divergences of the languages under 

investigation. Therefore, within the constraints and scope 



- 
. I 

allowed, t h i s  s t u w  aims a t  d e l i n e a t i n g  t h e  t y p o l o g i c a l  

c h a r a c t e r i s t i c s  of Chinese and English and c o n t r a s t i n g  t h e  

se- lec ted  subsystems which a r e  hypothesized as t h e  areas  

l i k e l y  t o  cause t h e  g r e a t e s t  d i f f i c u l t i e s  and p r e s e n t  the  

most s e r i o u s  l e a r n i n g  pfoblems. 

No p a r t i c u l a r  model of l i n g u i s t i c  
P 

. t h e  d e s c r i p t i o n  of t h e s e  two u n r e l a t e d  

c u r r e n t  model seems t o  be adequate' and 

a n a l y s i s  is  used -for  

languages as no 

w e l l - s u i t e d  t o  account 

for a l l  phenomena and a s p e c t s  b f  n a t u r a l  language ( s e e  Note 1). 

Generat ive t r a n s f o r m a t i o n a l  grammar., which is r e l a t i v e l y  more \ 
adequate than  previous  model4 on account of i t s .  g r e a t e r  

\ 
d e s c r i p t i v e  and explanatory  pdver, i s  n o t  exempt from 

drawbacks of i t s  own. One of i t $  drawbacks remains a , 
t , 

preoccupat ion with form a t t t h e  ewpense o f  communicative 
\ 

func t ion .  
' For  the  purpose o f  t h i s  s tudy ,  t h e  l e a r n e r ' s  lanquage i s  

\ 

presen ted  and descr ibed  i n  terms of t h e  l a n  age t o  be 

l ea rned .  I n  o t h e r  words, Engl i sh  w.11 s e rve  as t h e  r e f e r e n c e  

language t o  which Chinese and t h e  i e a r n e r *  s in te r l anguage  

a r e  compared and c o n t r a s t e d .  I n  t h & s  way Chinese provides  

a -  s t a n d a r d  f o r  assessment of redundancy i n  English.  I n  o r d e r  

t o  b r ing  t h e  c o n t r a s t i n g  f e a t u r e s  i q t o _ f o c u s ,  s i m i l a r i t i e s  
-i 

i n  the  %w i8nguaRes 'will net b~ d a t  with, asstmitx that 

d i f f i c u l t i e s  f o r  Chinese speakers  have t h e i r  sources  i n  

a r e a s  which mark Engl i sh  as d i s t i n c t l y  d i f f e r e n t  .from 

t h e i r  source language. A s  suggested by D i  P i e t r o  (1971). 

" t o  make a  c o n t r a s t i v e  a n a l y s i s  o p e r a t i o n a l ,  c o n t r a s t s  would 



have t o  be expressed a s  a s e r i e s  of  conversfons performed on 

t h e  source  language i n  o r d e r  t o  produce t h e  forms of t h e  goal - - \- 

languageu (p .  1g). 
* .  

. -% 
The u n c o h t r o l l e d  e l i c i t a t i o n  techniques  used  in t h i s  

s tudy,  while  having t h e i r  m e r i t s ,  y i e l d e d  mostly s imple a c t i v e  

dec la r i i t ive  sen tences ,  l e a v i n g  many expected c a t e g o r i e s ,  
* 

s t r u c t u r e s  and . .. c o n s t r u c t i o n s  G e l i c i t e d  among which would 

almost  " c e r t a i n l y  have been more e r r o r s  of i n t e r l i n g u a l  n a t u r e  

had they  been e l i c i t e d  through c o n t r o l l e d  techniques  that 
\, 

prompt them. The s u b j e c t s  seem t o  have a way of avoid ing  t h e  
* 

use of i l ement s ,  c a t e g o r i e s  and c o n s t r u c t i o n s  which they a r e  - 
n o t  conf iden t  about  handl ing.  It appears  t h a t  l e a r n e r s  do have  

Y 

r ecourse  t o  a s o r t  of avoidance s t r a t e g y  when performing i n  a 

t h e  t a r g e t  language. Th i s  p o i n t h  t o  one l i m i t a t i o n  i n  t h e  b s e  

of  uncon t ro l l ed  e l i c i t a t i o n  techniques i n  p a r t i c u l a r  a n d - i n  t h e  ' $ 

use of e r r o r  a n a l y s i s  i n  genera l .  

Th i s  s tudy,  as &is t y p i c a l  o f  most c u r r e n t  r e s e a r c h  of 

t h i s  n a t u r e ,  begins wi th  p roduc t - l eve l  d a t a  and reasons  back ' 

t o  cause of e r r o r s  and the- .underlying s t r a t e g i e s , ,  As such it 
# e , n t a i l s  exp lana t ion  p f  e r r o r s .  But t o  p i n  down t h e  p r e c i s e  

causes  of  e r r o r s  i n e v i t a b l y  involves  some s p e c u l a t i n g  about  . 

t h e  under ly ing  psychologica l  processe's . I n  f a c t ,  t h e  

exp lana t ion  and classiffca 'Mon af their m e  -s 

remain a vu lne rab le  a r e a  of  e r r o r  a n a l y s i s  f o r  which no 
- 

= e 

S o l u t i o n  is envfsaged, 
d -L1 

This  s t u w *  examines second language l e a r n i n g  of  a r a t h e r  



strictly, defined population, namely, adult native Chinese 

speakers learning English as a second language' in a formal 
a 

learning situation k d  exposed to it outside the classroom. - 
bp- . i 

A s  such, the findings will be generalizable only to similar 

populations under similar second language learning si$uations + 
\ 

- 
only, unless findings from other and\further studies in second 

language learning support the extension of these findings to 

ofher second language situations . - "-. 
B -. ' 

8 



CHAPTER 2 

REVIEW OF RELATED LITERATURE 

2. I n t r o d u c t i o n  - 
ii 

Under review i n  t h i s  chap te r  a r e  t h e  t h r e e  a r e a s  of 

second language r e sea rch ,  . . namely, c o n t r a s t i v e  a n a l y s i s ,  e r r o r  
'1 

a n a l y s i s  and in te r l anguage ,  which c o n s t i t u t e  t h e  c u r r e n t  
< 

r e s e a r c h  paradigm and new d i r e c t i o n s  i n  second language 

s t u d i e s .  I n  t h i s  s tudy,  they  a r e  viewed as t h r e e  phases  of 

one g o a l  - t h a t  o f  d e a l i n g  wi th  t h e  problem of  $earning 

d i f f i c u l t y  and of  provi,ding i n s i g h t s  i n t o  t h e  n a t u r e  of s e ~ o n d  

language l e a r n i n g  - h d  as r e s e a r c h  techniques  i n  t h e  s tudy 

of  second language l ea rn ing .  They are n o t  cons idered '  as 

a n t i t h e t i c  r i v a l s  o r  as pedagogical  panaceasin developing 
\ 

t each ing  m a t e r i a l s  and classroom procedures.  

2.1. Con t ras t ive  Analvs ia  
/ 

~ontrast '"1ve a n a l y s i s  used t o  be t h e  major f i e l d  i n  

a p p l i e d  l i n g u i s t i c s  concerned wi th  drawing t h e  pedagogical  

i m p l i c a t i o n s - o f  s t r u c t u r a l  d i f f e r e n c e s  and s i m i l a r i t i e s  
ga 

-- 

between languages. Its main o b j e c t i v e  was t h a t  of  f a c i l i t a t i n g  

t h e  l e a r n i n g  of a second language. The l i t e r a t u r e  = .  of  a p p l i e d  

- l i n g u i s t i c e  dur ing  t h e  f i f t i e s  and s i x t i e s  i l l u s t r a t e s  t h e s e  

concerns.  The changing view"  language . and language l e a r n i n g  

brought by g e n e r a t i v e  g r a m a r  has  broadeneh the scope of 

c o n t r a s t i v e  a n a l y s i s  both i n  t h e  d i r e c t i o n  of  mob t h e o r e t i c a l  



o b j e c t i v e s  such as the sea rch  f o r  l i n g q i s t i c  u n i b e r s a l s  %ri , 

typology and i n  t h e  d i r e c t i o n  of p s y c h o l ~ g u i s t i c s  concerned 
< 

w i t h  t h e  exp lana t ion  o f  second language l e a r n i n g .  

2.1.1. H i s t o r i c a l  Background 
* 2 

Although ' the in f luence  of  first language i n  l e a r n i n g  a .- 
* -%3 " *  

> second language was known by such l i n g u i s t s  and p i o n e e r s '  in,, 
F 

t h e  f i e l d  of second $&page learning as Henry Sweet. Harold - .  

v 
P a l q e r  and Ot to  J e s p e ~ s e n ,  it was Lado (1957) who f irst  

a r t i c u l a t e d  t h i s  common obse rva t ion  o f  p r a c t i s i n g  t e a c h e r s  

i n  s t a t i n g  t h a t  

. . . . i n d i v i d u a l s  t end  t o  transfer t h e  forms 
and meanings and t h e  d i s t r i b u t i o n  of forms 
and meanings sf t h e i r  n a t i v e  language and 
c u l t u r e  t o e w e  f o r e i g n  language and c u l t u r e  - both p roduc t ive ly  and r e c e p t i v e l y , . . .  t h a t  
w e  can p r e d i c t  and d e w r i b &  t h e  p a t t e r n s  t h a t  
w i l l  cause d i f f i c u l t y  i n  l e a r n i n g  by comparing 
s y s t e m a t i c a l l y  t h e  language and c u l t u r e  t o  
be l e a r n e d  wi th  t h e  n a t i v e  language and 
c u l t u r e . . .  (p. 2 ) .  

With t h i s  s ta tement  ' t h e  well-known c o n t r a s t i v e  a n a l y s i s  

hypo thes i s  was e s t a b l i s h e d .  Moreover, it was F r i e s  (1948 ) 

who first r e a l i z e d  t h e  pedagogical  i m p l i c a t i o n s  o f  t h e  

hypothes is ,  d e c l a r i n g  t h a t  n t h e  most e f f e c t i v e  m a t e r i a l s  are 

t hose  t h a t  a r e  based on a s c i e n t i f i c  descr ip$ion o f  t h e  
. 

4 

language t o  be l ea rned ,  c a r e f u l l y  compared w i t h  a p a r a l l e l  

d e s c r i p t i o n  of the n a t i v e  language of the l e a r n e r a  fp.  13) .bv 

end +hemby estab$isfting ~0n&rt3s*ive 81~sty&s 88 m k+tgmf 

component of t h e  methodology of  second language teaching .  

Th i s  propouncement confirmed the  p o s i t i o n  o f  applied 



1inguist.i~~ in the Fries-Lado tradition which is also known 

as audiolingualism. Neanwhile studies in bilingualism like 
dP 

8 

c. those of Weinreich (1964) and Haugen (1953) reported 

bilinguals@ linguistic distortions as corresponding to 

- differences in'the languages involved. This supported the 

claim and assumptions underlying the contrastive analysis 

hypothesis. It was regarded as insightful discovery 

applicable to second language teaching and learning. ~ivers 

(1964) sees contrastive analysis as "the distinctive - 

contribution of the linguistic sc3entists. and the results 

as  of studies of these coritrasts are incorporated in the materials 

prepared for class and laboratory workn (p. 14). Strevens 

(1965) makes a similar statement in saying that the most 

appropriate materials for teaihing a language are those which 
% 

embody a bilingual comparison of the mother tongue and the 

target language. Politzer (1968) concurs in stating that 

"perhaps the least questioned or questionable application for 

- linguistics to language teaching is the contribution of . + 
@", 
i - 

contrastive studiesw (p,  151). 

P- 
Lado's Lin~uiatics Across Cultures (1957) thus became 

the actual foundation charter and classic field manual of 

contrastive analysis on the basis of which the whole 

enterprise of contrastive linguistics was launched.. Research 

projects and regular publications of results in a number of 
I _ 

countries began to appear among which were the well-known 
"1 

Contrastive. Studies Series sponsored by the Center for Applied 
,"& 



Lingubtics of the Modern Language A ~ s o c i H t i o n  f ~ s e  W r k  P). 8, 

The body of literature in contrastive analysis is very large 

as evident in many bibliographies (see ~ote 3) .  Many % 

confersnces 'devoted to the field of contrastive linguistics 

have been held throughout the world, Amongithese conferences 

are the Nineteenth Annual Round Table conference at 

Georgetown University in 1968 (blatis, Note 4) a the Second 
b 

International Conference of Applied Linguistics in Cambridge 

in 1969 (Nickel, No,ta 5 ) t  the Pacific Conference on 

Contrastive Linguistics and Language Universals at the 
P 

University of Hawaii, Honolulu in 1971 (Whitman &d Jackson, 

Note 6); and the ,Fourth ~nterrhtional Congress of Applied 

Linguistics in Copenhagen in. 1972 (Nickel, Note 7 )'. 

2.1.2. The Stronp Version 

Contrastive analysis was placed on a pedestal and 

unanimously acclaimed as a breakthrough and as a pedagogical 

panacea for all major problems in second language learning 

and teaching. The optimism which'was generated about the - 
possibilities of contrastive analysis led to an overapplication 

among its proponents who were not hesitant to make some 
5 

overclaim. It gave rise to a strong version of the contrastive. 

analysis hypothesis. The strong version of the con$rastive 

/ ?  analysis hypothesis has been stated by Lee (1968)as fol ow$* 

(1)That the prime cause, or even the 6 1 s  
cause of difficulty and error in for ign 
language learning is interference f om the 
learner's native language; 4 
(2) That the difficulties are chiefly, or 



wholly, due t o  t h e  d i f f e r e n c e s  between t h e  
two languagest  

. (3)  That t h e  g r e a t e r  t h e s e  d i f f e r e n c k i  a r e  , 
t h e  more a c u t e  t h e  l e a r n i n g  d i f f i c u l t i e s  
w i l l  be; 
(4)  That t h e  r e s u l t s  ~f a comparison between 

' t h e  two languages a r e  needed t o  p r e d i c t  t h e  . I 
d i f f i c u l t i e s  and e r r o r s  which w i l l  occur  (p.  186). 

~lrh . - concmnglitant pedagogical  i m p l i c a t i o n s  and 

a p p l i c a t i o n s  deriving from t h i s  s t rong  v e r s i o n  a r e  o b v i o l i ~ .  

As Banathy, Trager  and Waddle (1966) p u t  i t ,  / 
" The t a s k  o f \  t h e  l i n g u i s t  is  t o  i d e n t i f y  7 

r* - these a f f e r e n c e s .  The taijfk of the w r i t e r  
of  a" f o r e i g n  language t each ing  program i.S 
t o  develop m a t e r i a l s  which w i l l  be bas& 
on a s t a t ement  of t h e s e  d i f f e r e n c e s ;  t h e  
t a s k  of t h e  teach.er is  t o  be aware of  t h e s e  
d i f f e r e n c e s  and t o  be prepared  t o  t e a c h  
them ... and what t h e  s t u d e n t  has t o  l e a r n  
e q u a l s  t h e  sum of t h e  d i f f e r e n c e s  e s t a b l i s h e d  
by t h e  c o n t r a s t i v e  a n a l y s i s  (p. 37). 

i- 

T h i s  v e r s i o n  dev ia ted  from the hypothes is  formulated by 

.  lad^ (1957) quoted e a r l i e r ,  and from h i s  subsequent  
;.$' 

r e i t e r a t i o n  t h a t  "... t h e s e  d i f f e r e n c e s  a r e  t h e  c h i e f  source  

of d i f f i c u l t y  i n  l e a r n i n g  a second language ,., The most 

important  f a c t o r  determining ease  and d i f f i c u l t y  i n  le0arning 

t h e  p a t t e r n s  of  a f o r e i g n  language i s  t h e i r  s i m i l a r i t y  t o  o r  
/ 

d i f f e r e n c e  from t h e    at terns of  t h e  n a t i v e  languageu (Lado, 
, 

1964, pp. 21 & 91)' t a k i n g  "ch ie f  sourceu and nmos;kximportantm - ... -a$& 

t o  mean that first language i n t e r f a r e n c e '  is no$ t h e  on ly .  

important  factor. ,  

. 2.1.3. The- More Recent View of Language and Lanmape Learning 

The r i s e  of  t r a n s f o r m a t i o n a l  g e n e r a t i v e  grammar and 

c o g n i t i v e  psychology has  brought abou t  a d i f f e r e n t  view of  



- 

language and Zmguage learning. The audiolingual approach, + 

. . 
based linguistically on structural grammar, psychologically , 

'on behaviorism and philosophically on empiricism, is now 

confronted with a new+approach which is based ling@.stically ' A  

on generative grammar, psychologi~ally an cognitivism and 

-philosophically on rationalism. Essentially, the new approach 
I _ ^  

claims that l'anguage is more dialogically than culturally , 

determined, that language learning is rule-governed 

creativity rather thm a habit-governed condit'ibning activi'tj, = <- 

-- < 
- - 

apd that concept-attainment 6s well as hypothesis-testing- by 
the learner are more crucial than 'the roies of imitation and 

reinforcement through environmental agencies are in the ', 

learning process. With the growth in popularity of this new 
d. ~.. 

paradigm, the contrastive analysis hypothesis, which -was one 
* 

mainstay of audiolingualism, becomes one centEil issue ford 

criticism. and attack. 
*--- * 

2.1.4. Criticism of the Strong Version 

Chomsky (1959) criticizes the behavioral psyc<hology an3 
\ 

transfer theory on which the hypothesis is. based as being 
7 

able to adequately account neither for the nature of a system 

which is itself creative and open-ended nor for the 'learner*&- , 

active contribution to language lbarning. %mark and Reibel - - - -  - - - 

-B 

(1968) echo Chopsky's opinion and criticize the view that sees 
- -- - 

-2 

the role of the learner as nothing but a generator of - 
interference as neglecting and ignoring the learner* s -- 

contribution to his .own learning. They a& of the opinion ' 



that &ofanhe rather interference is the rCaI -ciuse of most 
\ 

errors. - ~ickel and Wagner (1968) consider that a viable 

contrastive analysis presupposes a uniform linguistic 3heory 

and grammatical model, a general theory of contrastive 

lkguistics and <adequate descriptions of the source and target 
-- 

language concerned. Since all these are as yet unavailable, 
'. 

they are of the opinion that the Contrastive Structure Series 

was premture. Wardhaugh (1970) coneurs that contrastive f -  

- - 
.7. 

analysis - makes unrealistic demands of current linguistic 
- 

6 

-theory as ther yet no comprehensive linguistic theory 
\ 

to formulate a set of linguistic universals, nor is there a 

theory of contrastive linguistics into which we can plug 

linguistic descripti-ons of languages being contrasted. He 
J 

/ 
contends that linguistic theory at present is ill-equipped 

to write grampars of languages, let alone to compare them. 

Moreover, no language has been well enough described to permit 

a complete comparison between it and any other language, In 

view of the numerous practical difficulties raised by the 
\ 

hypothesis he wonders if it is really possible to makk 

/ 
contrastive analysis. He also'argues that the claims based 

on the hypothesis are not supported by actual facts, that " 

contrastive &alysis predicts error's which do not occur and 

does not forekt othGrs which do occur. Gradman (19703) too 

argues that the hypothesis is untenable since there is still 

. considerable disagreement as to 'what a linguistic description 

is, what theory of language is best, and what a theory of 



4 

language entails, let alone about the acquisition of language. 
* 

Contrastive analysis is inevitably related both to 

grammatical modelsand linguistic theories. Its assumptions, 

the rigor and sophistication of its comparisons and the form 

of contrastive from time to time 

reflecting the Thus the 

structural used has been 

criticized as based on t$e structuralists* inadequate 

+ .  
conception of the struc re of a language as a unique self- 

i - sufficient system, and or i%s emphasis on diversi-ky rather 

t than universality. It uld follow ?logically that languages 

cannot be compared. the structural approach admits 

surface structures~which yields a 

Dingwall (1964). Nickel and Wagner 

among many 

for its 

the surface structure of language., I 
2.1.5. The Weak versip 

The criticism le at the strong versionohas given 
5 

rise to a modified analysis as held by many, 

the weak version. ~ccoddin~ to Wardhaugh (1970). the weak 
'i 

, 

version "requires of thA linguist only that he uses the best 

linguistic knowledge available to account Tor observed 

difficulties in second Language learningw 4& $264-- -It &es 

not dlaim the predictive power and, consequently, the putative 
r 

pedagogical uses of the strong version. Stockwell (1968) 



.? 

29  

s u g g e s t s  two approaches t o  c o n t r a s t i v e  a n a I y s f s t  one by 

s e t t i n g  up a sys temat ic  comparisonA which seas t h e  d i f f e r e n c e s  

i n  s t r i c t u r e  i n  s e a r c h  of  sources  of  in te r fe rence ;and  

p r e d i c t i n g  t h a t  e r r o r s  w i l l  occur  on t h e  basis of  t h e  c o n f l i c t s :  

t h e  o t h e r  b y - % c o l l e c t i n g  e r r q r s  s t u d e n t s  ra&e and then  t r y i n g  , 
t o  desc r ibe  t h e  c o n f l i c t s  t h a t  g i v e  r i s e  t o  such e r r o r s .  The 

l a t t e r - a p p r o a c h  is c l o s e  t o  Wardfraugh's weak v e r s i o n ,  Cat ford  
I 

(1968) and Lee (1968) mainta in  t h a t  t h e  main and impor tant  

r o l e  o f  d e s c r i p t i v e  comparison is explanatory  r a t h e r  t h a n  

p r e d i c t i v e .  They a r e  of t h e  view t h a t  c o n t r a s t f v e  a n a l y s i s  

should  be s e l e c t i v e ,  i . e b  limiting i t s e l f  t o  p a r t i a l  

comparisons, ana lyz ing  those  p a r t s  o f  t h e  grammar which a r e  

known through e r r o r  a n a l y s i s ,  f o r  i n s t a n c e ,  t o  p r e s e n t  t h e  

g r e a t e s t  d i f f i c u l t y  t o  l e a r n e r s .  I n  o t h e r  words, t h e  weak 

v e r s i o n  is a p o s t e r i o r i  r a t h e r  t h a n  a p r i o r i ,  explanatory  

and d i a g n o s t i c  r a t h e r  t h a n  p r e d i c t i v e  and p rognos t i c  i n  '' 

funct ion .  

2 . ~ 6 .  Some Remarks abdut  Cri t ic ism of C o n t r a s t i v e  Analys is  

The c rux  of  t h e  problem appears  t o  be t h a t  what is - 
adequate  l o g i c a l l y  mqry n o t  be s o  e m p i r i c a l l y ,  and what is . 

. c r u c i a l  i n  t h e  a p p l i e d  f i e l d  o f  second language l e a r n i n g  

and teach ing  is data-based e m p i r i c a l  r e s e a r c h  and evidence 

r a t h e r  than  deduct ive t h e o r e  t i c a l  arguments ,' Moreover, t h e  

v a l i d i t y  of t h e  more r e c e n t  view of language and language 

l e a r n i n g '  propounded by Chomsky has  n o t  been s e r i o u s l y  t e s t e d  

and e m p i r i c a l l y  e s t a b l i s h e d  e i t h e r .  Chomsky (1966) h imsel f  



is nskeptiOal about the significance, for the teaching of 
1 

languages, of such insights and understanding as have been 

"L attained in linguistics . and psychology, .,. and doubtful that 
either linguiptics or psychology has -achieved a- level of 

theoretical mde-rstanding that might enable it to qupport 
* 

a technology of language teaching," Referring to principles 

of linguistics and psychology, &d research in these 

disciplines which may supply insights useful to language 

teaching, he advises that "they must be demonstrated and 

cannot be- assumed er accep%ed on faithM fp. 45). 

Other critics have questioned the theoretical basis for 

contrastive studies oh the ground that we have as yet no 

.adequa'te theofy of language acquisition, of grammar aiid of 

contrastive linguistics as well as no adequate description 

of any language. This view seems utopian. A lot of this 

criticism is as much a criticism of general linguistic theory - 

and psycho-linguistic theory as of contrastiqe analysis itself. 

It is too ide'alistic to be of any practical use or p$ positivg 
i 

contributiod to the cumulative empirical evidence that is 

essential 5h an applied field. Nickel (1970) has suggested 
r" 

I 

that, to bbgin with, a more modest goal for contrastive 

analysis Can be a compilation of as many observations as 

posaible on divergences between as many languages as possible 
T 

einee, as i% is, a fuf f seem* of 4 3 ~  skrwttlmtl eti;ff%rmms - 

between two languages remains only a theoretical possibility. The 

c. history of applied linguistics has be en one Bf cumulative ! 



a 

knowledge and p rogress ,  thanks  t o  t h e  advances- made i n  t h e  
11. 

v a r i o u s  c o n t r i b u t i n g  d i s c i p l i n e s .  The c u r r e n t l y  dominant , 

theory  of t r ans fo rn ia t iona l  g e n e r a t i v e  grammar, f o r  i n s t a n c e p  
. \  

h a s  its r o o t s  i n  s t r u c t u r a l  l i n g u i s t i c s  as w e l l  as t r a d i t i o n a l  

grammar, S i m i l a r l y ,  a g e n e r a l  theory  of  c o n t r a s t i v e  l i n g u i s t i c s  

can w e l l  be b u i l t  on t h e  outcome of t h e  c o n t r a s t i v e  a n a l y s e s  

- t h a t  have been and a& being  undertaken, e s p e c i a l l y  now t h a t  

more adequate t h e o r i e s  and grammatical  models a r e  a v a i l a b l e .  

A s  f o r  t h e  c r i t i c i s m  of  s t r u c t u r a l  c o n t r a s t i v e  a n a l y s i s  as 

l a c k i n g s t h e  d i s t i n c t i o n  between t h e  deep and s u r f a c e  

s t r u c t u r e ,  it seems t o  me t h a t  t h e  u s e f u l n e s s  and importance 
, 

of t h e  deep s t r u c t u r e  and i ts  emphasis much d e p e v s  on t h e  
\ 

use it is  pu t  t o  as w e l l  as t h e  o b j e c t i v e  and n a t u r e  o f  

s t u d i e s  undertaken. For  i n s t a n c e ,  it depends on whether it is  

theory-o r i en ted  o r  o therwise ,  whether it is f o r  lahguage 

d e s c r i p t i o n  o r  language, product ion ,  S t u d i e s  i n  l i n g u i s t i c  

product ion  which have ,more t o  do wi th  performance, such as 

t h e  p r e s e n t  s tudy,  w i l l  f i n d  s u r f a c e  s t r u c t u r e  wore amenable 

and r e l e v a n t  t h a n  deep s ~ r u c t u r e ,  It is t h e  s u r f a c e  s t r u c t u r e s  

which make up t h e  grammatical ly  accep tab le  s t r u c t u r e s  t h a t  

l e a r n e r s  have t o  recognize  and produce and which t e a c h e r s  

t e a c h ,  And n e i t h e r  do we speak o r  w r i t e  i n  deep s t r u c t u r e s ,  

Moulton (1968) f i n d s  t h a t  it is t h e  language-dependent 

compulsory grammatical  c a t e g o r i e s  a t  lower levels t h a t  cause 

enormous l e a r n i n g  and t each ing  d i f f i c u l t i e s ,  

Moreover. James (1969) cons ide r s  t h e  deep s t r u c t u r e  
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i r r e l e v a n t  

because it is non-contributory t o  fo re ign  language 1 arning.  
.! 

Jakobovi ts  (1969) maintains t h a t  w s i m i l a r i t i e s  and d i b e r e n c e s  
', 

of $urface f e a t u r e s  may be more re levap t  f o r  t he  operatSon 
\ 

of t r a n s f e r  e f f e c t s  i n  second language l ea rn ing  than deefi 
\ 

s t r u c t u r e  r e l a t i o n s ,  e spec i a l l y  when one be l ieves  t h a t  a t  \ 
\ .  

some l e v e l  of depth a l l  h a t u r a l  languages a r e  descr ibable  '\ 

i n  terms of one un ive r sa l  system* (p. 74). Velinker (1976) '/ 
suggests  t h a t  we need " t o  focus our a n a l y t i c a l  a t t e&ion  on 

only the  observable @eaningful da t a  we have, i . e m  the  

observable output  which r e s u l t s  from a l e a r n e r ' s  attempted 

production of  a t a r g e t  language n&mu ( g .  6 )  Candlin (1974) 

adv ises  t h a t  " s i m i l a r i t i e s  and d i f fe rences  of sur face  

s t r u c t u r e s  may be more re levan t  t o  e r r o r  ana lys i s  than ,v 

examining deep s t r u c t u r e  r e l a t i o n s w  (p. i x )  . 
-5, 

7 - 

- Besides, Few a r e  r e a l l y  su re  what exac t ly  c o n s t i t u t e s  
\ 

s t r u c t u r e  of language. It i s  a term t h a t  has come 
*- 

the de$ 
t o  mea d i f f e r e n t  t h ings  t o  d i f f e r e n t  people. Wardhaugh (1970) 

commen e s t h a t  " the  nokion of deep s t r u c t u r e  i t s e l f  i s  

extremely uncer ta inn (p.  128). Ol le r  (1973) too observes t h a t  

" the re  is l i t t l e  agreement among leading t r ans fo rma t iona l i s t s  

on j u s t  what deep s t r u c t u r e  isn (p. 39) . Chomsky (1968) has 

challenged t h e  var ious  d e f i n i t i o n s  suggested by Lakoff ( l968) ,  

McCawley (1968) and Fillmore (1968). 

2.1.7. Empirical Val idat ion8 

S t r e s s ing  the  need f o r  empir ica l  v e r i f i c a t i o n  of 



* - 

c o n t r a s t i v e  a n a l g s i s , '  Jackson (1970) s u g g e s t s  two t y p e s  of  
- 

-_ ' 
f - 

v e r i f i c a t i o n  --primary and secondary. Primary v a l i d a t i o n  i s  3 

. concerned wi th  t h e  o b j e c t i v e  r e p l i c a b i l i t y  of  t he  methods e 

and procedures  used i n  making t h e  a n a l y s i s ,  and secondary 

v a l i d a t i o n  wi th  t h e  e x t e n t  t o  which t h e  ou tpu t  of a 

c o n t r a s t i v e  a n a l y s i s  matches t h e  l e a r n e r ' s  e r r o r s .  Fewer 

s t u d i e s  a r e  o r i e n t e d  towards primary v e r i f i c a t i o n  t h a n  towards 

secondary v e r i f i c a t i o n .  The fo l lowing are s t u d i e s  i n  a d u l t  
a* 

second language l e a r n i n g  which i n c o r p o r a t e  e r r o r  a n a l y s i s  as 

an e m p i r i c a l  component t o  v e r i f y  and.supplement c o n t r a s t i v e  

a n a l y s i s .  These s t u d i e s  may be termed c o n t r a s t i v e  e r r o r  

ana lyses .  

Ruiz (1963) makes a c o n t r a s t i v e  s tudy of Engl i sh  and 

Hiligaynon t e n s e  and a s p e c t  systems and f i n d s  t h a t  t h e  

c o r r e l a t i o n  c o e f f i c i e n t s  between t h e  d i f f i c u l t y  rank6 based 

on h i s  c o n t r a s t i v e  a n a l y s i s  of  t h e  two v e r b  systems and those  

based on e r r o r s  a r e  s i g n i f i c a n t l y  high i n  p r e d i c t i v e  

e f f i c i e n c y .  Aguas (1964) s t u d i e s  eePors ' in Engl ish  compositions 

made by Tagalog speakers  and concludes t h a t  f irst  language 
,% i n t e r f e r e n c e  is t h e  g r e a t e s t  s i n g l e  cause of  e r r o r s  and t h a t  

c o n t r a s t i v e  a n a l y s i s  can be used t o  p r e d i c t  t o  a very l a r g e  

e x t e n t  those  e r r o r s  which a r i s e  from nega t ive  t r a n s f e r  from 
- 

first language, though it does n o t  p r e d i c t  e r r o r s  which arise 

from a f a l s e  analogy among l i n g u i s t i c  elements i n  second 

lahgyage. Wakehaw (1965) compares e r r o r s  made by F i l i p i n o  

c o l l e g e  freshmen with,those by- n a t i v e  speakers  of English 



and f inas m;at errors made by non-native speakers were , 
1. . R- - d i f f e r e n t  from those  made by n a t i v e  sgeakars  of  English.  

Duskova (1969) analyzes  e r r o r s  i n  w r i t t e n  Engl ish  made by 
r$ 

~ d e c h  $ h d e n t s  and f i n d s  t h a t  first language i n t e r f e r e n c e  

causes  t h e  major p a r t  o f  t h e  ; tudentse e r r o r s  ranging  from 

e r r o r s  i r k  word o r d e r  and sentence c o n s t r u c t i o n  t o  morphological 

e r r o r s .  She alae f i n d s  t h a t  c a t e g o r i e s  non-ex i s t en t  i n  Czech, 

l i k e  t h e  a r t i c l e s ,  a r e  t h e  most p o t e n t  source  of  e r r o r s  and 

d i f f i c u l t i e s .  Banathy and Madarasz ( i969)  i n  a c o n t r a s t i v e  

e r r o r  a n a l y s i s  f i n d  t h a t  " c o n t r a s t i v e  a n a l y s i s  is  a v a l u a b l e  , 
t o o l  f o r  p r e d i c t i n g  d i f f i c u l t i e s  and ease  of l e a r n i n g  problems, 

... t h a t  i n  t h e  ma jo r i ty  of cases ,  l i n g u i s t i c  s imilar i t ies  . 

and d i f f e r e n c e s  can ?be c o r r e l a t e d  wi th  ease  and d i f f i c u l t y  

of l ea rn ing*  (p .  90) and e r r o r  a n a l y s i s  i s  needed t o o  f o r  
t 

"a more comprehensive and more e f f e c t i v e  t a b u l a t i o n  o f  
B 

@ 
4' 

l e a r n i n g  d i f f i c u l t i e s " ~ .  9 2 ) .  Buteau (1970) s t u d i e s  e r r o r s ,  

+ made by Eng l i sh  speakers  i n  a French. grarmpar t e s t  and f i n d s  

that a l a r g e  number of i n c o r r e c t  responses  show t h e  in f luence  

of  Engl i sh ,  & t h a t  v e r b  i n f i e c t i o n  causes  l e s s  d i f f i c u l t y  

than t h e  proper  use of tense-which involves  an unders tanding  

of t h e  semantic concepts  i n  making t h e  r i g h t  choices .  Richards 

(1971b) c o l l e c t s  speech skples  e l i c i t e d  from t w o  s u b j e c t s  

whose source languages are French ahd Czech. He f i n d s  t h a t  
fI * * .  

o u t  of 47 e r r o r s  made 25 can be a t t r i b u t e d  t o '  i n t e r f e r e n c e  

from t h e  mother tongue, 17 t o  i n t e r f e r e n c e  from t h e  t a r g e t  

language due t o  o v e r g e n e r a l i z a t i o n  m d t h r e e  a r e  performance 



9, 
errors, He concludes that interference from the source language . - .  
is the most detectable kind of irrterference traceable to 

\ 

certain structures in particular linguistic areas. In another 

study using a non-contrastive approach to error analysis, 

Richards (1971a) still finds that "interference from the 

mother tongue is clearly a major source of difficulty in 

second language learning and contrasti4e analysis proves 
D 

Valuable in locating areas of interlingual interferencew 

(p. 214). Ota (l97l), in a contrastive error analysis study 

reports that his prediction of errors for his Japanese 

subjects learning English as a second language is fairly 

well borne out and that semantic errors are far more frequent 

than purely formal errors. Ho (1973) investigates composition 

errors of Chinese-medium pre-university ESL students in 

Singapore and finds that errors related to Englksh W f b s  in 

the main areas of tenses, subject-verb concord and non-finite 
1 verbs make up the largest single group. This supports the I 

contrastive statement that the verb system marks English as 
%. 

distinctly differbnt from Chinese. In a study investigating 

the problem of difficulty in second language learning, Tran 

(1972) makes the following report: 

Interference from $he source language is the 
greatest source of error, accounting for 
approximately 51% of the .total number of 
emm. The second 5- mume O f  
interference is the systemic complexity of 
the target langu e Itself,- which accounts 
for 27% of the to ? a1 numbei" of errors; the 
subtler the distinctions within the sub- 
system, the more difficult they are for the 
learner (p.  142). 



- 

., P o l i t e e r  6?1d Ramirez (2973) i n  an  e r r o r  a n a l y s i s  s tudy of 

Spanish speaking ESL s t u d e n t s  conclude t h a t ;  
". 4 ... it seems s a f e  t o  say t h a t  t h e  i n t r u s i o n  

of  Spanish,  though c e r t a i n l y  n o t  t h e  only  cause 
of  e r r o r ,  p l a y s  a cons ide rab le  r o l e .  Spanish 
in f luence  seems t o  be t h e  major cause of e r r o r  
o r  a t  l e a s t  one of t h e  major causes  of  e r r o r  
(P. 5 9 ) .  

9 

Schachter  (1974) i n  s s tudy  of d i f f i c u l t i e s  t h a t  d i f f e r e n r  

groups of  f o r e i g n  s tuden-ts  have wi th  t h e  a c q u i s i t i o n  o f  

Engl i sh  r e l a t i v e .  c l a u s e s  r e p o r t s  t h a t r  

... t h e  weight of t h e  evidence from t h i s  
s tudy s t r o n g l y  s u p p o r t s  t h e  c o n t r a s t i v e  
a n a l y s i s  a p r i o r i  approach. The l e a r n e r  
apparen t ly  constructs hypotheses about  t h e  
t a r g e t  language based on knowledge he a l r e a d y  
has  about  h i s  own language (p. 212). 

Mougeon and Habrard:,(1975) i n  a s tudy i n v e s t i g a t i n g  e r r o r s  

made i n  Ehglish by f l u e n t  French-Canadian b i l i n g u a l s  f i n d  

t h a t  e r r o r s  due t o  t r a n s f e r  from French were t h e  ones t h a t  

had t h e  g r e a t e s t  tendency t o  f o s s i l i z e .  S i m i l a r l y ,  Lo Coco 

(1975)  and_ Taylor  (1975) f i n d  a high inc idence  o f  i n t e r l i n g u a l  - 

e r r o r s  i n  t h e  -word o r d e r  of t h e i r  a d u l t  s u b j e c t s .  Dommergues 

and Lane (1976) in an e r r o r  a n a l y s i s  s tudy i n v o l v i n & ~ s n c h  " - 

and m g l i s h  - two t y p o l o g i c a l l y  r e l a t e d  languages - f i n d  

t h a t  speakers  of French l e a r n i n g  English made redundancy and 
> 

omission e r r o r s  i n  t h e  a r t i c l e s  f e l b w i n g  its U s e  and non-use 

in French. In, her rap& af a af c m p o s i k h n  errors 

made by Afghanistan &L s t u d e n t s ,  Ross (1976) f i n d s  t h a t  

68.46 of t h e  e r r o r s -  r e s u l t  from f a i l u r e  t o  use t h e  a p p r o p r i a t e  
1 

grammatical  s t r u c t u r e s  which express  t h e  d i s t i n c t i o n  i n  



meaning made i n  m g l i s h  grammar bu t  n o t  observed i n  t h e  source 

language. Kleinmann (1977)  i n  a s tudy of avoidance behavior  

of Arabic,  Spanish Portuguese ,ESL s t u d e n t s  i n  s e v e r a l  

s y n t a c t i c  a r e a s  confirms an avoidance p a t t e r n  i n  accordance 
P 

w i t h  d i f f i c u l t i e s  p r e d i c t e d  by c o n t r a s t i v e  a n a l y s i s .  Merio 

(1978 ) :'in a s tudy about  i n t e r f e r e n c e  e r r o r s ,  r e p o r t s  t h a t  

as much as 58.7% of t h e  e r r p r s  made by Swedish speaking 

s t u d e n t s  l e a r n i n g  ~ i n n i s h  can be a t t r i b u t e d  t o  t h e  i n f l u e n c e  

The c o n t r a s t i v e  a n a l y s i s  s t u d i e s  c i t e d  above s h a r e  t h e  

g e n e r a l  conclus ion  t h a t  i n  a d u l t  second language l e a r n i n g , a s  ' 

far  as t h e  l i n g u i s t i c  a s p e c t s  a r e  concerned, the  l a r g e s t  

group of e r r o r s  w a s  due t o  d i f f e r e n c e s  between sovrce  language * 

and t a r g e t  language and is p r e d i c t a b l e  by - c o n t r a s t i v e  a n a l y s i s  ; 

and e r r o r s  owing t o  analogy and overgenera l i za t ion  c o n s t i t u t e  

ano the r  source  of e r r o r s .  

It  is my con ten t ion  t h a t  t h e  informed opin ion  of  experienced 

p r a c t i c i n g  t e a c h e r s  c o n s t i t u t e s  ano the r  source  of  e s t a b l i s h e d  

knowledge on second language l e a r n i n g  and teaching .  I n  t h e  

exchange of experience I have had wi th  second language teachers ,  
I 

i n s t r u c t o r s  a t  schoo l  and c o l l e g e  l e v e l s ,  and ' p r o f e s s o r s  i n  

opin ion  t h a t  a s i g n i f i c a n t  p ropor t ion  of t h e i r  s t u d e n t s '  e r r o r s  

d i s p l a y s  a r e g u l a r i t y  t h a t  can be t r a c e d  t o  t h e  uaa o r  non-use 

* of t h e  elements ,  s t r u c t u r e s  and meanings concerned i n  t h e i r  



- s t u d e n t s *  source languages.  From h i s  exper ience  wi th  Ehglish 

speaking  s t u d e n t s  l e a r n i n g  Spanis-h as a second language, 

Hammeply (1977 ) f i n d s  t h a t ,  Spanish s t r u c t u r e s  invo lv ing  

concepts  which a r e  l a c k i n g  i n  English such as t h e  d i s t i n c t i o n  

between ser and e s t a r  p r e s e n t  p e c u l i a r  p e r e n n i a l  problems. 
I 

These s t r u c t u r e s  r e q u i r e  a methodology t h a t  combines t h e  

m e r i t s  of  both t h e  induc t ive  and t h e  deduct ive approaches. 

H e  r e p o r t e d  an experiment us ing  a cogniti,ve a u d i o l i n g u a l  

approach which confirmed t h e  e f f e c t i v e n e s s  o f  t h e  methodology 

used. 

2.2. E r r o r  Analys is  and I n t e r l a n ~ u a g e  \ 
\ 

These two new a r e a s  of second language r e s e a r c h  a r e  

reviewed t o g e t h e r  on t h e  ground t h a t  they  a r e  c l o s e l y  r e l a t e d ,  

a l though h i s t o r i c a l l y  it is s t u d i e s  in e r r o r  a n a l y s i s  which 

have l e d  te t h e  new f i e l d  of  r e sea rch  i n  in te r l anguage .  The 

d i s t i n c t i o n  be-bween them is n o t  always c l e a r  i n  t h e  c u r r e n t  

l i t e r a t u r e  s o  t h a t  a s tudy i n  e r r o r  a n a l y s i s  i s  i n e v i t a b l y  a 

s tudy i n  in ter language .  According t o  Corder (1967). e r r o r s  

r e v e a l  t h e  knowledge o f  t h e  l e a r n e r  of t h e  t a r g e t  language a t  

any p o i n t  i n  i ts development, "The l e a r n e r * &  e r r o r s  a r e  

evidence of t h e  systemw (p.  166) and " the  i n v e s t i g a t i o n  o f  t h e  

language o f  second language l e a r n e r s -  would reXy heavr ly  on 

s m  zrrrafyElie (tWIb, p. t54). +!mere m 7 5  ltTB m reason 

gage i n  e r r o r  a n a l y s i s  u n l e s s  it served t o  e l u c i d a t e  

what and how a l e a r n e r  l e a r n s  when he s t u d i e s  a second 
I " \ 

languageu (Corder,  1971b, p. 158).  S e l i n k e r  (1971) :views e r r o r s  



- 

4 
as a phenomenon of interlanguage which he def ines  as "the 

attempted production of a . t a r g e t  language normw (p. 37). 

Richards (1971b) r e l a t e s  e r r o r  ana lys i s  t o  interlanguage 

s t u d i e s  i n  considering the  f i e l d  of e r r o r  ana lys i s  as "dealing 

with the  d i f fe rences  between the  way people l ea rn ing  a 

language speak, and the  way a d u l t  na t ive  speakers of  the  

language use the  languagem (p. 12).  He considers  the  sfudy of 

such d i f fe rences  e s s e n t i a l  i n  discussing second language 

learning problems. Tucker and dtAngle jan (1971) t o o  main+ain 

t h a t  e r r o r s  a r e  a va luab le  source of information about t he  

l ea rn ing  process. Both e r r o r  ana lys i s  and interlanguage s t u d i e s  

focus on the  l e a r n e r  and the  cognit ive process a t  work i n  

language learning.  

2.2.1. H i s t o r i c a l  Background 

Error  ana lys i s  is  probably as o ld  as language teaching i n  

t h a t  language teachers  have long a c t u a l l y  known and appl ied  - -  

e r r o r  ana lys i s  f o r  var ious  pedagogical purposes such as f o r  

providing diagnost ic  and remedial measures as wel l  as ,feedback. 

t o  the  teacher  about i n s t r u c t i o n a l  ma te r i a l s  and s t r a t e g i e s .  

However, as a study t h a t  has grown out  of a s t rong  c r i$ ic i sm 

of  the  l i m i t a t i o n s  of t he  con t r a s t i ve  approach t o  second 

language kearning d i f f i c u l t i e s  and as a re search technique 

to previ& 43*i-r-b&2 &&a f~ ve3?ifsLiffg a3%& s U p p k m e & ~  

con t r a s t i ve  s tud i e s ,  e r r o r  ana lys i s  is r e l a t i v e l y  new. In i ts  

new important r o l e ,  e r r o r  a n a l y s i s  has merged wi th  s-kudies i n  
I 

interlanguage and had i ts  scope broadened t ~ w a r d s  p 



psycholinguist ic or ien ta t ion  concerned w i t h  evolving an 

explanatory theory of the l e a r n e r v s  perfor&nco. * - 

  he' problem' of e r r o r  i n  language learning has been ' 

p' . ' approached in d i f f e r e n t  ways. Basically there  have been three  
3 

d i f fe ren t  a t t i t u d e s  and approaches. There was t h e  cor rec t ive-  ' 
- 

1 

0 - 
a t t i t u &  which considered e r r o r s  a s  bad and pernicious, and 

t h e ' l e a r n e r  as ignorant of the  cor rec t  form o r  f a l l i n g  shor t  

of the  standard required. In  t h i s  tracl-itional 'approach e r r o r  

ana lys is  w a s  used as a p r a c t i c a l  mess go d e t e r s i n e .  

i f  f i c u l t i e s  i n  language ' learning s i t u a t i o n s  f o r  pedagogical Y 
\ purposes. L i t t l e  of no attempt was made t o  study and analyze - 

them w i t h  the a i m  of e i t h e r  seeing the pa t t e rns  i n  the e r r o r s  

made o r  seeking the causes f o r  them. Nex% came the  audiol ind 'a l  

approach influenced by the s t ructural-behavipral  paraaigm 

which prevailed from the  f o r t i e s  t o  the  sixtiAs.  Closely . 

associated w i t k  the  prevalent  ' s t r u c l u r a l  cont ras t ive  anaiysis ,  
> 3 .  

e r r b r s  a r e  seen t o  have a system which is t raceable  t o  first 

l y a g e  interference re su l t ing  from the differences  between 
.,a = 

the  source and the t a r g e t  languages. Errors a re  now understood 

w i t h  reference t o  the grammar of the . learherv.s source language. 
P_ 3 

However, the a t t i t u d e  toward e r r o r s  remains neg-ative. They a r e  
t - 

-- viewed as. bad hab i t s  which must be avoided an&-er&i;c&ed- - 

4 .  

the cognit ive approach t o  e r r o r  analysis  of the present time. 
-% , , 

Influenced by generafive, grammar, proponents o S 0 t h i s  approach 

consider e r r o r s  as an e s s e n t i a l  s t e p  i n  'th learning process.-- 



- 0 

Dvlay and B u r t  (1974) maintain thk t  we canno; l ea rn  without 
- 

A 

_ "goofingRand t h a t  error-making is- evidence 09 the learning 

process and,the s t r a t e g i e s  used by the learner .  Errors  ' a re  

t r e a t e d  as exponents ofA.the legrner ' s  system and a m  now 

understood with reference t o  the p r o v i s i ~ n a l  grammar t h a t  

t h e  l ea rne r  ~ o n ~ t r u c t s  and develops. They a &  n o t  viewed 
d- 

L negatively as a pathological  raanifestation _to-be eradicated - 
but  a s  constructive fea tures  of second language learning.  

2.2.2. The ~at'i"6nale and Assum~tioes 

A s  mentioned e a r l i e r ,  s tudies  i n  e r r o r  ana lys is  and 

interlanguage have ,grown out of a strong c r i t i c i s m  of the 
";" - a .  

l i m i t a t i o n s o f  $he contrast ive analysis  approach t o  the  

problem of d i f f i c u l t i e s  i n  second language learning.  

Contrast ive ana lys is  is c r i t i c i z e d  a s  600 t h e o r e t i c a l  and a s  
\ 

incapable of accounting f o r  theAsources of  e r r o r s  and 

d i f f i c u l t i e s .  Error analysis  is hai led a s  more p r a c t i c a l  and 
<- 

h - r e a l i s t i c ,  3 and more capable of revealing the l ea rne r s*  ac tua l  , 

--% - .  e r r o r s  and d i f f i c u l t i e s .  Moreover, the new view of language - 
and language learning has posed new questions and brought 

, #  

about a s h i f t  i n  second language research from being teaching- + 

centered t o  being learning-centered w i t h  th'e assumption t h a t  

u n t i l  more is _known about learning,  there  w i l l  be no sound 

knowledge - - of how - bes t  - t o  - teach a - language. - - - - - - A s  Coraer - -- (a971a) - 

h a s  remarked, "improvements i n  the me%hods and mater ia ls  of 

second ianguage teaching a r e  l i k e l y  t o  reakin a matter of 

t r i a l  and e r r o r  - u n t i l  we have a b e t t e r  understanding than we 



have. a t  p reskn t  of  t h e  p rocess  of  l e a r n i n g  a second languagew 
- 

p. 57). Bennett  (1975) concurs  t h a t  'language t e a a h i n g  which 
P i s  u n c l e a r  about  i ts r e l a t i o n s h i p  t o  l angmge . l ea rn ing  must . . 

1 

remain a h i t  and hiss a f f a i r  . . . and a method of s e c o n t r -  -.. . , , 
1 

_ C  ' 
J . '  

language t e a c h i ~ g  must be e n t i r e l y  dependent on adequate  r, 
\ 2 

psychology of second language l e a r n i n g n  (p .  25). Schnmienn . - -- .. . 
1 

(1976) d e s c ~ i b e s  t h e  second language l e a r n i n g  p rocess  as 
\ 

c o n s i s t i n g  of  t h r e e  main cqFponents: t h h f f e c t i v e  v a r i a b l e s  
< + --_ 

as i n i t i a t o r s  of  second -< language l e a r n i n g ,  t h e  c o g n i t i v e  
- - 

' , 
, o p e r a t i o n s  t h a t '  t h e  l e a r n e r  performs 'on thd  t a r g e t  lknguage 

, 
, 

j, 

h 

i n p u t  d a t a  ahd t h e  l i n g u i s t i c  r e s u l t s  of t h e s e  opgrationb..jn 
\ 

terms of ' the grammatical  forms t h e  l e a n e r  u s e ? h e n  he 
i 

a t t empts  t o  use t h e  t a r g e t  language. As we have no a c c e s s  t o  \ \ 
\ 
\ 

t h e  c o g n i t i v e  o p e r a t i o n s ,  we can only examine t h e  l i n g u i s t i c  

product ions  of  t h e  c o g n i t i v e  o p e r a t i o n s  - t h e  only  observable  

man i fes ta t ions  - and make i n f e r e n c e s  w i t h  r e g a r d s  t o  t h e  

l e a r n i n g  p rpcesses  and t h e  n a t u r e  of  t h e  l e a r n e r ' s  

i n t e  rlanguage . - 1  

Unqerlying s t u d i e s  Jn e r r o r  a n a l y s i s  and in te r l anguage  

is t h e  assumption t h a t  t h e r e  i s  s y s t e m a t i c i t y  i n  e r r o r s  and 1 

i n t e r l anguage ,  Corder (1967) mainta ins  t h a t  e r r o r s  a r e  

sys$pna t i c  and c o n s i s t e n t  deviances c h a r a c t e r i s t i c  of  t h e  
a - 

Z .  

l e a r n e r ' s  l i n g u i s t i c  sys tem a t  a g iven  stage o f  l ea rn ing .  "The 
% 

l e a r n e r ' s  e r r o r s  a r e  themselves sys temat icn  (p.  166).  According 

t o  Corder (1971~),  t h e  l e a r n e r ' s  language is "sys temat ic ,  
" -r 

t 

. r egu la r  and consequent ly is, i n  p r i n c i p l e ,  d e s c r i b a b l e  i n  terms 
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of a s e t  of r u l e s u  (p. 147). ~ e l i n k e r  -(1972) d e f i n e s  

in te r l anguage  as "a s e p a r a t e  l i n g u i s t i c  system based on t h e  

observable  ou tpu t  which r e s u l t s  from a l e a r n e r ' s  a t tempted  

"production of a t a r g e t  language normn (p. 214). Nemser (1971) 

d e s c r i b e s  in te r l anguage  as a dev ian t  l i n g u i s t i c  s y s t e m .  , 

employed $ t h e  l e a r n e r  a t t empt ing  t o  u t i l i z e  t h e  t a r g e t  

language and is i n t e r n a l l y  s t r u c t u r e d .  Corder ( 1978) f u r t h e r  

mainta ins  t h a t  " i t  i s  only- by t r e a t i n g  in te r l anguage  as a 

phenomenon t o  be s t u d i e d  i n  i ts  own r i g h t  t h a t  we can hope 

t o '  develop an unders tanding  of t h e  p rocesses  of  second 

language a c q u i s i t i o n n  (p. 71) .  
/ 

2.2.3. The Me$hodolom . 

The methodology employed i n  t h e  t r a d i t i o n a l  e r r o r  

m a l y s i s  was q u i t e  uniform i n  t h a t  it c o n s i s t e d  of t h e  

c o l l e c t i o n  o f  data, t h e  i d e n t i f i c a t i o n  o f  e r r o r s ,  t h e  

c l a s s i f i c a t i o n  i n t o  e r r o r  types ,  making s t a t ements  of r e l a t i v e  

,frequency of e r r o r  t y p e s  and, consequent ly,  s t a t ements  of  

a r e a s  of d i f f i c u l t y  and therapy.  With t h e  changing view of  

language and language l e a r n i n g  and t h e  a v a i l a b i l i t y  o f  more 

adequate  t h e o r i e s  o f  language and grammatical models, vary ing  

degrees  of  s o p h i s t i c a t i o n  have been brought t o  bea r  on t h e  

d e s c r i p t i o n ,  t h e  c l a s s i f i c a t i o n  as w e l l  as t h e  exp lana t ion  

of e r r o r s .  More r e c e n t  s t u d i e s  have made a d i s t i n c t i o n  be%ween 

performance 'and competence e r r o r s  (Corder,  1967. 1971b; 

Duskova, 1969; Wolfe, 1967). i n t e p -  and i n t r a l i n g u a l  e r r o r s  

(Buteau, 1970; Dommerques, 1976; P o l i t z e r  and Ranlirez, 1973). 
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global  and I b c a l  e r r o r s  (Burt  qnd Kiparsky, I 1 
Ghadessy, 1976) and between e&ors of 

c a t e g o r i e s  ( I ~ i c h a r d s ,  1 9 7 1 ~ ~ .  1971b). ~ t u d i e e  us ing  
\ 

I 

I 
I 

t r a n s f o r m a t i o n a l  models have a l s o  a t tempted  t o  desc r ibe  I 
e r r o r s  i n  tez+ms o f  breaches of  t h e  r u l e s  o f  grammar. Recent 

s t u d i e s  have c o n t r i b u t e d  psychologica l  e x p l a n a t i o n s  i n  terms 

of t h e  s t r a t e g i e s  and processes  of l e a r n i n g  as w e l l  as t h e  

n a t u r e  of t h e  in te r l anguage  (Richards,  1975; Richards  and 

. Kennedy, 1977; Richards ahd Sampson, 1973; S e l i n k e r ,  1972).  

2.2.4. C r i t i c i s m  of  E r r o r  Analys is  a n d . I n t e r l a n g u a ~ e  S t u d i e s  

Current  e r r o r  a n a l y s i s  and i n t e r l anguage  s t u d i e s  have , 

. ' .  
7 

provided - va luab le  i n s i g h t s  ancp'stimulating sugges t ions  wi th  

r e g a r d  t o  t h e  n a t u r e  of e r r o r s  and *explanation o f  t h e i r  

p o s s i b l e  sources  as w e l l  as t h e i r  s i g n i f i c a n c e  i n  t h e  second 

language l e a r n i n g  p rocess  . While mole r e v e a l i n g  and explanatory ,  

e r r o r  a n a l y s i s  and in te r l anguage  s t u d i e s  a r e  n o t  exempted 

from c e r t a i n  weaknesses and l i m i t a t i o n s .  It appears  t h a t  

t h e s e  l i m i t a t i o n s  have t o  do wi th  t h e  r e c a l c i t r a n t  n a t u r e  

o f  e r r o r  i t s e l f .  E r r o r s  do n o t  seem t o  l e n d  themselves 

t o  any c l e a r c u t  and p r e c i s e  sys temat ic  a n a l y s i s .  This  seems 

s o  a t  l e a s t  as far as o u r  p r e s e n t  s t a g e  o f  knowledge goes. 

J a i n  (1974) has  summarized w e l l  t h e  main problems i n  s t a t i n g  

t h a t  t 

. . . t h e  d i v i s i o n  between e r r o r s  t r a c e a b l e  t o  
first language i n t e r f e r e n c e  and those  t h a t  a r e  
independent of  first language i n t e r f e r e n c e  is 
n o t  invariabLy c l e a r c u t ;  t h e  phenomenon of e r r o r s  
caused by t h e  c r o s s - a s s o c i a t i o n  of  both first 



language and second language a l s o  seems t o  e x i s t s  
t h e  i d e n t i f i c a t i o n  and e s t a b l i s h i n g  o f  v a r i o u s  
f irst  language independent i n t e r f e r e n c e  f a c t o r s  
is far from easy! thd  Learner 's  psycho log ica l  
p rocesses  o f  second language l e a r n i n g  i n  terms 
of  l e a r n i n g  s t r a t e g i e s  can a t  best be margina l ly  

>:. A i n f e r r e d  from h i s  performance d a t a  (p. 190). 

Th i s  be ing  s o ,  t h e  vu lne rab le  area of e r r o r  k a l y s i s  l i e s  i n  

t h e  c a t e g o r i z a t i o n  and exp lana t ion  of  e r r o r s  whieh ' lack 
? 

o b j e c t i v e  c r i t e r i a .  Resbarchers,  as it is, have no recourse  

b u t  t h e i r  s u b j e c t i v e  i n t e r p r e t a t i o n  t o  r e l y  on i n  a t t empt ing  

t o  p i n  down t h e  p r e c i s e  cause of ah e r r o r  e s p e c i a l l y  i n  

i d e n t i f y i n g  and c l a s s i f y i n g  t h e  under ly ing  psycho log ica l  

p rocesses  involved. Knowing t h e  complexity involved i n  second 

language l e a r n i n g ,  one wonders whether an e r r o r  can be 
iX 

unambiguously i d e n t i f i e d ,  o r  e x c l u s i v e l y  r e l a t e d  t o  one cause,  

o r  considered i n  i s o l a t i o n .  As Candlin (1974) h a s  commen%ed, 

*The need to d i s t i n g u i s h  between t h e  d e s c r i p t i o n  of  what is  

i n c o r r e c t  and t h e  p rocesses  t h a t  were involved i n  t h e  

product ion  o f  t h e  e r r o r  h i g h l i g h t s  t h e  absence i n  e r r o r  

a n a l y s i s  of an  opt imal  means f o r  l i n k i n g  e r r o r  i d e n t i f i c a t i o n  

i n  l i n g u i s t i c  terms wi th  d iagnos i s  i n  p s y c h o l i n g u i s t i c  

termsn (p. x ) .  

2.3. S u s ~ n a r ~  

I n  t h i s  c h a p t e r  I have reviewed a c r o s s - s e c t i o n  of t h e  

l i t e r a t u r e  r e l a t e d  t o  second language l e a r n i n g  d e a l i n g  wi th  

c o n t r a s t i v e  a n a l y s i s ,  e r r o r  a n a l y s i s  and in te r l anguage  which 

c o n s t i t u t e  t h r e e  main a c t i v e  f i e l d s  of  r e s e a r c h  i n  a p p l i e d  

l i n g u i s t i c s .  I have at tempted t o  show t h a t  t h e  h i s t o r y  of  
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a p p l i e d  l i n g u i s t i c s  has  been one 0 f " p r o g r e s s  i n  which t h e  

f a u l t s  of  t h e  o l d  paradigms a r e  c o r r e c t e d  by t h e  mow ones, 

thanks  t o  t h e  c o n t r i b u t i o n  from d i f f e r e n t  schoo i s  of thought  

w i t h i n  t h e  c o n t r i b u t i n g  d i s c i p l i n e s  t h a t  make up t h e  

conglomerate f i e l d  of  a p p l i e d  l i n g u i s t i c s .  I have viewed 

c o n t r a s t i v e  a n a l y s i s ,  e r r o r  a n a l y s i s  and in te r l anguage  as 

t h r e e  evo lu t ionary  phases of  one g o a l  - the g o a l  of 

under.standing and e x p l a i n i n g  t h e  n a t u r e  of  t h e  t a r g e t  language 

l e a r n e r s '  performance . Contrastive a n a l y s i s ,  though f ourrd 

t h e s r e t i u a l l y  inadequate ,  seems t o  be suppor ted  by t h e  

e m p i r i c a l  evidence a v a i l a b l e  to d a t e ,  Earen proponents of 

e r r o r -  analysis and i n t e r l anguage  such as Corder ( 1 9 6 7 ) ,  

Richards (1971) and S e l i n k e r  (1972) have n o t  dahied t h e  

importance of c o n t r a s t i v e  a n a l y s i s .  There is a consensus o f  

opin ion  among a l l  s p e c i a l i s t s  t h a t  t h e  e m p i r i c a l  v a l i d i t y - o f  

c o n t r a s t i v e  a n a l y s i s  has  ts be v e r i f i e d  on a r e l i a b l e  b a s i s .  

James (1969)  p o i n t s  out  t h a t  " i t  i s  high t ime t h a t  s e r i o u s  

h e u r i s t i c  i n v e s t i g a t i o n '  be undertaken t o  t e s t .  t h e  r e l i a b i l i t y  

of c o n t r a s t i v e  s t u d i e s u  (p. 83).  s t e r n  (1972), s u g g e s t s  t h a t  

" r e l i a b l e  language d e s c r i p t i o n s  and c o n t r a s t i v e  ana lyses  have 

s t i l l  t o  be developed" (p. 62) .  Nickel  and Wagner '(1968) 

mainta in  t h a t  "more comprehensive c o n t r a s t i v e  ana lysee  of 

languages a re  s t i l l  an urgent necassiQw [p, 24Q)- Sanders 

(1976) concludes i n  a s tudy t h a t  "what is needed i s  

c o n t r a s t i v e  a n a l y s e s  md n o t  l e s s u  (p. 68).  In f a c t  

(1957) remarked, remains v a l i d ;  when he s t a t e d  t h e n  

more " 

what Lado , 

t h a t  " the  



ou tpu t  o f  a c o n t r a s t i v e  a n a l y s i s  must be cons ide red  as ta 

l 2 s t  o f  h y p o t h e t i c a l  problems u n t i l  f i n a l  v a l i d a t i o n  is 

achieved by checking it a g a i n s t  t h e  a c t u a l  speech of s tuden  

(Lado, 1957. p. 72) .  With tlle a v a i l a b i l i t y  of more adequate  

l i n g u i s t i c  t h e o r i e s  and grammatical  models and wi th  e r r o r  

a n a l y s i s  as a r e s e a r c h  technique f o r  v e r i f y i n g  and 

supplementing - c o n t r a s t i v e  s t u d i e s  . we should expec t  fewer. 

c o n t r o v e r s i a l  and more conclus ive  and def  i n i t i v  

- I 

o f  c o n t r a s t i v e  a n a l y s i s  can be r e i n f o r c e d  and e s t a b l i s h e d  
\ 

by (a )  r e p l i c a t i n g  t h e  c o n t r a s t i v e  s t u d i e s  which have been 

t e s t e d  i n  some way: (b )  t e s t i n g  t h e  c o n t r a s t i v e  ana lyses  which 

have been undertaken and ( c )  undertaking c o n t r a s t i v e  ana lyses  

of languages t h a t  have n o t  been examined y e t .  This  st%dy 

t h e  last ca tegory  i n  t h a t  it invo lves  $wo 
, - 

l l y  d i f f e r e n t  languages which a r e  l i t t i l e  s t u d i e d  

and t e s t e d .  It a l s o  combines two ~ p ~ r o a c h e s ,  namely, 

c o n t r a s t i v e  a n a l y s i s  a p r i o r i  and e r r o r  a n a l y s i s  a p o s t e r i o r i  

wi th  t h e  common o b j e c t i v e s  of ga in ing  i n s i g h t s  i n t o  t h e  n a t u r e  

o f  second language learning i n  r e l a t i o n  t o  a d u l t  Chinese 

speakers  l e a r n i n g  Eng l i sh  as a second ldhguage. 



MAJOR AREAS OF CONTRAST AND AREAS OF 

DIFFICULTY HYPOTHESIZED . 

. * 

3. I n t r o d u c t i o n  
1 

One sing-le agreement among l i n g u i s t s ,  d e s p i t e  t h e  
7 

ir 

d i f f e r e n t  schools  o f  thought they subsc r ibe  t o ,  i s  t h e  f a c t  

t h a t  t h e r e  is  as y e t  no adequate  theory  of language t h a t  can 

account f o r  a l l  a s p e c t s  and phenomena of n a t u r a l  language, 

n o r  is t h e r e  a model of d e s c r i p t i o n  t h a t  i s  u n i v e r s a l l y  ' 

a p p l i c a b l e .  We have as y e t  no complete and u n c o n t r o v e r s i a l  

d e s c r i p t i o n  o f  any l a n ~ u a g e  based on any s p e c i f i c  l i n g u i s t i c  

theory o r  model of d e s c r i p t i o n .  Almost every analysis i s  n o t  

wi thout  i t s  problems and for most of t h e  hypotheses  proposed 

t h e r e  have been counter  examples. This  is t r u e  of k g l i s h ,  a 

language in+ which most a n a l y s e s  and d e s c r i p t i o n s  have been 

done, and more s o  -of Chinese, a,  language t h a t  h a s  n o t  be'en . - .  

s t u d i e d  as s y s t e m a t i c a l l y  and r igorous ly .  Among t h e  s t u d i e s  

undertaken t h e r e  h a s  been much d i v e r s i t y  o f  thought  and opin ion  
e 

concerning v a r i o u s  a s p e c t s  and f e a t u r e s  of Chinese grammar, 

ranging  from t h e  es t ab l i shment  of  word o rde r  t o  t h e  

i d e n t i f i c a t i o n  of  s u b j e c t s ,  o b j e c t s ,  word c l a s s e s  and a s p e c t  
i 

markers. Scho la r s  i n  Chinese l i n g u i s t i c s  l i k e  B. Kalgren, Wang 

Li ,  Yuen Ren Chao, and William S-Y. Wang (.see Note 8 )  have 

n o t  been able. t o  ag ree  on many of t h e s e  i s s u e s .  This  has  made 
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a t t e m p t s  t o  desc r ibe  t h e  language problematic ,  and more s o  i n  

3 

c o n t r a s t i n g  it wi th  English which is t y p o l o g i c a l l y  d i f f e r e n t .  

The d e s c r i p t i o n  of  Chinese and i t s  c o n t r a s t  w i t h  English 

i n  t h i s  c h a p t e r  is made on t h e  basis of my , i n t u i t i o n  and 

knowledge of these two languages wi thout  fo l lowing any 

p a r t i c u l a r  l i n g u i s t i i  o r i e n t a t i b n .  Focus is p laced  on s e v e r a l  

s y n t a c t i c  a r e a s  and subsystems i n  which s a l i e n t  c o n t r a s t s  

can be d isp layed i n  bold relief, namely, grammatical 

morphology, word o r d e r  and f u n c t i o n  words. A l l  t r a n s c r i p t i ~ n a  

fo l low t h e  romanized P in  Yin system except  t h a t  t h e  tones  a r e  

left unmarked since both the g l o a s e s  and t r a n s l a t i o n a l  

e q u i v a l e n t s  are provided. 

3.1. ~ a s i c  Nature of  t h e  Chinese Language 

3.1.1. Lack o f  Granvaatical Morvholom 

When Chinese is compared t o  an Indo-European Language, 

the  first t y p o l o g i c a l  f e a t u r e  t h a t  s t r i k e s  o n e v s  a t t e n t i o n  - 

is i ts  l a c k  of grammatical morphology. L i n g u i s t s  have 

c l a s s i f i e d  Chinese as an i s o l a t i n g  language and English as an 

i n f l e c t i o n a l  language ( s e e  Note 9 ) .  An i n f l e c t i o n a l  l a n g u w e  
h 

is one whose words c o n s i s t - o f  stems t o  which complex morphemes 

a r e  added t o  mark v a r i o u s  grammatical c a t e g o r i e s  and r e l a t i o n s .  , 

An i s o l a t i n g  language c o n s i s t s  o f  words which are ., 

monosyllabic stems i n v a r i a b l e  i n  for@. I t  is a language wtkh 

r e l a t i v e l y  few grammatical c a t e g o r i e s  and i n  which grammtst i c a l  

meanings and r e l a t i o n ?  arq conveyed through different devices 

l i k e  word o rde r ,  s e p a r a t e  func t ion  and c o n t e n t  words, o r  are 
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l e f t  unmarked &d i m p l i c i t  through e x t r a l i n g u i s t i c  con tex t s .  

As descr ibed  by Wang (1973): 

Chinese has  v i r t u a l l y  no conjugat ion  f o r  i ts 
ve rbs  and no declens ion  f o r  i t s  nouns. The 
i n e v i t a b l e  paradigms t h a t  western schoo l  
c h i l d r e n  have coqe ' t o  dread 'in t e i r  g rammr  
books are t o t a l l y  a b s e n t  (pa  5 1 ) k 1  

i % 

Herdan (1964) d e s c r i b e s  Chinese as *fundamentally a language 

i n  which each word i s  i s o l a t e d ,  u n i n f l e c t e d ,  and e q u i v a l e n t  

t o  a r o o t *  (p.  63). For i n s t a n c e ,  Chinese has one form 

f o r  t h e  copula while  t h e  Engl ish  copula has  e i g h t  forms t o  mark 

, t h e  grammatical c a t e g o r i e s  of person,  number, t e n s e ,  a s p e c t ,  
. 

mood and voice  whioh are l a c k i n g  i n  Chinese. 

am 
is % 

shi are 
was 

were 

been 

Genera l ly ,  f o r  every Chinese v e r b  which has  on-ly one form, 

t h e r e  a r e  f i v e  forms far a , r e g u l a r  English verb.  T h i s  does 

' no% inc lude  o t h e r  d i f f e r e n t  forms for t h e  i r r e g u l a r  verbs.  J 

Furthermore, Ehglish vdrbs  have v a r i o u s  d e r i v a t i o n a l  a f f i x e s  

such as en-, -en, - i z e ,  -fy, e t c . ,  which c h a r a c t e r i z e  their 
- 

TorrtlaI proper ty .  I n  r e g a r d  t o  the noun, ChEnese does n o t  have 

t h e  category number. Chinese nouns do no t  have p l u r a l  markers 
u - 

while  English nouns have t h r e e  forms f o r  t h e  r e g u l a r  p l u r a l  



a 

- .  markers. TRis does n o t  incIude  o t l ie r  d i f f e r e n t  forms f o r  t h e  

i r r e g u l a r  nl)uns. Moreover, Engl ish nouns have v a r i o u s  \ 
"\ 

d e r i v a t i o n a l  a f f i x g s  such as pro-, -ness,  -ment, -ure.  - t i o n ,  

e t c . ,  which c h a r a c t e r i z e  t h e i r  formal  proper ty .  In t h e  same 

say ,  i n  &gards t o  pronouns, Chinese has only one form for 

each person r e g a r d l e s s  of case  and gender whi le  i n  h g l i s h ,  

except  f o r  the  second person, t h e r e  are d i f f e r e n t  forms f o r  

each pe r sona l  according  t o  number, gender  ahd case.  

For i n s t a n c e ,  f o r  t h e  t h i r d  person pronoun, Chinese h a s  only 

one form & wh-,ile Ehgl ish  has  f i v e .  

m g l i s h  a d j e c t i v e s  t o o  have v a r i o u s  d i f f e r e n t  d e r i v a t i o n a l  

affixes such as -a l ,  -kc,  -ous, - f u l ,  -b le ,  which mark t h e i r  

formal p roper ty  whi le  Chinese a d j e c t i v e s  have only one 

marker as used i n  t h e  fol lowing a d j e c t i v e s t  
2 

l i s h i - d e  h i s t o r i c  
. - .- 

butong-de v a r i o u s  . 

ne ill - de beatt%Lf wl - 

8 yi du - de m *  - - 

. * , s  

I n  s h o r t ,  while Ehgl i sh  ve rbs ,  nouns, pronouns. a d j e c t i v e s  

and adverbs manifes t  t h e i r  w a r i a b i l i t y  i n  form through . 
i n f l e c t i o n a ~ ~ a n d  d e r i v a t i o n a l  a f f i x e s  which mark t he  v a r i o u s  
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t o  each class, the Chinese c o u n t e r p a r t s  by and l a r g e  do no t .  

Fluidity of Gord Class 

This  l a c k  of grammatical morphology has l e d  many 

~ e s t e ~ ~ ~ d h o l a r s  p d  s i n o l o g i s t s  t o  c o n s i d e r  Chinese as a 

language t h a t  has l i t t l e  grammar.' 

A Chinew grammar becomes i n  a c t u a l  f a c t  very 
, 

meagre; r k i n l y  r u l e s  f o r  the r e l a t i v e  p o s i t i o n  
$ .  of t h e  words i n  t h e  sentence  and, i n  a d d i t i o n ,  

t h e  f u n c t i o n s  of  a nu'inber of  a u x i l i a r y  
granuaatical  words . . . I t  is this l a c k  o f  
eLucidating formantia which makes great 
demands on one 's  power o f  g u e s s i n g - ( ~ a r l g r e n ,  

. 1949, pa 68-69). 

Those who be l i eve  t h a t  word c l a s s e s  should be e s t a b l i s h e d  on 

t h e  b a s i s  of  morphological f e a t u r e s  l i k e  t h e  i n f l e c t i o n s  and 

d e r i v a t i o n s  of ~ n d o - ~ u r o p e a n ' l a n g u a g e s  mainta in  t h a t  t h e r e  a r e  

no word c l a s s e s  i n  Chinese. Rand (1969) - c h a r a c t e r i z e s  Chinese 

as "a language w i t h  _a g r e a t  d e a l  of grammatical c r o s s  

c l a s s i f ' i c a t i o n  i n  t h a t  t h e  same word may be two o r  more 

d i f f e r e n t .  parts of speechY ( p .  5 ) .  According t o  Herdan (1964). ' 
"P t 

" the  whole of Chinese grammar depends on p o s i t i o n Y  (p.  11). . . 

Take, f o r  i n s t a n c e ,  t h e ,  word . tu rn  ' round'  . I t  c a n .  according  
. I  

t o  p o s i t i o n ,  be an a d j e c t i v e ,  a noun, a v e r b  and an adverb  as 

used i n  t h e  foJ.lowing phrases .  

tuan  shan 'a round fan' 

- j&ntum +a bowl o r  =ourr - 

4 
tuan  fan *to pu t  cooked r i c e  i n t o  a bowl: 

tuan zuo ' t o  sit i n  a c i r c l e '  
-4 



3.1.3. Rig id i ty  i n  t h e  Placement of Modifiers 

The above statements on word -order l ead  us  t o  next  

examine i f  t he re  is a s a l i e n t  con t r a s t  between the  two 

languages i n  t he  a r e a  o f  syntax. According t o  Wang (1973),' 

*...the bas ic  sentence i n  Chinese h a s  t h e , o r d e r  of sub jec t -  ,.- 
& 

verb-ob jec a s  i n  English" (p. 59). Lf and Thompson (1978). % 

however, have a somewhat d i f f e r e n t  view ( see  Note 10) .  There @ 

\ 
'is, however, a tendency i n  Chinese t o  prepose t h e  ob jec t  and 

de l e t e  t he  sub jec t  r e s u l t i n g  i n  what has  come t o  be known as 

the  topic-commenf sentence i n  Chinese ( see  Note li). Thus t h e  

sentence wo c h i  ji which is  word f o r  word *I e a t  chickent i n  

English can be ji c h i  a f t e r  undergoing p r e p o s i n g k d  syb jec t  

' de le t ion ,  & being the  t op i c  i n  the  r e s u l t i n g  sentence ( see  

Though Chinese and English follow t h e  p re fe r r ed  svb jec t -  

verb-object  word order  i n  bas ic  s t r u c t u r e ,  Chinese shows a .. 
r i g i d i t y  i n  the  pos i t ion ing  o f  modifiers  l i k e  a d j e c t i v a l s ,  

r e l a t i v e  c lauses ,  and adverb ia l s  while English shows 

v a r i a b i ~ i t ~  and f l e x i b i l i t y  i n  i t s  counterpar ts .  In  Ehglish, .- 
/ 

noun modifiers  can precede the  head under some condi t ions  

o r  follow it under o ther  condit ions.  In  Chindse, noun - 
- 

modifiers  are  cons i s t en t ly  ordered before t he  h e a t i n o h .  In  
- - - - 

o the r  words, i n  Chinese, a l l  modifying s t r u c t u r e s  are 

. prenominal. The following are some examples* ~ h h e s e  noun 

rn phrases corresponding t o  (1) are given i n  ( 2 ) .  

3 



. *  
- 

-- - -- *--- 
[ P o ~ ~  = possess ive ,  c l a s s  = c l a s s i f i e r  (see Note ~jTm]- 

Y 

r e d  r o s e s  modif ier-head .3- 

f r i e n d s  whom I l i k e  'head-modif i e r  P , 

, t h a t  t h i c k  book on t h e  s h e i f  modif ier-head-modif ler  

t h e  p r e t t y  panda which . modif ier-headomodif ier  
- 

came from China 

hong de rneigui 8 ,  modif ie r -head  - L 

r e d  poss r o s e s  
* 

wo xihuan de pengyou mo$f i e r -head  
I l i k e  p o s s f r i s n d s .  

A - A  

, - 
zai j ia  shang de Bei modif ie r -head  
on s h e l f  t o p  poss  t h a t  

- 4 

ben - heu shu  

c l a s s  t h i c k  book 

d. cong zhongguo l a i  
from China come 

z h i  m e i l i  de 
c l a s s  p r e t t y  poss  

The d i f f e r e n c e  between Eng l i sh  and Chinese i n  t h e  i n t e r n a l  

s t r u c t u r e  of noun phrase  (NP) can be summed up i n  t h e  ' 

de n e i  modif ier-head 
m 

poss  t h a t  

xiongmau 
panda 

& 

fo l lowing diagram. 
' F 

[ ~ r t  = a r t i c l e ,  Num = numeral, Quant  = q u a n t i f i e r ,  Dein -= 

demonstrat ive pronoun, Adj = a d j e c t i v e ,  N = head noun, S = 
- 

a d j e c t i v a l  phrase o r  r e l a t i v e  c3attse. Parentheses  in-tti-rsate -- - 

- - -  



- 

-English NP Chinese NP 

3.1,3.2. Verb Modifiers 
\ 

Similar ly ,  English verb modifiers l i k e  adverbs and 

adverbials  of  time, loca t ion  &d manner a r e  l e s s  r i g i d  a s  they 

can take both pre- and post-verbal posit ions.  They can,occur 
,' 

i n  sentence- in i t ia l ,  pre-auxil iary,  o r  post-auxil iary o r  I 
sentence f i n a l  posi t ions .  In Chinese such~adverb ia l s  a re  

0 

generally found i n  pre- verbal  posit ions.  .They can occur i n  

s s en tence - in i t i a l  and pre- o r  post-auxil iary posi t ions .  The 
'-. 
' following are  some c h a r a c t e r i s t i c  examples. Chinese sentences 

t n 
. correspondihg t o  t h e  English i n  (1) a re  given i n '  

- 2 [asp = a'spect. The item i n  word - 
, 

\ -  (1) a. (yesterday) he bought a book (yesterday). 
\ . 

"%,(In ~ a p a n )  he s tudied f i shery  ( i n  Japan). -'. . - 
'%, 

c. (frobkbly) he w i l l  (probably) go t o  England (probably). 

d. . (carefu l ly)  , he (ca re fu l ly )  searched the room (carefu l ly  ). 

( 2 )  a. ( ~ u o t i a n j  ta mi-le y i  ben shu ( * z u o t i a n d  

He i n  Japan study i n  ~ a p v ~  \ 

c. T a  ( e k a i )  hui qu yingguo (*d 
- 

He pro&h.lY w i l l  go Ehgland 



_ .dm T a  -(xiaoxin-de ) sheucha fang j i an  (gxiaoxin-de ), 
. ,, He c a r e f u l l y  search room c a r e f u l l y  

The d i f fe rence  between English and Chinese i n  the placement 

- of adverb ia l s  ,$an be summed up i n  t he  foZlowing diagram. 

Engl ish  ~ h i n e s e  ' 

Adv NP Adv AUX Adv VP ~ d v  Adv NP Adv Aux Adv YP 

3 . f . 3 . 3 .  Simpl i f ied  Phrase S t ruc tu re  Rules 
- 

To sum up, s y n t a c t i c a l l y  speaking, while both languages 

share  the  p re fe r r e& sub ject-verb-ob j e c t  o rder  i n  bas ic  

s t r u c t u r e s ,  English d i sp lays  a g r e a t e r  v a r i a b i l i t y  and 

f l e x i b i l i t y  w i t h  r e spec t  t o  t he  placement of noun modifiers  
&- " 

:?* 

and adverb ia l s  whereas Chinese shows a  g r e a t e r  r i g i d i t y  i n  the  

pos i t ion ing  of i t s  counterpar ts .  In English, noun modifiers  

can be prenominal o r  postnominal, and adverb ia l s  can appear 

i n  var ious  p a r t s  of  a sentence. I n  Chinese; noun modifi'ers 

can only be prenominaL an6 adverb ia l s  preverbal .  A s imp l i f i ed  
. L 

s e t  of phrase s t r u c t u r e  r u l e s  i l l u s t r a t i n g  these  d i f f e r ences  
1 

i s  -presented below. . 

Chinese 
- 

S+ (Adv) NP ( ~ d v )  Aux (Adv) VP (Adv) S - 3  (Adv) NP (Adv) Aux (Adv) V P  1 

- k - 

NP-3 (Det)  (Nun) (Quant)  (Adj)N(S) MP+ ( S )  ( ~ e t )  (Num)(Class) (Adj')N 



- .  

Art + 

Aux + Tense (~((~erf) ( m b g )  
/ . 
Pres 

Tense + { Past } 
, 

,t + yrn } 
Poss 

3.1.4. Lack of Function Words I .  

Another striking typological feature th&t aistinguishes 

Chinese from English is the lack of function words, in 

particular, the preposition and the article. 

Chaa (1968) uses the term ulocaliperw to refer to this 

class of words in Chinese which-express the spatial and 

temporal locations of things (p. 620). According to Baron (1971h 
, 

,- 

"Mandarin has no special class of words corresponding to 

set of verbs which be'come lexically weakened and form verb- 

noun combinations expressing much the same thing as do English 

prepositional phrasesn (p. 36). Li and Thompson ( l 9 7 k )  describe 



this class of words as "verblike morphemes with prepos itional 

meaningw (pa 110). Chinese has a way of avoiding the use of 

many prepositions. The preposition-like word yu, for instance, 

covers the use of many English prepositions as shown below. 
w 

r (1) covers in, on and at in Englisht 
Q a. Ta sheng yu jianada. He was born Canada. 

he born in - Canada 

b. Jiang wu zhi YU Place the object onthe table. 
cause object place on 

zhuoshmg . 
table 

c. Hui YU wu shi The meeting is held & five. 
meeting five o'clock 

j uxing . 
hold 

(2) Yu covers from, than and & in Englisht 

a. Er bai nian yu Two hundred years from now. 
two  hundred years from 

jin. 
now 

b. Jin nian sheuru duot The income this year is more 
Wis year income more than that of last year. 

yu qu nian. 
than last. year - 

c. Ta bu que YU He was not daunted by 
he not daunted & difficulties. d 

- ,  
kunnan . 

difficulties 



. .. 
Other  similar words a r e  p laced  immediately a f t e r  t h e  o b j e c t s  

they  govern so  t h a t  p o s t p o s i t i o n s  might  be a b e t t e r  term 

r a t h e r  than  p r e p o s i t i o n s .  .- - 
5 ,  .: P 

(3 )  Zhong covers  &, in and among and is p o s t p o s i t i o n a l .  

a. T& j ia  zhong you He h a s  e i g h t  mouths t o  f e e d  
he home a-J h a s  - a t  home. 

ba . kou. 
e i g h t  mouths 

b. Ban zhong t a  zuihao. - He is,  t h e  b e s t  t h e  c l a s s .  
, c l a s s  in he b e s t  

c. Tingzong zhong you Among t h e  audience  was t h e  
audience among i s  premier. 

shouxiang. 
premier  

(4 )  S h a n ~  covers  over ,  in and and is p o s t p o s i t i o n a l .  

a. Shan shang'you yun. - Over t h e  h i l l s  a r e  clouds.  
h i l l  over  is  c louds  

b. Bie dao j i e  shang Don't p l a y  9 t h e  s t r e e t .  - 
don ' t  go s t r e e t  

wan. 

p lay  - 

c .  Che t i n g  l u  s h w .  The c a r  st0ppe.d t h e  road. 
car s t o p  road  on 

Moreover, many of  t h e  Engl ish  p r e p o s i t i o n s  used wi th  l e x i c a l  

verbs .  nouns and o t h e r  word c l a s s e s  a r e  n o G e x i s t e n t  i n  

Chinese,  t h e i r  semantic  d i s t i n c t i o n 8  being conveyed through 

d i f f e r e n t  l e x i c a l  i t e m s  as shown i n  .the fol lowings 
- 



. jiancha t o  look a t  
--/ 

zhuyi t o  look t o  - 
huanshi - t o  look around 

%' 
kangu - t o  look a f t e r  

t iaucha t o  look i n t o  

senzhao t o  look f o r  ' 

.Y ar?Wang t o  look up t o  

qingshi ' t o  look  down on 

3.1.4,'2. The Definite and Indef in i te  Ar t i c l e s  

 these two function words a re  conspicuously absent i n  / 
Chinese, A s  Chao (1948) puts  it, "No a r t i c l e s  -a re  required C 
before Chinese nounsu (p. 51). The numeral yi *onew and 

i ' 2 
demonstratives l i k e  zhei  I t h i s *  and & *th;tw a re  used 

ins tead  when spec i f ic i ty '  is required. Generally, the 

grammatical concepts of def in i teness  and indef in i teness  a r e  

marked'optionally and sporadically as shown i n  the  following 

examples. (Parentheses indicate  o p t i m a l  use of the  numeral , 

and the demonstrative.) 

( a )  The chairman w i l l  make a report .  
j2f zhuxi jiang zuo baokao 

(b )  In  the  sprihg the scenew i s  very beautiful .  
e a i  p( chuntian $ fengjing hen mei l i  

( c )  A dog is a man's best  f r iend ,  
# gou s h i  $ ren-de hao pengyou 

( d )  The dog b i t  a man, 
(Neizhi) gou yao-le (yige)  ren 



is word order .  A s  Chao (1968) d e s c r i b e s  it, "the s u b j e c t  h a s  

d e f i n i t e  r e f e r e n c e  whereas the o b j e c t  has i n d e f i n i t e  

r e fe rencen  (p, 77). He mainta ins  t h a t  t h e  s u b j e c t  r e p r e s e n t s  

t h e  knownl*i.e. t h e  o l d  informat ton  which i s  t h e  t o p i c ,  and 

t h e  p r e d i c a t e  . introduces something unknown, i. e. t h e "  new 
\ 

information-wh'ich is t h e  comment. The fo l lowing a r e  some 

examples: [asp = a s p e c t ,  p r t  = -particle]* 

a. L a i - l e  y i  - ge keren,  Keren l a i - l e  . 
come a s p  a c l a s s  g u e s t  gues t  come asp 

A g u e s t  came. The guest came, 

b. Wo zhu fan - l e .  Fan wo zhu - l e ,  
I cook r i c e  asp r i c e  I cook asp 

R I have &o&d r i c e .  ' I have cooked t h e  r i c e , ,  

c. N i  yang gou ma? Gou n i  yang ma?  
You r e a r  dog ps t  dog you f e e d  p r t  

?i r 

Db you r e a r  ,a dog? Have you f e d  t h e  dog? 

d. T a  zhaodao-le d i f a n g  ma?  Difang t a  zhaodao-le m a ?  
he f i n d  asp p lace  p r t  Place he f i n d  a s p  p r t  

Has he found p lace?  H a s  he found the p lace?  

3 . 2 .  Areas o f  E x ~ e c t e d  E r r o r s  and Levels o f  D i f f i c u l t i e s  

H ~ ~ o t h e s i z e d  

The above description of t h e  basic n a t u r e  of-Chinese and - 

i* e a t r e %  ni* 43ngLksk at; $he ntx@%o-- -3sve1 iff 

s e v e r a l  major subsystems w i l l  now be used as t h e  b a s i s  f o r  

p r e d i c t i n g  e r r o r s  and f o r  p o s t u l a t i n g  f o u r  l e v e l s  of  d i f f i c u l t y  



for Chinese ESL students. The following sub-headings which 

are the main subsystems contrasted appear in the hypothesized 
a 

de~cending order of difficulty. Further illustrations are 
. 

given to show the magnitude of the contrast in terms of the 

sources of inter- and intralingual interference which 

constitute the'basis for the hypothesized hierarchy of 

difficulty. 

3.2.1. The English Verb System 

As mentioned earlier, the most striking feature that 

distinguishes Chinese from English is its lack of grammatic'al 

morphology. The various affixes in grammatical morphology are 

markers of grammatical categories. One morpho-syntactic area 

in English that involves a variety of these grammatical 

categoriee is the verb system. In fact, in no other area of 

syntax does English display such a variety of grammatical 

category togeper with their overt forms as' in the verb 

system. The five forms each verb takes are further involved 

in various, possible combinations and permutations k.th the 
'f a 

auxiliaries HAVE. vB A d  W making up the multiple forms of 
. 

verb phrases which mark person, number, tense, aspect, mood 
L 

and voice. Some illustration is in order here. The Chinese 

sentence given below can have twelve mglish equivalents 

showing different tenses and &s$ects in the English - - -- verb. - - In 

fact, these twelve sentences can be multiplied with the use 

of other personal pronouns and in both singular and plural 

numbers as well as in different voices and moods; yielding 



a stilX grea te r  va r i e ty  i n  the verb firms, 

3.. . Chinese t ~a jlu dian k a i s h i  gongzho. 
he nine o* clock begin work 

English* He begins h i s  work a t  nine. 

He has begun h i s  work a t  nine. 

He is beginning h i s  work a t  nine. 

- %@ bas bean beginning h i s  work a t  nine. 

H e  began h i s  work a t  nine. 

He had begun h i s  work a t  nine. 

He was beginning his work a t  nine. 

He had been beginning h i s  work a t  nine. 

He w i l l  begin h i s  work a t  nine. 
-8m 

He w i l l  have begun h i s  work a t  nine. 

He w i l l  be beginning h i s  work a t  nine. 

'He w i l l  have begun h i s  work a t  nine. 

3.2.1.1. Nature ,of Interlinctual Interference 

The above example shows t h a t  the Chinese verb system is 

lacking i n  the grammaticali categories  of tense and aspect.  

Chinese Verbs are  neu t ra l  wi th  regard t o  t i l e  , reference i n  

t h a t  tense and aspect  a re  not b u i l t  i n to  them. The t i n e  

ref erenca is e i t h e r  implied through e;tralingui$tic 

s i t u a t i o n a l  contexts,  which is a pragmatic matter,  o r  made 

spec i f i c  by adding, l ex ica l ly ,  temporal adverbs o r  

adverbials  when required and when ambiguity could otherwise- 

arise. '  Thus, the  above example shows the nature of  negative 



correspondence w i t h  thglglish t6mcr of faf %he 3 a e k d  

grammatical categories  concehed,  i n  this case, tense and 

aspect ,  as well  as the f i n e r  semantic d i s t i n c t i o n  in each ' 

chtegory; (b)  the  opt iona l i ty  i n  the subs t i tu t iona l  use of 

d i f f e ren t  grammatical devices, i n  t h i s  case, the  opt ional  

use i n  Chinese of temporal adverbs and adverbials ;  ( c )  the  

converqence versus divergenee phenomena, i n  t h i s  case .. the 

divergence phenomenon, English having a l a r g e r  number of verb 

forms and corresponding semantic d i s t inc t ions  i n  tense q d  -. 
aspect  than Chinese. Furthermore, i n  the same example given 

above, there  is i n  Chinese no obligatory correspondence 

between subject  and verb i n  number and person known as 

agreement. These are instances of negative correspondences 

which cons t i tu te  sources of interference from Chinese. Errors 

made t h a t  can be a t t r i b u t e d  te  thesd sources will be considered 

as i n t e r l i n g u h  er rors .  To c la i i f 'y  fu r the r ,  a few more examples 

a r e  given below. 

Although there  a r e  a few su f f ix - l ike  words i n  Chinese $ '  

whiph indicate  aspects,  they do not correspond t o  t h e i r  

numerous counterparts  i n  m g l i s h .  The word & which indica tes  ' 

L A 

perfect ive aspect  can be t h e  simple past. the pr&ent perfec t ,  

the  pas t  per fec t ,  and the  fu ture  per fec t  i n  English as shown 

in  the following sentences. - - 

. A 

Chinese: Shu wo m i - l e .  
book I buy asp 
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I 

English; I bought the book. 
P 

- 

I had bought the  book. 

I have bought the  book. 

I s h a l l  have bought the book. 
- 

Similarly, the  af f fx - l ike  words anh zhe which indicate  

progressive aspect  can be the present progressive, the  pas t  

progressive, the present per fec t  progressive 'and the past  

- perfect  g;yogress_ive ,in English. 

Chineset T a i  nian (g&)- shu. - 
. . 

he asp read asp book 

Ihg l i sh t  He is studying. 

He was studying. 

He has been studying.' 

~e*i;ad been studying . - 
A l l  t h e  above examples fu r the r  i l l u s t r a t e  interference . 

from the source language owing t o  negative correspondence / 

i n  terms of  the - l ack  of the categories  cunaerned, the 

opt iona l i ty  in the use of different+-graannatical devices, and 

t h e  divergence phenomenon. , 

3.2.1.12. Nature ,of  l n t r a l i h a l  InterferenceL 
. . 

Coupled w i t h  the above sources of in t e r l ingua l  
4 

iriterference from Chinese are the complexities inherent 

within English i n  t&ms of its internal i r r e g u l a r i t y ,  ' 
-- 

inconsistency, aria-asymetry~it consi, t u t ~ t h e  9- Of- ) 
- - 

in terference from the  t a r g e t  language, i . 0 .  i n t r a l ingua l  



interference.  A few exalpples m y  suffice. Theye i s ,  f o r  
-- A- - 

instance,  the i r r e g u l a r i t y  i n  the morphological Torrns f o r  

the h g l i s h  p r e t e r i t e  and'the pas t  pa r t i c ip le  such as those - 

of the following categories ,  

e a t ,  a t e  eaten 
P take, took, taken, 

go, went, gone - 

fly, flew, flown. 

r ing,  rang, rung 
< 

\1 teach, taught; taught 

s e t ,  set, s e t  

A s  is-characteristic of na tu ra l  language, there  is a l s o  
F 

I., 

the  lack of one-to-one correspondence between4 grammatical 

form and meaning. English does not show consistency I i n  the 

+snatching of a category member and i ts  y d e r l y i n g  ~remmat ica l  
- 

v" 

*- meaning. Thus, i n  the  Wglish verb system, gramnhtical tense . 

"" is not synonymous w i t h  time reference. A l o g i c a l  terise can 
b 

have *several  grammaticaL tenses  i n  d i f f e ren t  forms. In  the 

following sentences, the fu ture  time .reference i s  expressed 
P 

by f ive  different grarmnaticaL tenses,  

Simple Present t . I leave tomorrow. 

Present Progressive r I am leaving tomorrow. 

Future Progressive t I' s h a l l  Ise leaving t;emorrow; 

S impk+$tt&ret - f s w  &eave tmr-, 2: 
Copu_la_+ I n f i n i t e  Verb: I am t o  leave tomorrow, 

- 



On t h e  o t h e r  hand,  a t e n s e  can mean s e v e r a l  kinds of 

time as shown i n  t h e  fo l lowing sentences .  A s  Lee (195b) h a s  & 

-po in ted  o u t ,  " t h e  Engl ish  simple t e n s e  does n o t  r e f e r  
- 

unequivocally t o  p r e s e n t  t imew (p. 118). 
U 

Habi tua l :  
. . 

F'uture t 

H i s t o r i c a l  P resen t ;  

Pa r t ak ing  of P a s t ,  
P resen t  and F'uturer 

Timeless:  

H e  d r i v e s  t o  schoil everyday. 'b 

The steamer l eaves  f o r  China n e x t  week, . . 
t 

Long ago, t h e r e  l i v e s  a king. ' -. 
Knowledge p u f f s  up, bu t  wisdom and c h a r i t y -  
e d i f y .  

J e s u s  C h r i s t -  is t h e  same yes te rday ,  - today 
and tomorrow. 

Based on t h e  above c o n t r a s t i v e  d e s c r i p t i o n  and 

i l l u s t r a t i o n s ,  t h e  Engli'sh v e r b  system is t h e r e f o r e  cons idered  

1 and hypothedized as t h e  s y n t a c t i c  a r e a  i n  which h g l i s h  
7 4 

p r e s e n t s  t h e  g r e a t e s t  d i f f i c u l t y  t o  Chinese-speaking s t u d e n t s .  

1n te r l ingua lPy ,  Chinese l a c k s  t h e  f i n e r  and more p r e c i s e  
A 

d i s t i n c t i o n  i n  t e n s e  and-aspec t  as well as t h e  m u l t i p l e  o v e r t  

markers f o r  t h e s e  grammatical  c a t e g o r i e s  and t h e i r  v a r i a n t s .  

I n t r a l i n g u a l l y ,  English d i s p l a y s  inheren t  complex i t i e s  i n  t h e  

i r r e g u l a r  v e r b  forms and t h e  l a c k  o f  one-to-one correspondence 
- 

between t ime r e f e r e n c e  and g r a m m t i c a l  t ense .  

3.2.1.3.'Nature of  Expected E r r o r s  a t  E W ~ ? J  and L a t e r  S t a g e s  
4) 

of Learning 

Chinese-speaking ESL s t u d e n t s  a r e  expected  t o  make Zhe 

most form-meaning e r r o r s  i n  Engl i sh  v e r b  phrases .  They tend ,  

f o r  i n s t a n c e ,  t o  produce stem-form English i n  which P v e r b s  a r e  



- - - - - -- -- - -- - - -- - 
used i n  t h e i r  root forms, i r respect ive o f  tense, asp@ct,a 

. number and person, t o  f a i l  t o  maintain a consistent tense 

sequence and t o  -observe the  sub ject-verb agreement. ' ~ r r o r s  

l i k e  these are in ter l ingual  i n  nature and are l i ke ly  t o  occur 

a t  early stages of learning. Intral ingual  er rors  such as the 
' I 

use of wrong verb forms owing t o  the  i r regu la r i ty  i n ~ h g l i s h  -- 

strong verbs, and the incorrect  , use o f  tenses owing t o  

confusion between gkmmatical tense and time reference are 

- expected $0 occur at later stag&s ef . learning. 

3.2.2. The E n ~ l i s h  Art icle  System . 

T h i s  syntact ic  area is hypothesized as  ranking nex t . i n  \ \  

the hierarchy of  d i f f i cu l ty .  The indefini te  aid def in i te  + 
Q 

a r t i c l e s  are as conapicuously absent i n  Chinese a s  the 

categories of tense and aspect. A s  a rqsul t ,  a Chinese noun 

phrase can be as wgue i n  dethmination as its verb is .' 
d 

imprecise in  time reference. . j .  

3.2.2.1. Nature of I n t e r l i n ~ u a l  Interference 

A s  shown p rev iou~ ly ,  instead of the a r t i c l e s ,  Chinese 

uses the numeral one+classifier as a subst i tu te  f o r  the 
t 

indef in i te  a r t i c l e  and the demonstrative prohouns r 
. - 

thia/that+cla$sif  ier for the' def in i te  a r t i c l e  tJ& i f  speci f ic i ty  

def in i te  reference while one i n  aapost-verbal  posit ion has 

indefini te  reference, unl@ss the norm phrase is e m l i c i t l y  

aodif ied by indefini te  numeral expressions o r  by demonstratives . 
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T h e ,  the -absence oT Che p-tici . theopti-It%*- t h e  - 

- 
use of Chinese equivalents, and the use of word order t o  

indicate indefiniteness a re  instances of negative \ 

b 

corresponde 9"" which const i tu te  sources of interference'  

from Chinese. ~ r r o r s  made tha t  can be a t t r ibu ted  t o  these 

sources w i l l  be considered as in ter l ingual  errors .  

3.2.2.2. -Hatwe of Iktralinmal-Interferences -+ 

Coupled with t h i s  in ter l ingual  interference are t h e  

complexities inherent i n  the ~ n ~ i i s h  a r t i c l e  system. ~ e k i d e s  
= 

quantifying and part icular izing,  the indefini te  and def in i te  

+ 
a r t i c l e s  a i so  generalize, ident ify and name a class .  TPe heavy ' . 

semantic load carr ied by these two a r t i c l e s  r e s u l t s .  i n  an 

inevitable overlapping of form and semantic 'function. (As the 

uses of the a r t i c l e s  involve the grammatical category number 
4 

* 
0 

and the notion of countabili ty I sha l l ,  include, f o r  

' description purposes, - the presence and absence of the p lura l  

. marker -9 and the .zero marker @ as component features of the 
B 

English a r t i c le .  system.) Thus, i n  the  following sentences. ' * 

the generic ftinctioc of the a r t i c l e  system is conveyed i n  - 5 P  - .  -.-, - P / 

five* diffepent forms. p- 

jd Tigers 
ares members of the ca t  family.  .'ti. . The t L - -  - -- pp - L - 

- b  r D - 
"'"., . $ F'UF is  thick h a i r  covering cer ta in  animals. , .  

i: - 

' On the o t h e r  h&d,' "bne form can convey several semantic 



- f w e t  iemr-. ~n-* een %moss b e l a w ,  . tkdkti&ettre- cam-e - 
- 8 

. 

anaphoric, generic,  presuppositional and conventional. 
' 

% 
Did you feed the  dog? 

- 9 

The.dog is - man's best  f r iend,  

While I was doing the dishes, the phone rang. 

He l i s t e n s  t o  the radio,  
v 

s 

The moon i@ f u l l  tonight.  

I t  i s  evident t h a t  the d i s t inc t ion  between q a p h o r i c ,  generic, 

and presupposit ional  o r  conventional uses of  the i n  the 

above sentences is a semantic one, since syn tac t i ca l ly  they 
0 

share the same form, This overlapping of form and function 

-. together w i t h  the  f i n e r  semantic concepts'underlying each 
- -1 

form makesthe task of determining the use o r  non-use of the  
-9 

a r t i c l e s ' a  d i f f i c u l t  and a confusing one:However,.when - 
compared w i t h  the  verb system, the a r t i c l e  system i s  not as 
. 

complex and i n t r i c a t e  i n  terms of 'the numerous for& which mark 

the f i n e r  semantic dis%inct ions i n  -tense .a&d aspects,  hence 
-, 

F 

anked a s  second i n  d i f f i c u l t y  t o  the verb system. 

3.2.2,3. Nature of Emected E r r o m g n  Early and Later Staaes 
*; 

p f Learning r' 

~hinese-spe&ng ESL s tudents  aPe l i k e l y  t o  make e r r o r s  
* 

08 bmission i n  both the  de f in i t e  and inde f in i t e  a r t i c l e s .  
b - 

, - .They map terid t o  use the n d m l  one and the  demonstrative 
O P . .  - - - -  - -  - - -  

- --- - 
-- - 

r 

s 
- -?-- 

I ronouns as the  i n d e f i n i t e  and de f in i t e  a r t i c l e s  respect ivelyt  
. r  

- * -  4-- 4 - 

as i s  typica l ,  of Chinese , Errors of these categories  w i l l  be w 

i 

- i n t i x l i n g u d  i n  nature and are2expected t o  be more dominant 



in early stages of learning* Student9 will tend to use the 

articles indiscriminately, omitting them whefi they should . . 
be used or wing them when they should not, Later errors of these 

types are evidence of confusion as a result of overlapping 
F 

of form and semantic function in the article system. T~E$ 

are therefore intralingual in nature and are likely to 

continue to occur at later stages of learning. 

,-. 3.2.3. The English Prepositions 

The use of this class of function nerd is- considered as 

- ranking next in the four-level hierarchy of difficulty. It is 
I 

not as complex as the verb system which has various 

, grammatical categories each of which has overt marker6 for 
- - -  

. its distinctive grammaticdl' meaning. nor is it more involved 

than the article which, because of its {nly two available 
- 

forms, has inevitably confusing overlap ing of form and 

semantic function. Prepositions are a class of ubiquitous 

words that English cannot' do without while Chinese can do 

3.2,3.1. Nature of, Interlingual Interference 

As shown previously, what appear to be the productive 

prepositional phrases in hglish a m  just content words or 

phrases without prepositions in ~hinese. The non-use of these 

i.e. failure to insert the necessary English prepositions. 

The relatively 

postpositional 

small number of ~hiness-localizers and 

words are capable of covering the numerous 



preposi t ions  of English. T h i s  is l i k e l y  to-cause  e r r o r s  

owing t o  the divergence phenomenon mentioned e a r l i e r  as ahe 

of the  sources of interference from Chinese. 

. 3.2.3.2. Nature of In t r a l ingua l  Interference 
I Inherent complexities within the t a r g e t  language i n  *: 

regard t o  preposi t ions  l i e  i n  what appears t o  the  learner  

t o  be randomness and i l l o g i c a l i t y  i n  t h e i r  use i n  English. 

Various d i f f e ren t  preposi t ions  can follow o r  precede a  word 

giving subt ly  d i f f e r e n t  meanings a s  the following examples- 

show I 

jump a t  a t  the corner 
a 

jump on on the c o m e r  

jump i n  i n  the corner 

- jump arouqd round the corner 

jump i n t o  i n t o  the corner 

jump by by the corner 

One can t rave3 in a rocket,  & the speed of l i g h t ,  & CI 

\ 

the  year 2000, i n t o  space, a r r i v e  in the moon, walk an i t s  

surface, an unknown dest inat ion,  and round the year, 

One can throw things. on, to, someone t laugh & o r  

w i t h  someone; something can be in or  on my miod; someone 
3 

can be in my way o r  I can meet someone on my way, e tc . '  

The use of wrbng preposit ions owing t o  confusion and 

the inse r t ion  of unnecessary preposit ions a re  l i k e l y  t o  be 

t h e  e r r o r s  due t o  in t r a l ingua l  interTepence. 



73 1 

i 

, 3.2.3.3. Nature of Expected Errors a t  Early and Later  Stages 

of Learning 
Q 

I n a b i l i t y  t o  perceive the logic  and the f i n e  semantic 

difference i n  the use of these numerous s p a t i a l  and temporal 

words w i l l  cons t i tu t e  t h e  main learning d i f f i c u l t y .  Chinese 
I 

ESL. l earners  ?re l i k e l y ,  f o r  instance,  t o  o m i t  the  use of many 

preposit ions,  t o  use the same preposit ion or  same few t o  cover 
I 

the  use of many, following the parsimonious use od the  
i 

equivalent looe l i ee r s  i n  Chinese. These e r r o r s  are i n t e r l ingua l  

i n  nature and w i l l  occur mostly i n  the ear ly  s tages  of 

learning,  Failure t o  understand the r a t iona le  o r  log ic  

underlying the use of the  numerous preposit ions i s  l i k e l y  t o  

lead  t o  t h e i r  random and indiscriminate use. Such e r r o r s  a re  

0 i n t r a l ingua l  i n  nature and a r e  expected t o  be more dominant 

i n  l a t e r  s tages  of learning. 

3.2.4. The Placement of Modifiers 

A s  Chinese and English are, by and la rge ,  subject-verb- 

object  languages, Chinese speakers are not l i k e l y  t o  make 

e r r o r s  and have d i f f i c u l t y  with respect  t o  word order i n  basic 
d 

sentence s t ruc tu re ,  hence the ranking d f  kord order as the  

l e a s t  in  magnitude i n  th8 postulated hierarchy. I@ 

3.2.4.1,-Nature of I n t e r l i n m a l  Interference 

Howwsr, in terferenee fp;elltt W i w s e  k - U ~ & l y  to ziaaiXwxt 

i t s e l f  i n  the  posit ioning of nominal a d  verbal  modifiers i n  

which English is f l e x i b l e  and more var iable  and Chinese is 

r e l a t i v e l y  r ig id .  Asashown e a r l i e r ,  i n  English, noun modifiers 



can both prececte and f i l l o w  t h e  heact n m ,  m ~ ~ a d v e e ~ b l k z I s  

can occur iri both preverbal  and postverbal  pos i t ions .  I n  

Chinese, noun modif iers  can only be prenominal and adverb ia l s  

preverbal ,  E r ro r s  made i n  the placement of these  modifiers  - 

t h a t  can be a t t r i b u t e d  t o  the  carry-over e f f e c t  from Chinese 
&--% 

w i l l  be considered a s  i n t e r l i n g u a l .  

3.2,4.~2. Nature of I n t ~ a l i n g u a l  In te r fe rence  

Few e r r o r s  showing i n t r a l i n g u a l  i n t e r f e r ence  a r e  

envisaged a s  t he re  i s  l i t t l e  inheren t  complexity wi thin  

b g l i s h  i n  the  placement of these  modifiers.  A s  t h e r e  a r e  

condi t ions  governing t h e  pos i t ion ing  of c e r t a i n  adverbs and 

adverb ia l s  of which Chinese l ea rne r s  have l i t t l e  knowledge 

and i n t u i t i o n ,  they w i l l  t end t o  place t hese  ve rba l  modifiers  
1 .  

i n  pre- and postverbal  ind i sc r imina te ly .  Er rors  of 

t h i s  category w i l l  be considered i n t r a l i n g u a l  i n  nature .  

3.2.4.3. Nature of Expected Er rors  i n  Early and La te r  Stages '  
\ 

of Learning 

A s  a l l  nominal c l a s s i f i e r s  c l u s t e r  before the  &dd noun 

i n  Chinese, l e a r n e r s  tend t o  p lace  a l l  ad j ec t ives ,  a d j e c t i v a l s  

and r e l a t i v e  c lauses  i n  prenominal pos i t ion .  S imi la r ly ,  they 

a r e  l i k e l y  t o  bunch the  adverbs and adverb ia l s  i n  preverbal  - 
.posi t ions.  Er rors  showing- t h i s  tendency w i l l  be considered a s  

i n t e r l i n g u a l  and a r e  expected t o  ocour in the  early s t ages  of 

learning.  Er rors  showing an ind isc r imina te  and inco r r ec t  

placement of adverbs and adverb ia l s  belong t o t h e  i n t r a l i n g u a l  

category. They a r e  more l i k e l y  t o  occur i n  l a t e r  s t ages  of  



This chapter can be summarized as consisting of two main . ~ 

parts. The ffrst part outlines the'basic typological nature 

of Chinese while pfoviding a contrast with English in' four 

major morpho-syntactic a eas. The second part deals with the 

rationale for the hypo esized levels of difficulty C 
formulated on the contrastive description given in part one. , 

Interlingual interference is described in terms of the lack - 
in Chinese of the grammatical categories in question and their 

overt markers, the optionality in the use. of other graktical 

devices, and the divergence phenomena. Intralingual interference 

is described in terms of irregularity, inconsistency and the 

lack of one-to-one correspondence between form and meaning. 

The ma itude in the complexity involved in the interlingual 

interfe 1, ence constitutes the basis for hypothesizing four 

levels of, difficulty in four syntactic areas in the following 
\ 

descending order: English verb system, articles, prepositions 

and placement of modifiers. ' 



METHOD AND PROCEDURES 
t r '2  < % 

4. ~ntroductiob : 
i 

This ch&%erj deals with the investigation proper which 
i \  

provides data-bribnted evidence to test the -hypotheses 
$ ,  

r 

propounded in ~habter 1. It outllnes the methodology -and 
'4 I 

proaedures employed, including the selection of suitable 
* 

subjects for this study, the elicitation techniques used, 1 
the underlying rationale as well as the analysis of the data. 

d I 
I 

4.1. Collection of Data ' . I 

4.1.1. The Language Backpround Questionnaire 

A language background questionnaire was prepared to 

select suitable subjects for the study. It is an established 
/' 

I 
/ 

fact that factors affecting second language learning are 
/' 1 

many and varied, ranging from linguistic to non-lingui.stic/ 
/' 

Among non-lingui-stic variables are pedagogical; 

neurophysiological, ps~chological and socio-cultunal ones, A n  
4 

attempt was made to hbld constaht only the major variables 

amenable to control, as a complete control of all the relevant 

variables is only a theoretical possibility. The variables 

considered as of major importance are age, ethnic group, 

source language or dialect, educational level, type and - 1  

amount of exposure to English prior to and after arrival in 

Vancouver, length of study of English and social milieu.. ~ 



The i-tans i n  fbe  q u e s t i o n n a i r e  a i m  a t  o b t a i n i n g  informat ion  pp 

- from t h e  s u p j e c t s  about  themselves w i t h  r e g a r d  t a  t h e  

aboye-mentioned m a  jpr v a r i a b l e s .  The q u e s t i o n n a i r e  was 

adminis te red  in  Chinese. .The k g l i s h  v e r s i o n  of t h e  
' I  

q u e s t i o n n a i r e  is i n  .Appendix A. 

. - 4.1.2. The S u b j e c t s  IC 

. The s u b j e c t s  used i n  t h e  i n v e s t i g a t i o n  a r e  s t u d e n t s  i n  
- 

t h e  ~ n g l f s h  Language Tra in ing  department of Vancouver / 
? 

Community College.  Only Chinese s t u d e n t s  were chosen as one 

'purpose of  t h e  s tudy  i s  t o  t e s t  -&he v a l i d i t y  o f  t h e  n o t i o n  

of language t r a n s f e r  with r e s p e c t  t o  speakers  o f  a  source 

language t h a t  i s  t y p o l o g i c a l l y  d i f f e r e n t  from t h e  t a r g e t  

language being l ea rned .  S tuden t s  a t  d i f f e r e n t  s t a g e s  of 

l e a r n i n g  and p r o f i c i e n c y  l e v e l s  were t aken  s i n c e  ano the r  . 
0 

o b j e c t i v e  of t h e  s tudy i s  t o  s e e  t h e  e x t e n t  of  i n t e r -  and 

i n t r a l i n g u a l  i n t e r f e r e n c e  a c r o s s  d i f f e r e n t  l e v e l s  of  l e a r n i n g  

and p r o f i c i e n c y  .' Nine su6  j e c t s  of t h e  elementary,  in t e rmedia te  

and advanced groups ( s e e  Note 14) were s e l e c t e d  o u t  of t h e i r  
I 

r e s p e c t i v e  c l a s s e s  based on t h e i r  responses  t o  t h e  , -  

q u e s t i o n n a i r e  adminis te red .  Three s u b j e c t s  o f  each l e v e l  were 

s e l e c t e d  and cons ide red  as t h e  c l o s e s t  i n  homoieneity wi th  

r e s p e c t  t o  t h e  major va r . i ab les  t h a t  a f f e c t  second language 

l e a r n i n g  mentioned above. I n  age,  t h e s e  s u b j e c t s  r ange  from 

19 t o  29. It is a s s i e a  ma€ wi th in  €fils a,.;e-rangetnem- 

could  be l i t t l e  g e r i a t r i c  d e c l i n e  i n  l e a r n i n g  owing t o  t h e  



d i a l e c t s .  These two d i a l e c t s  a r e  cons idered  s y n t a c t i c a l l y  . . .  
a l i k e  according  t o  t h e  uconsensus o f  many Chinese grammarians 

i 

l i k e  Chao (1968),  Krachtoval  ( l 9 6 8 ) ,  L i  and Thompson ( I974b) .  
I 

and Tang, Tung and Wu (1972)., ~ y n t a c t i c a l l y ,  t h e r e f o r e ,  

t h e r e  coulJd be . i i t t l e  i n t e r f e r e n c e  from a t h i r d  l a n g a g e  or 

d i a l e c t  w i t h  r e g a r d  t o  t h e  dev ian t  forms produced. These 

s u b j e c t s  were a l l  from Hong Kong. Educa t iona l ly ,  they  had - 
completed t h e i r  primary and secondary educat ion  i n  Chinese 

with Engl ish  as a second language ( see  Note 15) .  %he t h r e e  

s u b j e c t s  from t h e  e l e m e n t k y  group came t o  Vancouver i n  -the 

l a t t e r  h a l f  o f  1978. while  t h e ' o t h e r  s i x  s u b j e c t s  from t h e  

in te rmedia te  and t h e  advanced groups came i n  1977. A l l  of  

them began t h e i r  E n g l i s h . c l a s s e s  s h o r t l y  a f t e r  t h e i r  a r r i v a l  

i n  Vancouver. As f o r  t h e  a t t i t u d i n a l  v a r i a b l e  i n  t h e  

a f f e c t i v e  domain, t h e s e  s u b j e c t s  have immigrated t o  t h i s  

Engl ish-speaking country of t h e i r  own choice.  They were a l l  
I 

w e l l  aware of t h e i r  common immediate need f o r  a re,asonable . *  I .  

competence i n  Engl ish  both f o r  everyday communication and 

f o r  s e c u r i n g  a good job. T h e i r  r e g u l a r  a t tendance  and s e r i o u s  
-* 

a t t i t u d e  toward l e a r n i n g  t h e  language as r e p o r t e d  by t h e i r  &.- , 

r e s p e c t i v e  t e a c h e r s  s'&w T h e i r  keen i n t e r e s t  and motivat ion.  
' 

A s  i n d i c a t e d  i n  t h e i r  responses ,  they  come from a similar 
--- - -- - - -- - 

s o c i a l  m i l i e u  i n  t h a t  they  a l l  l i v e  i n  and a r o y d  

Chinatown. 



&.-I. . 3, . Elicitation Procedure 

A n  uncontrolled elicitation technique, namely, the 9 

retelling of given stories was used to elicit written 

linguistic productions from the nine subjects selected, This 

uncontrolled elicitation technique was employed to avoid 

induced errors which controlled techniques like multiple 

choice, morphological tests, translation and cloze tests \ 

Y. 

tend to produce. These controlled techniques generally tend . 

to neglect the relationship be tween language and communication, 

A morphological test is often geared to provaking specific 

morpholo~ical errors and a direct translation test tends to \ 
load a study in favor of transfer and interference from the 

source language. In a multiple-choice test, the learner is 

made aware of the specific linguistic tasks he is being 

tested on. His att ion is thus drawn to concentrate on the \ 

formal linguistic e so that the resultant linguistic 

productions may contain more or fewer errors than is.norma1. 

In an uhcontrolled elicitation technique like the retelling of 

a story, the subjects' attention is drawn away from the formal 

linguistic side to the content side. They are forced to draw 
. " 

on their internalized grammar while reproducing the given 

semantic content. The linguistic - - - thus can be 

considered to be more natural and more representative of the - -- - - - - - - - - - - - - - - 

subjects' interlanguage or transitional competence. 

Two stories, conaidered appropriate both in language 



L , 
t h e i r  respective c l a s s  teachers. Any new or  d i f f i c u l t -  

word whose 
/ 

meaning was no t  c l e a r  w a s  explained. The 

Jsubjec ts  were &ed t o  r e t e l l  the  s t o r i e s  i n  t h e i r  o m  words 
\\ 

in,writirig. T h i s  procedure was followed by both the 

intermediate and the advanced groups. For the  elementary 

subjLcts who could not y e t  wri te  i n  English, the s t o r i e s  % 9 

were t o l d  t o  them w i t h  the  help of p ic tures  and the subjec ts  

were asked t o  r e t e l l  them in t h e i r  own words ora l ly .  For 

frona the speech samples co l lec ted  w i l l  be i d e n t i f i e d  and 

these subjects ,  before t h e  s t o r i e s  were presented t o  then. 

there  was a conversation between each subjec t  and the I 

inves t iga tor  f o r  the  purpose of p u t t ~ g  the subjec t  a t  ease 

and f o r  e l i c i t i n g  more utterances-from the subjects .  The 

i s t i c  production from both the conversation and the 

s t o r i e s  were recorded on audio casse t t e  tapes  which 

?3 were ranscribed f o r  analysis .  

- 

of Errors 

As mentioned e a r l i e r ,  t h e  focus of the  present study 
I 

4 8 '  
is* on e r r o r s  which stem from l i n g u i s t i c  sources, namely, e r r o r s  

due t o  t r a n s f e r  from the source laiguage and those due t o  the 

cdmplexities within the t a r g e t  language. A s  such, e r r o r s  

- - - - - 

c l a s s i f i e d  on t h e b a s i s  of FhcdeefinitionSof i n t e r -  andpp 

in t r a l ingua l  e r r o r s  given -. i n  1 and i n  Chapter 3. The 

. oft-quoted statements by Lado (1957)' and Weinreich (1964) 



- --- - - A 

have been used as the defini t ion '  f o r  TnterIiriguaI e r ro r s .  

Generally, i n t e r l ingua l ,  e r ro r s , - r e fe r  t o  e r ro r s  made as a 

r e s u l t  o f  the  use o r  non-use f elements, and meanings i 
from the source language while using the t a r g e t  language. 

Spec i f ica l ly ,  on the  basis of the cont ras t  between .Chinese 
* 

and English, in t e r l ingua l  e r r o r s  a re  e r ro r s  caused by negative 
-- - - - 

cor~espondences between the two languages i n  terms of ( a )  the  . 

lack of the grimmatical category concerned and'of the f i n e r  - 

semantic d i s t inc t ions  made among the members of t h a t  category; 
*' . . 

(b) the  opt iona l i ty  i n  the subs t i tu t iona l  use of , .d i f fer /ht  I .  

d -\ 

grammatical devices, and =- (-c) - t he  convergence phenomenon i n  
., -. 

Chinese. In t r a l ingua l  e r ro r s ,  on the ovher hand, a re  e r r o r s  

as defined by Corder (1967) and Richards (197la). ~ ~ e c i f i c a l l ~ ,  

they a re  e r ro r s  whose source is  i n  the inherent complexities 

within i ~ n ~ l i s h  such as f ts  i r r e g u l  a r f  t i e s ,  incons-istency, 

as&,maetry and noh-correspondence between for* and meaning 

which r e s u l t  i n  confusion among items and i n  mutub1 

interference o f  items, Besides the  above c r i t e r i a ,  the 
B 

i nves t iga to r ' s  i n t u i t i o n ,  knowledge and experience a r e  much 

used i n  deciding on the nature of interference which plausibly .- 
l eads  t o  an prror .  

As t h i s  study deals  mainly w i t h  the verb, the a r t i c l e ,  
- -- - 

the  preposit ion and 
- - - - - - 

four  syntac t ic  a reas  such a s  l e x i c a l  e r r o r s  and e r r o r s  which 

can be t raced t o  phonological causes were excluded. 

Performance and indeterminate e r ro r s  were a l s o  ignored. By 
d 



. 
perfolrrnnasrrarisnaantansnoruhic.h 3 a v v e  . * - 0 : .  

* ,  . 
of a patterned regu la r i ty  o r  an underlying rule i n  the . . 

s 
e - 
i 

s t ruc tu re  concerned, I t  is usually a s ingle  instance of a- - . 
9 - deviation from a s t ruc tu re  when th'e use of  t h e  ' sake stmcrture . 

- 
- * 

i n  other  instances hbs been correct .  Corder (1967) c a l l s  

such an e r r o r  a  nigtake. ~ n d e t e r n i n a t e  e r r o r s  can be 
' 

systematic. They hav'e also been known as. arnb iguou~~  er rors .  - . - -  - 
I d  . . . 

They are e r r o r s  which 'are amenable t o  multiple h t a r p r e t a t i o n 6 :  

4.2.2. Treatment of .Emore 
,- -p - 

Errors,  a f t e r  being iden t i f i ed  and categorized, were % 

processed on the basis of the hypatheses ~ r o ~ o k d e d  in 

Chapter 1. These hypotheses concern (a) the  evidence of 

in t e r l ingua l  e r r o r s  due t o  language transfer8 (b) the  evidgnee 
i 

4 

of 3 n t r d i n g u a l  e r r o r s  due t o  inheren* corplexi t f  es within * 
a 

the t a r g e t  language; ( c )  the e,xtent of in ter l ingual .errot-8  .. * 
9 

across  the three l eve l s  of learning; ( d )  the  extent  of 
. . 

i n t r a l ingua l  e r r o r s  a k o s s  the "three levels of learning;. and . 
F . (e  ) t h e .  hierarchy of d i f f i c u l t y  for all. t he  learners  i n  the . , 

four syntac t ic  a reas  examined, Errors of each category i n  
n 

each syntac t ic  area made by each subject were counted. So 
* - 

was the  number' of instances which involvedn the t o t a l  'usage a 
7 

of a s t ruc tu re ,  Errors were t o t a l l e d  and dxpressed as a 

-- . 

p e r c e n t ~ s w e r e ~ ~ a ~ u t e d f ~ ~ o m ~ a r i n ~  the  extent  of 
- 

I .  

i 6 t e r -  and i n t r a l ingua l  interference across the three l e v e l s  d 

of learning.  The frequencieta of in t e r l ingua l  e r r o r s  i n  each 



of the four syntactic.-areas and their mean percentages 

were computed f o r  establishing the rank ordering o f  

the four sbntactic areas 



CHAPTER 5 . .I f 

f 
*f 

' RESULTS AND F I N D I N G S  2" d - 

-5. Int roduct ion 
" 

This chapter  r e p o r t s  the r e s u l t s  and f indings  of t h e  
,! 

study. The e r r o r  analyses c a r r i e d  ,out on the  l i n g u i s t i c  

productions of the  sub jec t s  a r e  shown i n  nine  t ab le s .  

Only Tables 1, 2 and 3 are presented is t h i s  chapter  a s  these  

t a b l e s  summarize the  main , r e s u l t s  of the  ana lys i s  f o r  t e s t i n g  

the  hypotheses propounded inqCh8pter  1. The r e s t  of the  t a b l e s  
i 4 

a r e  giyen i n  Appendix C. 

~5.1, Results  of the  Analysis 

Table 1 is  a summary of Tables 4, 5 and 6 i n  Appendix C.', 

It  shows the  t o t a l  i n t e r l i n g u a l  e r r o r s  i n  a l l  the  four  

syn tac t i c  areas ,  namely, the  verb, the a r t i c l e ,  the  

prepos i t ion  and word order,  made by each subjec t  from 
i 

a l l  th ree  l e v e l s  of learning.  The f igu res  i n  column 3 sh6w 
Q 

5 ,  

the  number of in$er l ingual  e r r o r s  made i n  the  four  syn tac t i c  

a reas  by the  subjects .  Those i n  column 4 show t h e  t o t a l  usage, 

i . e O 1  the  t o t a l  number of ins tances  of the four  syntac$icb -.-. 
s t r u e f  ures  used in  the  sub j e c  ts'-linguist-irc- prtrdutrtiuns. -- 

four  syn tac t id  a reas  and column 6 shows the mean percentage 

of i n t e r l i n g u a l  e r r o r s  f o r  each l e v e l  of learning.  The r e s u l t s  

given .in Table 1 show t h a t  int 'er l ingual  e r r o r s  a r e  present  , 
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, 
- 5, 

a t  each l e v e l  of  l ea rn ing  and t h a t  they decrease with l e v e l s  . . 

of e r o f i c i e n c y  . This indicates t h a t  l ea rn ing  d i f f i c u l t i e s  
I 

due t o  in t e r f e rence  from the  source language a r e  evident  

a t  a l l  t h ree  l e v e l s  of l ea rn ing  and t h a t  these d i f f i c u l t i e s  

decrease as the  l e v e l  of proficiency increases .  --  

Table 2 is  read i n  the  same way as Table 1 f o r  the  

i n t r a l i n g u a l  e r r o r s ,  The r e s u l t s  given i n  Table 2 show t h a t  

i n t r a l i n g u a l  e r r o r s ,  l i k e  i n t e r l i n g u a l  e r r o r s ,  occur a t  each 

Unlike in t e r l ingua l  e r r o r s ,  however, they 

th ree  l e v e l s  of learning.  While t h i s  

i n d i c a t e s t h a t  d i f f i c u l t i e s  due t o  confusion a r i s i n g  within 

English a re  more evident  i n  l a t e r  s tages  of learning,  it a l s o  

shows t h a t  these d i f f i c u l t i e s  a re  present  even a t  the  

elementary , l e v e l .  In  sho r t ,  ~ a b l e s  1 and 2 show . t h a t ,  i n  

r e l a t i o n  t o  these dhinese ESL s tudents ,  e r r o r s  of the  i n t e r -  

and i n t r a l i n g u a l  types vary quan t i t a t ive ly  but no t  

q u a l i t a t i v e l y  with the  th ree  l e v e l s  of learning.  

Table 3 i s  a  summary of Tables 7 ,  8 and 9 i n  Appendix 

The f igu res  in columns 2 ,  3 and 4 show the  mean percentage 

of i n t e r l i n g u a l  e r r o r s  made by the  sub jec t s  of each l e v e l  

i n  each of the  four  syn tac t i c  areas.  cdlumn 5 shows the average 

mean percentage of the  i n t e r l i n g u a l  e r r o r s  made by a l l  the 

sub jec t s  i n  each syn tac t i c  area. While, i n  general ,  there  is 

a pattern-showing t h a t  verb e r r o r s  rank highest  and word 

order e r r o r s  rank lowest i n  t h e  hierarchy of d i f f i c u l t y ,  
1 I 

t he re  i s  l i t t l e  d i p e r e n c e  i n  the  degree of d i f f i c u l t y  between 
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t h e  a r t i c l e  and t h e  p r e p o s i t i o n .  This r e su l - t  s u p p o r t s  p a r t i a l l y  

t h e  hypothesis" t h a t  f o r  t h e  Chinese ESL s t u d e n t s ,  Engl i sh  

v e r b s ,  a r t i c l e s ,  p r e p o s i t i o n s -  and word o r d e r  p r e s e n t  a 

descending o r d e r  o f  d i f f i c u l t y .  

5.2. Discussion: E r r o r s ,  Learning S t r a t e g i e s  and In ter language  

A c l o s e  examination of  t h e  s u b j e c t s *  e r r o r s  a t  each l e v e l  

o f ' l e a r n i n g  r e v e a l s  some i n t e r e s t i n g  r e g u l a r i t i e s  and p a t t e r n s  
? 

from which t h e  n a t u r e  of t h e  l e a r n i n g  s t r a t e g i e s  and t h e  

in te r l anguage  can be i n f e r r e d .  

5.2.1. E r r o r s  a t  t h e  Elementary Level 

The l i n g u i s t i c  p roduc t ions  a t  t h e  elementary l e v e l  a r e  

found t o  be a s o r t  of Chinese Engl ish ,  t h a t  is ,  Engl ish  

l e x i s  i n  Chinese syntax.  The sentence  p a t t e r n  fo l lows  c l o s e l y  

t h a t  of Chinese. This  is  ev iden t  i n  t h e  s u b j e c t s *  use  of t h e  

Engl ish  verb ,  a r t i c l e ,  p r e p o s i t i o n  and word o rde r .  The 

fo l lowing a r e  sen tences  con ta in ing  t y p i c a l  examples of e r r o r s  

i n  each s y n t a c t i c  a r e a  c o l l e c t e d  from t h e  s u b j e c t s *  speech 

samples a t  t h e  elementary l e v e l .  Each sentence  h a s  been 

e d i t e d  i n  t h a t  o t h e r  e r r o r s  i n  t h e  sentence  n o t  focused* on 

have been cor rec ted .  The type  of e r r o r  being s t u d i e d  is 

under l ined .  

5.2.1.1. Verb E r r o r s  - I n t e r l i n g u a l  

- ~ r r o r s  due t o  t h e  use of t h e  stem form ( t h e  n o n - f i n i t e  

form) r e g a r d l e s s  of  person and number: 

My husband gg t o  work everyday. 



H e  d r i v e  me t o  school .  

My s i s t e r  have two c h i l d r e n .  

She & household work. 

Verb e r r o r s  due t o  t h e  use  o f  t h e  stem form r e g a r d l e s s  of 

t e n s e  ah8 aspec t :  

I come t o  Canada i n  1978. 

Last weekend I g shopping. I 1  

Now I s tudy Engl ish  i n  Vancouver College.  - 
3 

, The p o l i c e  come and c a t c h  t h e  t h i e f .  - 

The dog don ' t  know he have a shadow. 
.i 

Omission of  c-opula: 

Some of  my f r i e n d s  - i n  France. 

Some of them - i n  Canada. 

MY f g c t o r ~  - far from home. 

I f  very  t i r e d .  
FI - 

f r i e n d l y .  The people - . 

Omission of 5 before  t h e  second v e r b  i n  verb-and-verb 

c o n s t r u c t i o n s :  

I l i k e  - speak Chinese. 

I a s k  them - e a t .  

A f t e r  work I go . t a k e  my baby. 

He asks me - come t o  s c h o o l -  l e a r n  English.  

They mwh ' ~ l e a r r t  English.  

Omission o f  & suppor t  i n  nega t ive  sentences :  

Last weekend I - no go out .  

My.mother - no work. 



i 
The tegcher  - no teach.  

My husband - no a l low me. (i 

, If I - no come t o  schoo l  t o  l e a r n  k g l i s h . .  . 
The above e r r o r s  i n  t h e  use of  v e r b s  a r e  c l ea - r  examples 

of  e r r o r s  due t o  language t r a n s f e r .  Chinese v e r b s  have no 

markers f o r  number, person,  t e n s e  and a s p e c t e 3 C h i n e s e  

a d j e c t i v e s  and a d  j e c t i v a l s  used p r e d i e a t i v e l y  a r e  wi thou t  

' t h e  copula as mentioned previous ly .  The omission of  & 

b e f o r e  t h e  second v e r b  i n  verb-and-verb construc-hons and 

o f  f o r  n$&tive sen tences  r e f l e c t s  t h e  a t t e r n s  of Chinese /4 
v e r b  c o n s t r u c t i o n s .  That Engl i sh  ve rbs  a r e  l i k e  ~ h i n e s e  ve rbs  

seems t o  be t h e  hypo thes i s  t h a t  t h e  l e a r n e r s  a r e  fo rmula t ing  

and t e s t i n g  a t  t h i s  l e v e l .  

* Verb E r r o r s  - I n t r a l i n g u a l  
-* 

While t h e  m a j o r i t y  of  v e r b  e r r o r s  a r e  i n t e r l i n g u a l  by 
# 

n a t u r e  as shown above, t h e r e  a r e  a l s o  e r r o r s  i n  v e r b s ,  ' 

though n o t  L s  many, which could  be due t o  confus ion  a r i s i n g  

from w i t h i n  t h e  Engl ish  language. Many of t h e s e  a r e  e r r o r s  

i n  v e r b  forms. The fo l lowing a r e  some examples: 

I -. s tudying  Engl ish  now. " 
\ 

My b r o t h e r  - working i n  Hong Kong. 

I have no time t o  doing homework. 

- If no f i s h  coming... 

My mother h e l p s  me washing d ishes .  

They s t a y  home t o  t a l k i n g  and e a t i n g .  
8 

Now I - making money: 



- 5.2.1.2. A r t i c l e  Er ro r s . - -  I n t e r l i n g u a l  , .s 

The most common a r t i c l e  e r r o r s  due t o  1 uage t r & s f e r  n' 
a r e  omission e r r o r s .  The fo l lowing a r e  

They go t o  - park f o r  - walk. 

I was - s t u d e n t  of  - high school.  

This  i s  n o t  - same as t h a t .  

I was - f arrner . 
I 

I work seven days one week. 

drink. She gav;e:him - 
He i s  r e a d i n g  - newspaper. 

She looks  a f t e r  - house. 

E r r o r s  l i k e  t h e  above seem t o  p o i n t  t o  a p l a u s i b l e  hypo thes i s  

being used by t h e  l e a r n e r s ,  namely, t h a t  Engl i sh  nouns l i k e  - * j 
t h e i r  Chinese coun te rpak t s ,  do n o t  r e q u i r e  a r t i c l e s .  

A r t i c l e  E r r o r s  - I n t r a l i n w a l  

Based on t h e  l i m i t e d  amount of  Engl i sh  exposure,  t h e r e  

seems t o  be ano the r  hypo thes i s  o p e r a t i n g  a t  t h e .  same time. 

namely, t h a t  a l l *  Ehg l i sh  nouns  quire t h e  def i n i t t i  a r t i c l e .  

There is c l e a r l y  a confus ion  a r i s i n g  w i t h i n  t h e  a r t i c l e  

system. Numerous e r r o r s '  seem t o  be t h e  r e s u l t  of t h i s  f a l s e  - 

hypo thes i s  and t h i s  confusion.  The fo l lowing a r e  some 

examples t 

I e a t  $& d i n n e r - a t  $& s i x  o 'clock. 

A l l  p a r t i e s  are h e l d  i n  t h e  weekend. 
- 

I was i n  the high school  i n  the 1976. 
-= 

They d i d  n o t  t e a c h  the English.  



They don ' t  have -& meat t o  eat. 

I l i v e d  in .-  small town. / - 

same o f  them ape i n  France. 
.>A 

Others  a r e  i n *  the Canada. k 
1 

5.2.1.3. P r e p o s i t i o n  E r r o r s  - I n t e r l i n g u a l  i 
~ r r o r s d u e  t o  omission r e f l e c t i n g  t h e  non-use of  t h e  1 

\ p r e p o s i t i o n  as i n  Chinese: i 

I go - bed a t  t e n  o'clock. '  

My work begins  - eight o'clock.  
e 

* - 
I have been mar r i ed  - two yea r s .  , 

I work - f i -ve  days. 

I come. home - f o u r  o 'c lock.  

She he lps  me t a k e  c a r e  - t h e  baby, I 

R 

He d i d  n o t  apply  - h i s  p a r e n t s .  

They l i s t e n  - t h e  r a d i o .  

P r e p o s i t i o n  E r r o r  - L n t r a l i n a u a l  

Some examples of e r r o r s  due t o  wrong s u b s t i t u t i o n  a r e :  

I begin work in e i  o '  clock. 

He works 8.30 t o  5 o'clock.  

The bus s t o p s  j.& Hast ings  and- Pender. 

The woman s%,opped in a s t o r e .  

She made a cup of  t e a  9 h e r  husband. 

Mr.. Wong comes ho e on f i v e  o 'c lock.  rX 
The l a d y .  l e f t  h e r  handbag at' a bench. 

85,2.1.4. Word Order E r r o r s  - I n t e r l i n ~ u a l  

These e r r o r s  a r e  t r a c e a b l e  t o  word o r d e r  p a t t e r n s  used 



in Chinese, The fo l lowing a r e  some. examples: . 
, 

I e v e w d a ~  a t  seven o' clock  g e t  up. 

Vancouver i n  summer is n o t  ;hot.  

I w i t h  mv mother came t o  Vawouver.  

My work i n  t h e  afterno-on a t  f i v e  o l c l o c k  s t o p s .  

I y e n  e a r l y  wake up. 
- ,  

The manager e v e w d a ~  phones. 

From t h e  examples of  e r r o r s  i n  t h e  f o u r  s y n t a c t i c  a r e a s .  
- 

I . *  , ,  
g iven  abov , it seems-evident  t h a t  a t  t h e  elementary l e v e l  * 

>I 

e r r o r s  dug t o  language t r a n s f e r  age more dominant t h a n  e r r o r s  

due t o  confusion a r i s i n g  w i t h i n  English.  The l a t t e r  e r r o r s , .  - .  

n e v e r t h e l e s s ,  a r e  presen%, e s p e c i a l l y  i n  t h e  use o f  t h e  

' a r t i c l e  and t h e  p r e p o s i t i o n , , T h e ' u s e  of language t r a n s f e r  as 

a s t r a t e g y  of  l e a r n i n g  seems ev iden t .  The r e l i a n c e  of t h e  

l e a r n e r s  on t h e d r  source  language a t  t h i s  l e v e l  has- caused a 
- '\ 

l a r g e  p ropor t ion  of  i n t e r l i n g u a l  e r r o r s  i n  a l l  t h e  f o u r  

s y n t a c t i c  areas, The r e c u r r i n g  p a t t e r n s  o f  t h e s e  i n t e r l i n g u a l  
. ', * e 

e r r o r s  i n  t h e  Tour s y n t a c t i c  a r e a s  i n  ,the sub  j e c t s m  l i n g u i s t i c  

product idns  i g d i c a t a  a s y s t e m a t i c i t y  i n  t h e i r  in t e r l anguage  - . 

a s y s t e m a t i c i t y  t h a t  approximates t h a t  o f  t h e  source  language. 

5,2.2. E r r o r s  a t  t h e  In te rmedia te  Level s' 
5.2.2.1. Verb E r r o r s  - I n t e r l i n g u a l  

, E r r o r s  due t o  t h e  use o f  t h e  stem form ( t h e  n o n - f i n i t b  

form) r e g a r d l e s s  of person,  number, t e n s e  and a s p e c t :  

He & n b t  know. - 



- 
- 6 * 

- - 
- 

- He have t o  do something. 

Uncle George have a c h a t  w i t h  

The lady  w a i t  f o r  him. I - 
, 
Th9- second t r ave - l l e r  p r e t e n d  t o  be dead& 
-J * 

He s& they go. 

He t e l l  * the  o t h e r  t r a v e l l e r .  \ 

Verb E r r o r s  - I n t r a l i n g u a l  
- -- 

- -- 
- Errms as a r e s u l t  o f  t h e  u s e  of p a ~ o r ~ ~ W e n  f o r  

' 7 

n o n - f i n i t e  ve rbs  i n  t h e  sentencer  

Uncle George made h i s  house looked n i c e .  . . 
\ 

He d i d  n o t  l i k e d  t o  s t a y e d  t h e r e .  

He wondered- how he could  continued. 

< George was l i v e d  i n  a v i l l a g e .  

She had something t o  t a l k e d  t o r  him. 

He s a i d  he could  n o t  opened it. . 

She had - bad temper. . .  
He opened - door. 

H e  wai ted  for - s h o r t  t ime. 

He had saw t h e  bear.  

j.Z.Z.2. A r t i c l e  E r r o r s  - I n t e r l i n ~ u a l  - 

* E r r o r s  due t o  omissions w h i c h . r e f l e c t  t h e  non-use of t h e  

i n d e f i n i t e  a r t i c l e  as i n  Chinese: 
C 

L ' 
Uncle George had - good wife .  

They had - happy l i f e  toge the r .  

A'fter - few week$, h i s  wife  died.  

He g o t  - pension. 
5.cd 



& s a t  on 
T w  

bench. 

A r t i c l e  E r ro r s  - I n t r a l i n m a l  - 
"b 

Er ro r s  due t o  confusion a r i s i n g  wi th in  t he  a r t i c l e  

system, (The c o n t e x t - r e q u i r e s  the  use of t h e  i n d e f i n i t e  

a r t i c l e  g i n  many of  the  -fol lowing sentences which appear 
\ %  

non-deviant o u t  o f  context .  ) a - 7 

One d&th& pas& through wood. - 
... i f  they g e t  i n t o  t h e * t r o u b l e .  

" '* - The first climbed up -& - t r e e .  

. One day he m e e t  'the h i c e  woman. 

"He brought h e r  t o  the t h e a t e r  one day. 
r 

r 
He found the bench t o  sit on. 

One day they went t o  the dinner.  

- Once upon a time t he re  was I& o ld  man. 

$1.2.2.3. P r e ~ o s i t i o n  Errors - Interlingual 
Errors  due t o  the  omission of  p r e p o s i t M s ,  r e f l e c t i n g  

the  non-use o f  the  p r e p o s i t i o n . a s  i n  Chinese: 

She 'came - h i s  house. ' 

They t a lked  - each o ther .  

No f r i e n d s  l i v e  c lo se  - him. 

He met he r  - the  same day. 

Af te r  a few months - 'happy life.. .  

They knocked -- + - 
-- - - - -  the  door. - - 

P r e ~ o s i t i o n  Errors - ~ n t r a l i n p u a l  

e of  e r r o r s  due t o  wrong s u b s t i t u t i o n  a res  

He g  t a pension h i s  firm. B '- 
\ ... 



They came t h e r e .  

The - government for h i s  pension. 

They were around a wood. 

- Uncle George met h e r  at t h e  same day. 

5.2.2.4. Word,Order E r r o r s  

There are p r a c t i c a l l y  no word o rde r  e r r o r s ,  e i t h e r  

. i n t e r l i n g u a l  or, i n t r a l i n g u a l ,  a t  t h i s  l e v e l  o f  l e a r n i n g .  

O f  t h e  t h r e e  , l e v e l s ,  e r r o r s  made a t  t h i s  l e v e l  are most 

mixed and confusing. The same i n d i v i d u a l  l e a r n e r  i s  found t o  - - 
a l t e r n a t e  t h e  r i g h t  form and t h e  wrong form o f  t h e  same 

s t r u c t u r e  i n  t h e  same r e t o l d  s t o r y .  For i n s t a n c e ,  t h e  

fo l lowing  s e t s  of forms were used by t h e  same l e a r n e r  i n  t h e  

same l i n g u i s t i c  product ion.  I 

( a )  He d i d n ' t  have... - 

He d i d n ' t  has.. . 
t He has  t o . .  . 

-\ He have to . .  . 
( b )  She would came.. . 

She would come.. . 
* She would l iked . . .  

> 

She' would l ike . . .  

( c )  He, was sad.. . 
He were happy... 

They was happy... 

They were happy,. . 
They - happy.. . 



* ~ 
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t 
ic 

It  seems e v i d e n t  t h a t  b o t h ' t h e  language t r a n s f e r  and t h e  

o v e r g e n e r a l i z a t i o n  s t r a t e g i e s  a r e  o p e r a t i v e  a t  t h i s  l e a r n i n g  

s t a g e .  The i n f l u e n c e  from t h e  source  language and t h a t  

from t h e  t a r g e t  language t o  

be competing f o r  c o n t r o l  

o r  ambiguous e r r o r s  as w e l l  

i n  t h e  in te r l anguage  of t h e  

l e a r n i n g .  

which they  a r e  exposed seem 
\ 

re s u l t i n g  i n  more inde te rmina te  

as t h e  l a c k  of s y s t e m t i c i t y  ' ' 

l e a r n e r s  a t  t h i s  l e v e l  of  

5.2+3. E % l  - 

' L 

5.2.3.1. Verb Z r r o r s  - I n t e r l i n ~ u a l  
/ 

E r r o r s  due t o  t h e  use of t h e  stem form and t h e  omission 

of t h e  copula a r e  s t i l l  p r e s e n t ,  though with l e s s  f requency. '  

Phys ica l  e x e r c i s e  promote good h e a l t h .  

If your  fr iend. '  p i c k  it up and l o s e  i t , .  . . 
He e x p l a i n  why he has  t o  do it. 

I* - very  convenient  f o r  use. 

'We -. ready a t  about  e i g h t .  

We - s o  ve ry  t i r e d ,  

Check - l i k e  money. 

Verb E r r o r s  - I n t r a l i m u a l  ' 

I n t r a l i n g u a l  v e r b  e r r o r s  a t  t h i s  l e v e l  a r e  more v a r i e d ,  

i n c l u d i n g  confusion between a c t i v e  and p a s s i v e  ve rbs ,  t h e  

use of . w r c m g  verb fwms and fa&- te w e  We ~5gk-t-  M s e  - 

i 

sequence such a s  i n  t h e  fo l lowing examples. 

Machines are r ep laced  human l abor .  p 



- 

P o l i c e  w i l l  & a r r i v e d  soon. 

An a c c i d e n t  - caused by c a r e l e s s n e s s .  \ 

A f t e r  examined a few, he s e l e c t e d  ope. 

I n  a developing country l i k e  t h e  United S t a t e s . .  . 
1 

How could  a person has good h e a l t h .  

They found t h a t  h i s  s i g n a t u r e  has been used. 

,She knew t h a t  they  have made a mistake.  

j.2.3.2. A r t i c l e  E r r o r s  - I n t e r l i n g u a l  

-Omission o f  a r t i c l e s , w h i c h  r e f l e c t s  p a t t e r n s  

c h a r a c t e r i s t i c  o f  C h i n e s e , i s  s t i l l  p r e s e n t  a t  t h i s  l e v e l .  

The fo l lowing a r e  some examples; 

- c a r  a c c i d e n t  is caused by.. . 
- check h a s  r e p l a c e d  money. 

 he s t o r y - i g  abou t  t h e  use  of - check. 
\ 

They t a l k e d  about  - weather.  i 

, * . u 
I n  a developed country l i k e  - United S t a t e s . .  . 
We can cash it from - bank. 

He went t o  - jewel lery  store. .  

A r t i c l e  E r r o r s  - I n t r a l i n g u a l  

E r r o r s  due t o  redundancy and wrong s u b s t i t u t i o n  do n o t  

diminish a t  t h i s  l e v e l .  They p e r s i s t  and f o r  some s u b j e c t s  

they  even i n c r e a s e  i n  frequency. The heavy semantic  l o a d  

c a r r i e d  by the tw artides a_ =il 2 4 t h  resu&%mt 

over lapping  o f  form and semantic f u n c t i o n  proves  problemat ic  

f o r  - v b j e c t s  even a t  t h i s  l e v e l .  (The c o n t e x t s  do n o t  r e q u i r e  . 



. t he  - i n  some of  t h e  sen tences  below.) + t 

The p h y s i c a l  e x e r c i s e  is, good f o r  h e a l t h .  - 
- - -  

Do you accep t  payment by the checks. 

If j& o t h e r  people p ick  up t h e  check... 

The' people can cash it i n  the bank. - 
If you g i v e  the check t o  your  f r iend . . .  

'The p o l i c e  asked him t o  s i g n  h i s  name on the p i e c e  

of paper  t o  compare h i s  s i g n a t u r e .  

One day she  went t o  the s t o r e .  

They r e a l i z e d  they  had made the mistake.  

5 . 2 . 3 . 3 .  P r e p o s i t i o n  E r r o r s  - I n t e r l i n g u a l  

Omission e r r o r s  t h a t  can be t r a c e d  t o  Chinese remain 

e v i d e n t  though l e s s  f r equen t .  

Manual l a b o r  i s  rep laced  - machine. 

It depends - how much e x e r c i s e  we have. 

I t  i s  - no use  f o r  them. 

They went - about  e i g h t  -o 'c lock .  

We a r r i v e d  , t h a t  p l a c e  l a t e .  
- 

They laughed - me f o r  doing t h a t .  

P r e p o s i t i o n  ~ r r o r k  - I n t r a l i n g u a l  

E r r o r s  due t o  copfus ion  s t i l l  p e r s i s t .  The apparen t  

randomness i n  t h e  u s e  o f  Engl i sh  prepos i%ions  s t i l l  causes  

many e r r o r s .  Some examples a r e  as f d l o w s r  
" s f  

Everyone h a s  a hobby & h i s  l e i s u r e  hours.  

It has value  for i t s e l f .  



He prefe r red  t r a v e l l i h g  by c a r  than t r a v e l l i n g  by 

plane. 

used a~ a-  robbery; 

buy it & another s t o r e .  

The weatder i s  d i f f e r e n t  than t h a t  o f  my country. 
4 :  We go t  up in t he  Sunday morning. . . 

P 

@e l e f t  -& the  is land.  
h 

l . &  
* 5.2.3.4. ,Word Order Er rors  

  here are no e r r o r s  i n  word order e i t h e r  of the i n t e r -  

o r  i n t r a l i n g u a l  nature  a t  t h i s  l eve l .  

On 'the whole, the  p i c tu re  with respec t  t o  predominance 

of i n t e r -  o r  i n t r a l i n g u a l  e r r o r s  is c l ea r .  Er rors  caused by 

language t r a n s f e r ,  though still i n f l u e n t i a l ,  have 

considerably diminished, while e r r o r s  caused by complexities 

wi thin  English have increased. D i f f i c u l t i e s  due t o  

complexities inherent  wi thin  English are now the major cause 

of e r ro r s .  This i nd ica t e s  t h a t  a s  the l ea rne r s  a t t a i n  more 

proficiency i n  the  t a r g e t '  1-anguage, t h e i r  r e l i ance  on the 

source language decreases while t h e i r  r e l i ance  on the  t a r g e t  

language increases.  Overgeneralization and r u l e  

s impl i f i ca t ion  s t r a t e g i e s  a r e  more prevalent  than the 

language t r a n s f e r  s t r a t egy  a t ,  t h i s  l eve l .  The ays-kematicity 

of the interlanguage l i e s  in the recur ren t  pa t t e rns  i n  the  

l ea rne r s '  i n t e r -  and i n t r a l i n g u a l  e r r o r s  and i n  t h e i r  

approximating the  t a r g e t  language system. Individual  learners,  



however, show v a r i a b i l i t y  w i t h  respect  t o  the dominance of 

i n t e r -  o r  in t r a l ingua l  e r r o r s  i n  the a reas  of verbs, a r t i ~ l e s  

and preposit ions.  

The r e s u l t s  o f  the e r r o r  ana lys is  of these subjects  

show tha t  in t e r l ingua l  and in t r a l ingua l  e r r o r s  a re  two ma$r 

categories  of second language e r ro r s .  In te r l ingua l  e r r o r s  

decrease while in t r a l ingua l  e r r o r s  increase w i t h  t h e  t h ree  

l e v e l s  of learning,  It is infer red  from these  r e s u l t s  t h a t -  

l ea rne r s  a t  the elementary l e v e l  r e l y  most on a language 

t r a n s f e r  s t ra tegy.  The systematici ty of the interlanguage 

a t  t h i s  l e v e l  approximates t h a t  of the  source language. 

Learners a t  the  advanced l e v e l  r e l y  more on an 

overgeneralization s t ra tegy.  The systelpatici ty of the  

interlanguage a t  t h i s  l e v e l -  comes c loser  t o  t h a t  of the  
-. -.. 

t a r g e t  language. Learners a t  the interm9 d ia te  l e v e l  r e ly  

on both s t r a t e g i e s  r e su l t ing  i n  numerous ambiguous e r r o r s  and 

randomness i n  the interlanguage a t , t h i s  leve l .  Most e r r o r s  

a r e  found i n  the use of the verb, Ar t ic le  e r r o r s  and 

preposit ion e r ro r s ,  which are  s imi la r  i n  frequency, rank 

next,  There a re  few word order e r ro r s  beginning with the  

intermediate level .  T h i s  ind ica tes  t h a t  the hierarchy of 

d i f f i c u l t y  for Chinese ESL s tudents  is in t he  descending order 

of verb, a r t i c l e ,  preposit ion,  and word order. 



CHAPTER 6 

CONCLUSIONS AND RECOMMENDATIONS 

This  s tudy i s  an e r r o r  a n a l y s i s  of t h e  l i n g u i s t i c  

.product ions of  n i n e  a d u l t  Chinese ESL s t u d e n t s  fram t h r e e  

d i f f e r e n t  l e v e l s  of l e a r n i n g .  It seeks  t o  t e s t  t h e  fo l lowing 

hypothesesr (1) t h a t  t h e  l e a r n i n g  of a - c o m p l e t e l y  u n r e l a t e d  

l a n g a g e  l i k e  Engl ish  p r e s e n t s  d i f f i c u l t i e s  t r a c e a b l e  t o  

i n t e r f e r e n c e  from Chinese ; ( 2 )  - t h a t  t h i s  i n t e r f e r e n c e  from 

Chinese v a r i e s  w i t h  l e v e l s  of l e a r n i n g ;  ( 3 )  t h a t  i n  t h e  f o u r  

s y n t a c t i c  a r e a s  c o n t r a s t e d ,  English v e r b s ,  a r t i c l e s ,  

p r e p o s i t i o n s  and word o r d e r  w i l l  p r e s e n t  a gedcending order of 
, 

d i f f i c u l t y ;  and ( 4 )  t h a t  i n t r a l i n g u a l  i n t e r f e r e n c e  i s  more 
F 

e v i d e n t  i n  l a t e r  s t a g e s  o f  l e a r n i n g .  d 

The n ine  s u b j e c t s  were s e l e c t e d  on t h e  b a s i s  of t h e i r  

responses  t o  a  q u e s t i o n n a i r e .  They were assumed t o  be - 

approximately homogeneous wi th  r e s p e c t  t o  t h e  major v a r i a b l e s  

a f f e c t i n g  second language l e a r n i n g  a t  t h e  a d u l t  l e v e l .  They 

were asked t o  r e t e l l  i n  wri t ing two s t o r i e s  f irst  p resen ted  

t o  them o r a l l y .  The s u b j e c t s  a t  the  elementary l e v e l  were 

asked t o  r e t e l l  t h e  s t o r i e s  o r a l l y  a s  they  could  n o t  y e t  
A 

w r i t e  i n  Engl i sh .  . 
, -  It is assumed that e r r o r s  r e f l e c t  l e a r n i n g  d i f f i c u l t i e s  . . 

and t h a t  f r equenc ies  r e f l e c t  t h e i r  h ie ra rchy .  The r e s u l t s  of 



t h e  a n a l y s i s  show that e r r o r s  t r a c e a b l e  t o  i n t e r f e r e n c e  

from Chinese a r e  p r e s e n t  a t  a l l  l e v e l s  bu t  they  vary  

dec reas ing ly  wi th  t h e  l e v e l s  of l e a r n i n g ,  t h u s  suppor t ing  

hypotheses (1) and ( 2 ) ;  t h a t ,  except  f o r  t h e  a r t i c l e  and 

t h e  p r e p o s i t i o n  which have similar f requenc ies ,  e r r o r s  made 

i n  t h e  four  s y n t a c t i c  a r e a s  do show t h e  hypothes ized  

h ie ra rchy  of d i f f i c u l t y ,  t h u s  suppor t ing  hypo thes i s  ( 3 ) :  

t h a t  e r r o r s  a t t r i b u t e d  t o  complex i t i e s  w i t h i n  Engl ish  show 

g r e a t e r  prevalence a t  t h e  advanced l e v e l ,  t h u s  suppor t ing  

hypo thes i s  (4). 

Based on a q u a l i t a t i v e  and q u a n t i t a t i v e  a n a l y s i s  of 

the. e r r o r s ,  two main l e a r n i n g  s t r a t e g i e s  a r e  i n f e r r e d ,  

namely, source language t r a n s f e r  and overgeneral izat?ion o r  

r u l e  s i m p l i f i c a t i o n .  A s  far  as t h e s e  two main categories, .  of-Ld 

e r r o r s  are concerned, e r r o r s  vary  q u a n t i t a t i v e l y  b u t  n o t  

q u a l i t a t i v e l y ,  hence t h e  s y s t e m a t i c i t y  i n  t h e  in te r l anguage  

of t h e s e  l e a r n e r s  wi th  r e s p e c t  t o  i t s  p r e d i c t a b i l i t y  i n  terms - L 

of i n t e r -  and i n t r a l i n g u a l  i n t e r f e r e n c e .  However, t h e r e  is 
i - 0 

v a r i a b i l i t y  i n h e r e n t  i n  in te r l anguage  owing t o  i ts dynamic 

n a t u r e  as w e l l  as . t o . i d i o s y n c r a t i c  d i f f e r e n c e s  i n  i n d i v i d u a l  

l e a r n e r s .  
<, 

C o n t r a s t i v e  a n a l y s i s  a p r i o r i  seems t o  have p r e d i c t i v e  and 
- 

explanatory  power i n  f o r e c a s t i n g  l e a r n e r s '  problem a r e a s  

based on d i s t i n c t i v e  d i f f e r e n c e s  r evea led  i n  t h e  c o n t r a s t i v e  - 

s tudy made, and explanatory  power i n  accounting f o r  t h e  

cause of a f a i r  p ropor t ion  o f  t h e  e r r o r s  di'scovered. This  



f i n d i n g  m i l i t a t e s  a g a i n s t  soare c u r r e n t  d e n i a l  ef th is  rele , 

of c o n t r a s t i v e  a n a l y s i s .  However, c o n t r a s t i v e  a n a l y s i s  

can only account f o r  e r r o r s  due t o  language t r a n s f e r .  E r r o r s  

of o t h e r  c a t e g o r i e s  a r e  beyond i t s  p r e d i c t i v e  and exp lana to ry  
d 

power. 

E r r o r  a n a l y s i s  a p o s t e r i o r i  does d i scover  t h e s e  e r r o r s  

though it cannot p r e d i c t  o r  e x p l a i n  them. Both conf t -as t ive  

a n a l y s i s  and e r r o r  a n a l y s i s  a r e  u s e f u l  r e s e a r c h  t o o l s  and 

tedhniques t h a t  have t o  be j o i n t l y  employed f o r  r e s e a r c h  i n  

second language l e a r n i n g ,  and $ h e i r  f i n d i n g s  j o i n t l y  cons idered  
0 

f o r  a b e t t e r  unders tanding  of  t h e  n a t u r e  of  second language 

s t r a t e g i e s  and f o r  a more e f f i c i e n t  t r ea tmen t  o f  learn ' ing  

d i f f i c u l t i e s .  

The r e s u l t s  and f i n d i n g s  of t h i s  s tudy should  provide  

u s e f u l  informat ion  t o  r e s e a r c h e r s  i n v e s t i g a t i n g  t h e  phenomena 

of second language l e a r n i n g  i n  g e n e r a l  and those  i n v e s t i g a t i n g  
* 

second language l e a r n i n g  by Chinese ESL l e a r n e r s  i n  p a r t i c u l a r .  

Pragmat ica l ly ,  t h e s e  f i n d i n g s  with t h e i r  pedagogical  

i m p l i c a t i o n s  a r e  of  p r a c t i c a l  va lue  t o  t e a c h e r s  o f  Chinese- 

speaking ESL s t u d e n t s .  

T h i s  study i s  conf ined  t o  two major c a t e g o r i e s  of  e r r o r .  

E r r o r s  due t o  o t h e r  causes  have beeq ' ca tegor ized  as 

indeterminate  o r  ambiguous and were n o t  d e a l t  w i t h .  Among 
, 

t h e s e  e r r o r s  t h e r e  could  p l a u s i b l y  be some i n t e r -  and 
1 

i n t r a l i n g u a l  e r r o r s  t h a t  could  have been added t o  t h g  e r r o r  

and frequency counts  taken. T h i s  p o i n t s  t o  t h e  r e c a l c i t r a n t  
t- - 



n a t u r e  o f  e r r o r ,  hence one main l i m i t a t i o n  of e m  ana3,ysq 

Other causes  of  e r r o r  m e r i t  s tudy ,  t o o ,  i f  a more ) s t u d i e s  

complete c h a r a c t e r i z a t i o n  of second language l e a r n i n g  is t o  

be achieved.   oreov over, a n a l y s i s  of e r r o r s  a lone  seems b iased  
I 

towards s tudying  t h e  performance of second language 1,earners 

which c e r t a i n l y  i n c l u d e s  non-er rors .  Non-error a n a l y s i s  o r  

success  analysis i n  second lanquage l e a r n i n g  is of importance 

and w i l l  be complementary t o  e r r o r  s tudy i n  t h e  performance 

a n a l y s i s  of second language l e a r n e r s .  Current  r e s e a r c h  i n  

e r r o r  a n a l y s i s  needs t o  extend i t s  scope t o  cover  d i scourse  

6.2. Recommendations f o r  Fur the r  Research 

The f i n d i n g s  ,o f  a s tudy a r e  s a i d  t o  be r e l i a b l e  .if o t h e r  .* 

s t u d i e s  confirm them. a s tudy  can be 
t 

e s t a b l i s h e d  through h e r  r e s e a r c h e r s ,  

e i t h e r  us ing  t h e  same methodology w i t h  d i f f e r e n t  popu la t ibns  

o r  us ing  d i f f e r e n t  methodologies with 'the same popula t ion .  

Ope sugges t ion  f o r  irnmed4ate f u r t h e r  r e s e a r c h  i s  t h e r e f o r e  

a r e p l i c a t i o n  of t h e  p r e s e n t  s tudy ,  p r e f e r a b l y  by a resea rch  

team and on a l a r g e r  s m e  amenable t o  i n f e r e n t i a l  s t a t i s t i c a l  

a n a l y s i s .  
i 

I n  g e n e r a l ,  more c o n t r a s t i v e  e r r o r  a n a l y s i s  s t u d i e s  
- 

i nvo lv ing  more languages,  t y p o l o g i c a l l y  r e l a t e d  a s  w e l l  as 

u n r e l a t e d ,  and i n  d i v e r s e  l e a r n i n g  c o n t e x t s  and s i t u a t i o n s ,  

a r e  d e s i r a b l e .  So a r e  more cross-s tudy comparisons and more 

r e p l i c a t i o n s  of  similar s t u d i e s .  More and more such cumulative 



2 

data-based evidence is a sine qua non for determining 

with confidence the nature of learning strategies-and 

interlanguage, and for establishing the foundations of a 

viable theory of second language learning and teaching -- a 

concern arid preoccupation of current researdh in applie'd 

linguistics. 

"Second language teaching should have, as far as 

possible, a scientific basis of empirical researchu (Hammerly.,, 

1971, p. 409). nApplications of psychology or lin&sti~s to 

lan@age teaching ... must be demonstrated and cannot be 
presumedw (Chomsky, 1973, p. 34). I submit that these two 

statements may well serve as appropriate mottoes for applied 

linguistics if it is.to establish itself as an autonomous 

discipline having a wisdom of its own. 



Language Background Questionnaire 
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4 C  L a n s u a ~ e  . Background Q U ~ S  t i o n n a i r b - -  

i 

Name t -\ 
Address 2  bone NO. r - .  \ 

9 <- 

,*h 

Sext I 
0 - 

Ethn ic  Group; 

we of Birkht Month Year 

P lace  of  Birth; 

Country o f  &iginr  

Occupation ( i f   any)^ 

Language and/or d i a l e c t  y o u  spoke before  

a t  home - 

a t  work 

with f r i e n d s  
7 

Education rece ived  before you came 

No. oS y e a r s  wi th  Chinese I 

coming t o  Canadat " 

Canada t 

a medium of  i n s t r u c t i o n  
+- 

No. of years wi th  Engl ish  
"i 



11. Courses 'taken in English -as a subject befor$ you came to 

No. of hours per week I 

Canadat - 

Skills emphasized 
Check one -or more items 

4= most emphasis) 

Listening 

Level 

No. of years 

No. of months per year 

Speaking 

Reading 
- 
- 

Writing 
- 

- 
Grammar - 
Translation. 

h.imaG 

8 

No. of teachers who 1 
were nahive speakers 
of Englisg. 

Secondary 

most 
The -time in class he/ 

C 

she spokq in kglish 

fhe time in class you 
spoke in English , 

University 

12.The date on which you came to Canadat Month Year 
- - -- 

13. If you have not Lad any- forial instruction in English. 

when did you begin liarning English on your own? 

Month Year 
3 



14. Language and/or dialect you speak at 

-at home --- .. 
at work - 
with friends 

present t 

15. How have you been learning hglish? check one 'or more. 

Hours 
Per 
week 

( ) By attending dasses at the 
Chinese Cultural Center 

'r 

i 

( ) By attending classes at the 
Community College 

( ) By watching T.V. 

( ) By listening to the radio 

( ) By reading the newspaper 

( ) By other means 
. 7 1 

16. The languages/dialects of your neighbours: 

Most of them speak - 
* 

Some of them speak 

Others speak - 
Do you m i x  a lot with yaur n e i g h b w ?  - 

If yes, what languages/dialecte do you use with them? 

Most of the time 

Sometimes 
\ 



Samples of 

APPENDIX B 

Linguistic Productions 

from t h e  Sub jectsk' 



much t r o u b l e .  No need s t a y  a t  home. If  n o t  come t o  school  

A Sample o f  t h e  L i n g u i s t i c  Product ions '  from t h e  Elernentan  - -.> .-. 
a=--:- 

Group 

I come t o  Canada i n  t h e  1978. I am i n  Vancouver abouC 

two years .  I come from b i g  family.  I have two b r o t h e r  and 

s i x  s i s t e r .  Some i n  t h e  France,  some people i n  t h e  United 

S t a t e s  and some i n  t h e  Canada. 

I everyday morning a t  seven o ' c lock  g e t  up. I cook t h e  

r i c e  and f e e d  my daughter .  I b o i l  t h e  r i c e  and t h e  soup, g ive  

my p a r e n t s  and ask' them e a t .  A f t e r  I p i c k  up my baby and go 

g i v e  my mother. My mother h e l p  me t ake  c a r e  t h e  baby. I go 

t o  school  s tudy Engl ish  i n  n ine  o 'c lock.  My-husband c a l l  m e  

come t o  school  l e a r n  English.He no g ive  me go t o  work. Too 

l e a r n  i s  s t u p i d .  My Engl ish  have a  l i t t l e  p rogress .  A f t e r  

school  f i n i s h ,  I go t a k e  my baby go my husband mother. 
, 

He is  my f r i e n d .  He no apply h i s  p a r e n t s  came here .  May 

be have Communist t r o u b l e  i f  they  t ake  t h e  Thailand. I t  is 

s a f e t y  here .  No w a r  i n  Canada. 
C- 

L a s t  weekend, I s t a y  home. I l i v e  i n  house, s e e  home and 

t a k e  c a r e  t h e  baby. No g o t  out .  I t i r e d .  Before every day I 

go ou t  t o  shopping and s e e  my mother. 

M r .  Wong come back a t  t h e  s i x  o 'c lock .  He look a t  \ 

newspaper. Mrs. Wong t a k e  t h e  t e a  g ive  

They go t o  park f o r  wa lk .  They e a t  t h e  

o 'c lock.  They l i k e  l i s t e n  r a d i o .  

h e r  husband dr ink .  . 

d inner  a t  t h e  e i g h t  



1 l 4  

0 

One day a dog s t e a l i n g  one bone i n  t h e  m @ a t  shop. The 

man want t o  c a t c h  him. He run  away. He c r o s s  t h e  br idge.  

He s e e  t h e  o t h e r  dog and t h e  bone i n  t h e  water .  He want t o  

t a k e  t h e  bone. He see t h e  r i v e r  have shadow. There have 
& 

a n o t h e r  dog. Xe want get t h e  bone i n ' t h e  r i v e r  dog. 

A f t e ~  he open t h e  mouth, t h e  bone f e l l  t h e  r i v e r .  



A Sample of t h e  L i n g u i s t i c  Product ions  from t h 7 e I n t e r m e d i a t e  

Group 

Uncle George w a s  l i v e d  i n  a v i l l a e e .  He wa's over  s i x t y  

and r e t i r e d ,  Every month he g o t  t h e  pension from h i s  company 
1 

which was t h e  government p a i d  f o r  him. H'e had h i s  own house 

and h e  d5dns-t have worry about  t h e  money. He had very n i c e  

wife  apd good l i f e ,  In  t h e  s p r i n g  t ime,  he  worked i n  h i s  

garden,  produce some v e g e t a b l e s  and made h i s  house looked n i c e .  

In t h e  w i n t e r ,  h e  r aked  t h e  show when t h e  weather were snowin?. . f 

one day, h i s  wife  was s i c k .  Af+er  few week she  dead1 

Uncle George was ve ry  sad. Re- do n o t  know how he cont inued h i s  

l i f e .  He d i d n ' t  h a s  any c l o s e  r e l a t i v e  and any good f r i e n d .  
1 

He have t o  d i d  something. s o  he decide t o  ,ta$e a lonq walk. 

H e  vaiked everyday. 

One day, he walked t o  a park  and f e l t  a l i t t l e  t i r e d .  He 

sat  09 .a bencn. A youtlg lady  w a s  j u s t  s i t t i n g  bes ide  him. They 

s t a r t  t o  t a l k i n g  about  weather.  They have a very n i c e  1 
I 

conversa t ion .  The young lady s tood  up and s a i d  t h a t  she had t o  

go. He a s k e d f  he would meet h e r  aga in  and t h e  young lady 

s a i d  t h a t  maybe. 

S ince  then  he walked through t h e  park and sat  on t h e  same 

bench everyday. He met t h e  young lady again .  They had a very  
- -- -- , 

n i c e  conversa t ion .  L a t e r  he asked she  w m l d  liked to have a 

d i n n e r  w i t h  him. She answered yes.  They both went t o  t ake  t h e  

d inner .  A f t e r  d inner ,  they  went t o  movie. In  t h e  l a t e r  f o u r  

month, they  went ' t o  t h e a t r e  and some o t h e r  p lace .  They was 
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very happy. One day, Uncle George a s k e d . h e r  i f  she  would l i k e  

t o  marr ied  him. The young l ady  answered yes.  They marr ied,  

A t  beginning f o u r  o r  f i v e  month, they  very  happy. A f t e r  

than t h e r e  were some between he and she.  His wife  had very 

bad temper. One day they  f i n i s h a d  t h e  d inner .  He h e l p  h i s  

wife  wash t h e  d i shes .  While t h e  wind w a s  through t h e  k i t c h e n  

door and h i s  wife  asked'him t o  c l o s e  the'-door. Uncle George 

s a i d  t h a t  he w a s  busy and w a i t  f o r  s h o r t  t ime he would c losgd 

t h e  door, H i s  wi fe  w a s  very angry. She throw ,the p l a t s  a t  
0 

him. A f t e r  t h a t  Uncle George went t o  b a r  t o  d r i n k  t h e  whisky 

every day. He d i d  n o t  l i k e  s t a y e d  a t  house,  ~ v e r y ' d a y  he was 

, drunk. 

One n i g h t ,  he came back. But he c o u l d n ' t  o'pened door. 

He knocked a t  door. H i s  wi fe  came down and opened door f o r  
h 

him. She s a i d  t o  Uncle George t h a t  she had something t a l k e d  

t o  him, uncle  George w a s  drunk bu t  he a l s o  w e n t , t o  u p s t a i r s .  

H i s  wi fe  p u l l e d  him while  he came, ~e was f a l l  down t o  t h e  

downstair .  Also he made s o  much noisy .  



. - 
, > 

A Sample of  t h e  L i n g u i s t i c  Product ions  from t h e  Advanced. 
0 

Group n 
\ 

The s tory '  i s  about  us ing  t h e  check. You can use it - 
\ 

everywhere. For example, i f  you want t o  buy t h i n g s  you can 

w r i t e  a check t o  t h e  company o r  t o  t h e  s t o r e .  Check j u s t  l i k e  

a money. The people can cash it i n  t h e  bank. And it ve ry  

convenient.  If you g i v e  t h e  check t o  your  f r i e n d ,  but  y'our 

f r i e n d  l o s e  it, then  t h e  o t h e r  people g e t  it. I t  i s  no use f o r  
\ 

them because t hey  cannot g e t  t h e  money from bank. - 
A t  one t ime my f r i e n d  went t o  jewellery s t o r e  t o  buy a 

necklace.  She gave t h e  saleman a check. The saleman & n t  t o  

t a l k  t o  t h e  manager and t h e y  , d i d  n o t  wanted t o  s e l l  t h e  

neyklace t o  my f r i e n d .  So my f r i e n d  g o t  mad and wanted went 
9 

o u t  of  t h e  s t o r e  and went t o  t h e  o t h e r  jewel lery  s t o r e  t o  buy 

it. A t  t h e  momept t h e  manager t o l d  h e r  she b e t t e r  wai ted  a 

f e w  minutes because t h e  policeman would ,come soon. 

When t h e  po:liceman came, they  asked h e r  -wrote  a few words . 

on t h e  paper. "1 have a gun i n  my pocket ,  b r ing  a l l  t h e  money 

i n  t h e  bag."  ort tun at el^, my f r i e n d  hand-wri t ing  w a s  q u i t e  

d i f f e r e n t  t o  t h e  n o t e  which t h e  policeman had read .  I t  w r i t t e n  

by t h e  robber  who h a s  s igned t h e  name l i k e d  my f r i e n d .  A f t e r  
\, 

t h a t  t h e  policeman knew t h a t  they  mixed up  . So my fr iend 

cou ld  l e a v e  s a f e l y ,  



m e  day, Mrs. Wong came home from work. She opened t h e  

door, She saw t h e  c i g a r e t t e  ash  on t h e  stairs. She s u r p r i s e d  
. 

because she  and h e r  husband don ' t  smoke, She went t o  open t h e  'v 
l i v i n g  room. She s a w  a s t r a n g e r  f e l l  a s l e e p  i n  c h a i r .  She 

!,gent ou t  from home immediately and c a l l e d  a  t a x i  t o  t h e  p o l i c e  
$ 

s t a t i o n .  She t o l d  t h e  policeman 811 ?bout w h a t  she s a w .  Two 

pqlicemen and she went home by p o l i c e  c a r .  When they  a r r i v e d ,  

it 'is t o o  l a t e .  The s t r a n g e r  r a n  away. Mrs. Wong checked t h g  

t h i n g s  what has  s t o l e n .  S h e  went t o  t h e  dressinq t a b l e .  She 

foundnher '  i m i t a t i o n  diamond w a s  s t o l e n ,  bu t  n o t  h e r  va luab le  , 

t h i n g s .  She f e e l ,  r e l i e v e d  because t h e  s t r a n g e r  j u s t ,  s t o l e  h e r  

i m i t a t i o n  diamond. 

She guessed t h e  s t r a n g e r  came i n t o  Che'house. froril t h e  

open window. She l e a r n e d  a lesson.  When she go o u t  she  has t o  

' c.lose ..the window too .  i 
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1, Li and Thompson (1978, p. 226). among others, find that 
certain grammatical aspects and phenomena peculiar to 
Chinese cannot be adequately tested and dealt with in - 

current grammatical models which carry the assumption that 
the sentence is a self-sustained unit for grwatical 
description. Further, they contend that the notion of 
subject is not a'well-defined one in Chinese grammar and 
the order in which basic constituents occur is governed 
to a large extent by pragmatic and semantic considerat5ons 
rather than by grammaticalness. 

0 

2, The Contrastive Structure Series is the world's first 
, large scale contrastive investigation organized and carried 

I out under the auspices of the Center for Applied Linguistics 
- in Washington, D.C.  Among this series are: - 

- 

1 
Moulton, W e  G. The sounds of En~ljsh and German. Chicago: 

University of Chicago Press, 1962. 
Kufner, *He L, The grammatical structures of English and 

German. Chicagot University of Chicago Press, 1963. 

/ Stockwell, R. P, & Bowen, J. D. The sounds of lish and 
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Gage, W. W. The fzrainmatical structureS of English and 
' Russian. Unpublished, 

3. Among these bibliographies are; 
I Gage, W. W. Contrastive studies in lin~uisticst A 

Bibliographical Checklist, Washington, D, C ,  : 'Center - 

for Applied Linguistics, 1961. 
Hammer ,  J, H. & R h ,  f. A.  (333s). A b k ~ i c r r r r ~ u f  

- ,  contrastive lin~uistics. Washington, D.C.: Center for 
Applied ~ingui'stics, 1965. 

Nostrand, H. L. & Foster, D. W, (~ds.). Research on 
langyage teaching: An annotated international 
bibliogra~hy 1945-1964, Seattle: University of 
'Washington Press, 1965, 244-258. 



4. Proceedings o f  t h i s  meeting a r e  publ i shed  i n :  
Alatis, J. E. ( ~ d . ) .  Report of t h e  19 th  annual  round t a b l e  

meeting on l i n k u i s t i c s  and language s tudy:  C , o n e a s t i v e  
l i n g u i s t i c s  and  i ts  pedagogical  i m p l i c a t i o n s ,  Gebrgetown 
~ n i v e r s i m o n o g r a p h  S e r i e s  No, 21. Washington: 
Georgetown Univer s i ty  P ress ,  1968. 

5 .  A s e l e c t i o n  of  t h e  papers  p resen ted  i n  t h i s  conference a r e  
publ i shed  i n :  , 

Nickel,  G. ( ~ d .  ) . Papers  i n  c o n t r a s t i v e  l i n g u i s t i c s .  
Cambridge: Cambridge Unive r s i ty  P ress ,  1971. 

6. A s e l e c t i o n  of  t h e  papers  p r e s e n t e d  i n  t h i s  conference a r e  
i n  : 
Whitman, R. & Jackson,  K. (Ed.).  Proceedings of  the p a c i f i c  

conference on c o n t r a s t i v e  l i n g u i s t i c s  and l a n p a g e  
u n i v e r s a l s .  U n i v e r s i t y  o f  H a w a i i  Working papers  i n  . 
l i n g u i s t i c s ,  Q (4); 1971. 

7. Papers  p resen ted  a t  t h i s  conference a r e  pub l i shed  i n :  
. ,  

Nickel,  G .  (lid.). Proceedings o f  t h e  f o u r t h  i n t e r n a t i o n a l  
congress  of a ~ p l ~ e d  l i n ~ u i s t i c s  C o ~ n h a ~ e n  1972, Vol. I. - 
S t u t t g a r t :  Hochschul Verlag,  

8. While 'Karlgren and Wang Li have been a s s o c i a t e d  wi th  
t r a d i t i o n a l  Chinese grammar, Y .  R .  Chao and S-Y, Wang have 
been regarded as having p layed a major r o l e  i n  l a y i n g  t h e  
foundat ions  of modern Chinese l i n g u i s t i c s ,  t h e  former i n  
s t r u c t u r a l  grammar a n d p t h e  l a t t e r  i n  t r a n s f o r m a t i o n a l  
g e n e r a t i v e  grammar. 

9. While by and l a r g e  t h i s  t y p o l o g i c a l  s t a t ement  is t r u e ,  i f  
i s  e v i d e n t  t h a t  n e i t h e r  Engl i sh  n o r  Chinese is  a complete 
r e p r e s e n t a t i v e  of  i n f l e c t i o n a l  and i s o l a t i n g  languages 

. r e s p e c t i v e l y .  Modern Engl ish  has  l ~ s t  much o f  i ts 
i n f l e c t i o n a l  system and modern Chinese has  words which a r e  
t h e  r e s u l t s  of combining two o r  more morphemes. 

10. L i  and Thompson (1.978, p. 226) a r e  of t h e  opin ion  t h a t  
Chinese i s  n o t  a s t r a i g h t f o r w a r d  example of  subjec t -verb-  - 

o b j e c t  language. According t o  them, t h e  n o t i o n  of  ' s u b j e c t *  
i s  n o t  a wel l -def ined  one i n  Chinese grammar and t h e  o r d e r  
i n  which sentence  c o n s t i t u e n t s  occur i s  governed by 

- - 

pragmatic and semantic  c o n s i d e r a t i o n s  r a t h e r  than  by 
grammatical  ones. 7. 

11. L i  and ~hompson' (1974b)' have desc r ibed  Chinese as a , 
d i scourse -o r i en ted  language i n  which t h e  t o  i c  r a t h e r  than  
t h e  s u b j e c t  is  prominent. Chao (1968, p. 6 9  5' a l s o  observes 



tha-1: " the  *grammatical  meaning of s u b j e c t  and predicatbe 
i n  a Chinese sen tence  is t o p i c  and comment r a t h e r  t h a n  
a c t o r  and a c t i o n . "   illm more (1968, p. 57) c a l l s  t h i s  
process  of f r o n t i n g  a t o p i c  of d i scourse  and fo l lowing i t  
with a s u r f a c e  ' s u b j e c t  "a secondary t o p i c a l i z a t i o n M  , I n  - 
Zngl ish ,  t h e  corresponding form would be sub-s tandard  
o r  d i a l e c t a l  f o r  most speakers .  

12 .  Normal word o r d e r  s v o 
WD c h i  j i 

Word o r d e r  a f t e r  objec t*  prepos ing  o s V 
a j i  wo c h i  "- 

Word o r d e r  a f t e r  s u b j e c t  d e l e t i o n  o 6 v 
j  i c h i  

- 13. C l a s s i f i e r s  a r e  a l s o  kn as measures o r  numeral ad junc t s .  - 

) They a r e  bound morpheme i c h  form determinative-measure 
compounds. I n  Chinese,  meral cannot  d i r e c t l y  modify 

H a noun but  must be f o l l  by a  c l a s s i f i e r  according  t o  e 

t h e  shape, k ind ,  o r  some o t h e r  p roper ty  a s s o c i a t e d  with 
t h e  noun. Thus, every noun h a s  i t s  proper  c l a s s i f i e r .  
The fo l lowing a r e  some examples: 

" y i  - ge r e n  k a man 
one c l a s s  man / 

a b i r d  y i  - z h i  n i a o  
one c l a s s  b i r d  

y i  - ben shu 
one c l a s s  book 

y i  - j i a n  w u  
". 

one . c l a s s  house 

a book 

a house 

14. The Engl ish  Language T r a i n i n g  department of Vancouver 
Community College o f f e r s  courses  and programs which 
c a t e r  - t o  s t u d e n t s  ranging  from those  w i t h  ze ro  
competence i n  Engl ish  t o  those  r e q u i r i n g  a p re -co l l ege  
l e v e l k o f  p ro f i c i ency .  The elementary,  i n t e r m e d i a t e  and 
advanced programs c o n s i s t  of co re  courses ,  each of  
one-year d u r a t i o n  with f i f t e e n . h o u r s  o f  t u i t i o n  per 
week. The elementary course  is  a l s o  known as t h e  beginners1  

r l e v e l .  For admission knee the k t - e r m e & b t e  am-%h- - 
advanced courses ,  s t u d e n t s  a r e  a s s e s s e d  by t h e  t e s t i n g  

B 

-\ 
department before  being ass igned  t o  t h e i r  r e s p e c t i v e  

P 
groups.  Besides t h e s e  t h r e e  courses ,  t h e r e  a r e  m g l i s h  

\ 059,  Engl i sh  098 and Engl ish  099, among o t h e r  s e c i a l  . $L P c o u r s e s  which a r e  designed f o r  pas$-advance0 g uden t s  
who w l s h  t o  a t t e n d  c o l l e s e .  u n l v e r s l t y  o r  B r l t l s h  



Columbia I n s t i t u t e  of ~ e c h n o l o k .  * 

15. Under t h e  e d u c a t i o n  system i n  Hong Kong, Engl i sh  has  , 
been t augh t  as a second language f o r  a b o u t . a n  hour  
per school  day from primary one t o  jun io r  middle t h r e e  . 
which are e q u i v a l e n t  t o  grade one t o  grade n i n e *  

, r e s p e c t i v e l y  under t h e  school  system here  i n  B r i t i s h  
" ~ o l u m b i a .  * 
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